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Secondary school students and self-efficacy in mathematics: Gender and age
differences
Najib A. Mozahem a, Farah M. Bouladb, and Carla M. Ghanemb

aCollege of Business and Economics, Qatar University, Doha, Qatar; bCollege of Business Administration, Rafik Hariri University, Damour,
Lebanon

ABSTRACT
Gender differences in academic performance has received considerable attention over the years.
Studies have found that even when there are no gender differences in math performance, female
students exhibit larger levels of apprehension toward the subject and that this gap between the
genders increases with time. This study investigates gender differences in the sources of informa-
tion that lead to perceived self-efficacy in math and whether the information changes with age.
Using items developed by Ellen Usher and Frank Pajares, 347 surveys were collected from six
private schools in Lebanon. Confirmatory factor analysis is used to establish the validity of the
measurement tool in a non-Western country. A structural component is then introduced into the
model to account for age. Results indicate that older girls are more likely to receive negative
information from the four sources, thus leading them to develop lower levels of perceived self-
efficacy in math. These findings indicate that different socialization processes are at work, thereby
providing support for social roles theories.
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Introduction

Occupations are a source of identity and self-worth
(Bandura et al., 2001), as well as being a source of income.
As such, career choices have significant implications on
the lives of individuals (Savickas et al., 2009). It is there-
fore imperative that both educators and parents have
a better understanding of the development process of
adolescents (DuBois, 2001). Of particular importance is
the finding that strong gendered differences exist in career
choices. One of the most prominent theories to explain
this finding is social cognitive theory (Bandura, 1986).
The theory posits that individual beliefs about self-
efficacy influence the choices made by individuals
through behavioral and psychological processes.
Individuals construct their self-efficacy beliefs from dif-
ferent sources: mastery experience, vicarious experience,
social persuasions, and physiological state.

Given that gendered differences have been found to
be most evident in science, technology, engineering,
and mathematics (collectively referred to as STEM)
(Master et al., 2017), researchers have paid particular
attention to self-efficacy beliefs in the domain of math.
This paper seeks to test and validate the measurement
tool developed by Usher and Pajares (2009). Once the
validity and reliability of the tool is verified, this study
will investigate whether there are gender differences in

terms of the four sources of information from which
self-efficacy develops. By including children in both
middle school as well as in high school, the study will
be able to test the hypotheses that girls witness a decline
in their self-efficacy beliefs as they grow due to gen-
dered differences in the sources of information.

Literature review

Gender differences in academic achievement have
received a lot of attention over the past decades. Two
seemingly opposite results have emerged from many of
these studies. First, despite traditional stereotypes
(Hilliard & Liben, 2010; Lane et al., 2012), there is strong
empirical evidence that suggests that male students do not
perform better than female students in math (Else-Quest
et al., 2010; Hedges & Nowell, 1995; Hyde & Linn, 2006;
Lindberg et al., 2010). Some researchers, in keeping with
traditional biological explanations (Geary et al., 2000),
have argued that while the average performance of the
two genders is the same, boys display more variation. As
a result, boys are overrepresented in both the upper and
lower-tails of the distribution (Ellison & Swanson, 2010;
Guiso et al., 2008). This explanation, referred to as the
variability hypothesis (Shields, 1975), has been criticized
because the alleged variability between the two genders
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was neither found to be constant (Hyde & Mertz, 2009),
nor culturally indifferent (Feingold, 1994). As such, the
data does not support the notion that males are better
than females in math.

The second finding from research is that male stu-
dents are more confident in their mathematical abil-
ities, even when no gender differences exist in
achievement (Devine et al., 2012). In another study,
Goetz et al. (2013) found that female students reported
higher levels of anxiety in mathematics, and lower
levels of perceived competence than their male counter-
parts even though both groups had the same average
grades. In a more comprehensive meta-analysis, Else-
Quest et al. (2010) found that males reported more
positive attitudes in math than females. Studies have
also found that the gap between the genders in per-
ceived math ability increases during high school (Ceci
et al., 2014; Hyde et al., 1990).

Why is it that females have a more negative attitude
about math than males, even though performance mea-
sures do not differ? In one of the earliest studies about
gender differences in perceived self-efficacy, Betz and
Hackett (Betz & Hackett, 1981; Hackett & Betz, 1981)
found that female college students displayed lower
levels of self-efficacy for certain occupations that were
traditionally held by males despite the fact that there
were no gender differences in math scores. The authors
concluded that girls in society were either not encour-
aged, or worse yet, actively discouraged from pursuing
some activities that might have led to strengthen their
sense of self-efficacy.

The concept of self-efficacy plays a central role in
Bandura’s Social Cognitive Theory (Bandura, 2001,
1999, 1982). In Social Cognitive Theory (SCT), indivi-
duals are neither controlled by their environment, nor
are they completely autonomous (Bandura, 2001).
Instead, the relationship is viewed as being bidirec-
tional, where the environment can limit the options
that are available to an individual, but at the same
time, the individual has the ability to determine which
part of the potential environment will actually be
experienced (Zimmerman, 1990). This process of acti-
vating certain elements of the environment is referred
to as selection processes (Bandura, 1989). These selec-
tion processes, in turn, depend on the individual’s self-
efficacy since people avoid activities that they believe
exceed their capabilities, even if the belief is not factual
(Badura, 1977). Therefore, in SCT, what matters is
perceived self-efficacy, not actual efficacy. Thus,
according to this view, perceived self-efficacy becomes
the foundation of human agency since it determines
which actions the individual will undertake and which
he or she will avoid (Bandura, 1982; Zimmerman,

1990). Studies have found that perceived self-efficacy
was more useful than outcome expectations in predict-
ing occupational preferences (Lent et al., 1987).

The concept of self-efficacy has received consider-
able support from research. Studies have found that
children’s perceived self-efficacy regulates their own
learning activities (Bassi et al., 2007) by affecting their
motivation (Zimmerman, 1995), their achievements in
math, science, and writing (Klassen & Usher, 2010;
Pajares & Urdan, 2006), and their likelihood of remain-
ing in school (Caprara et al., 2008).

Since self-efficacy is domain-specific (Betz, 2004;
Pajares, 1996; Vogt, 2008; Zimmerman, 1990), SCT
provides an attractive framework that explains why
girls’ perceived self-efficacy in certain fields, such as
math, is lower than that of boys. The theory posits
that an individual’s perceived self-efficacy develops
from information gathered from four sources: mastery
experience, vicarious experience, social persuasion, and
physiological state. The four sources are illustrated in
Figure 1 and explained in Table 1.

Since success heightens perceived self-efficacy, mas-
tery experience is a very important source of informa-
tion. Despite the fact that girls do not do worse than
boys on math, mastering a subject requires repeated
and continuous attempts (Bandura, 1982). However, if
girls avoid math because of the heightened sense of
anxiety that it induces in them, they will find them-
selves engaging in a self-fulfilling prophecy (Betz,
2004). Boys, on the other hand, are more likely to be
exposed to mechanical and technical activities while
growing up (Betz & Hackett, 1997). As a result, this
source of information will lead to a heightened sense of
self-efficacy for boys and a lowered sense of self-efficacy
for girls.

Vicarious experience is also an important source of
information since seeing similar people successfully

Mastery 
Experience

Vicarious 
Experience

Social 
Persuasion

Physiological 
State

Perceived 
Self-

Efficacy

Figure 1. Bandura’s model of the sources of self-efficacy and
the outcomes.
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perform a task enhances an individual’s belief in his or
her own abilities in performing the task (Schunk &
Pajares, 2001). Research has supported this in the con-
text of mathematics self-efficacy (Matsui et al., 1990).

Concerning social persuasion, studies have shown
that the information received by children from their
social surroundings is mediated by the gender of the
child (Frome & Eccles, 1998; Tenenbaum & Leaper,
2003). Studies have found that parent’s perception of
their children influences how they behave toward their
children (Jacobs & Eccles, 1992), which influences the
children’s self-perception (Simpkins et al., 2012) and
even achievements (Hill & Tyson, 2009). Teachers’
expectations have also been found to be influenced by
the gender of the child (Gunderson et al., 2012).

Finally, as discussed above, girls have been found to
exhibit higher levels of math anxiety than males (Devine
et al., 2012; Goetz et al., 2013), thus leading them to have
more negative attitudes toward the subject (Else-Quest
et al., 2010). Given the above, it comes as no surprise that
studies have found that boys have a greater sense of self-
efficacy in math than girls (Bandura et al., 2001; Pastorelli
et al., 2001). As noted byUsher andPajares (2009), previous
studies asses physiological state as an individual’s feelings of
anxiety, due to the fact that anxiety is the most salient form
of the state. However, it is important to note that a number
of factors can influence an individual’s physiological state.
These factors include mood and distress levels. Another
important point to note is that higher values of this con-
struct indicate a greater level of physiological agitation, as
illustrated by the sample items included in Table 1.

Purpose of the study

While the concept of self-efficacy has received consid-
erable interest from researchers, there remain three
pertinent gaps in the literature. The first gap is that
most of the studies measuring self-efficacy were

conducted exclusively in Western countries such as
the U.S. (Usher & Pajares, 2008), Italy (Bandura et al.,
2001; Bassi et al., 2007; Caprara et al., 2008), Hungary
and Poland (Pastorelli et al., 2001), and France (Joët
et al., 2011). The second gap, as noted by Usher and
Pajares (2009) is that the sources of self-efficacy have
not been examined thoroughly. Given that self-efficacy
is domain-specific (Bandura, 1986), different tools are
required to measure the construct in different domains.
With regard to measuring the sources of self-efficacy in
academic settings, researchers have yet to reach
a consensus on the best measurement tool (see Usher
and Pajares (2009) for a review). In addition, the tools
that have been used in previous studies have not been
validated using rigorous statistical techniques. Some
studies used composite scores instead of individual
item scores (Lent et al., 1996), while other studies
have reported poor internal reliability (Usher &
Pajares, 2006). In other cases, researchers had to revise
the model due to poor fit (Stevens et al., 2006). The
third gap is that most of the studies investigating
mathematics self-efficacy were conducted with high
school and college students, thereby not allowing for
an understanding of how time factors into the model
since by the time students reach high school, their
perception of self-efficacy would have been formulated.

Given the above, the purpose of the present study is
threefold. First, the study seeks to expand the literature
by studying academic self-efficacy in a non-Western
country, which is Lebanon. Lebanon is situated in the
Middle East and has a population of around 6 million. In
the 2016– 2017 academic year, a total of 1,065,490 stu-
dents were enrolled in schools over the country. Almost
half of these students (49.8%) were female (Center for
Educational Research and Development, 2018). Recently,
researchers have started to pay more attention to gender
differences in career choices in the country. Data pub-
lished by the Ministry of Education clearly show that in

Table 1. The sources of mathematics self-efficacy with examples of items for each (Source: Usher and Pajares (2009)).
Source Description Sample items

Mastery
experience

The interpreted result of one’s own previous attainments. “Successes build
a robust belief in one’s efficacy. Failures undermine it, especially in earlier
phases of self-development” (Bandura, 1999, p. 181).

I have always been successful with math
Even when I study very hard, I do poorly in math

Vicarious
experience

Seeing similar others perform the same task. “If people see others like
themselves succeed by sustained effort, they come to believe that they, too,
have the capacity to succeed” (Bandura, 1999, p. 181).

When I see how my math teacher solves a problem, I can
picture myself solving the problem in the same way
Seeing kids do better than me in math pushes me to do
better

Social
persuasion

Encouragement from important others, such as parents, teachers, and friends,
can increase an individual’s confidence. “If people are persuaded that they have
what it takes to succeed, they exert more effort and are more perseverant than
if they harbor self-doubts and dwell on personal deficiencies when problems
arise” (Bandura, 1999, p. 181).

My math teachers have told that I am good at learning
math
Adults in my family have told me what a good math
student I am

Physiological
state

Students interpret their physiological arousal as an indicator of personal
competence. “They read their tension, anxiety and depression as signs of
personal deficiency” (Bandura, 1999, p. 181).

Just being in math class makes feel stressed and nervous
I get depressed when I think about learning math
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vocational schools females are underrepresented in fields
such as car mechanics, industrial mechanics, electronics
and construction, and at university level females are
underrepresented in majors such as mechanical engi-
neering, computer science, and civil engineering
(Mozahem et al., 2018). Even more crucially for the
present study, results suggest that gender differences in
interest in occupations such as computer and commu-
nications engineering, mathematics, and computer
science develop over time (Mozahem et al., 2018). In
a more detailed qualitative study, Mozahem et al.
(2019) found that successful female engineers report sig-
nificant social pressure and obstacles, with many of the
respondents reporting incidences of ridicule with regard
to their major of choice. While these previous studies
dealt with career choices, the present study seeks to add
to the literature by investigating one of the explanations
put forth for these differences.

Second, the study seeks to validate the measure-
ment tool developed by Usher and Pajares (2009).
Some of the items included in this tool are shown
in Table 1. Unlike previous tools, this particular tool
was tested and validated by the authors using
a combination of exploratory factor analysis and con-
firmatory factor analysis. The tool developed by the
authors was found to have both a good fit with data
as well as having good internal consistency. This
study will also use confirmatory factor analysis in
an attempt to validate the final measurement model
in a different cultural context.

Finally, this study will include both middle school
as well as high school students in the sample. By
including these two different age groups, it will be
possible to investigate whether age plays a role in
the model. As discussed in the literature review,
research has found that gaps between the genders
tend to increase over time, where the increase is in
favor of boys. Specifically, this study will test the
following four hypotheses:

Hypothesis 1: Compared to boys, older girls report
lower levels of mastery experience than younger girls.

Hypothesis 2: Compared to boys, older girls report
lower levels of vicarious experience than younger girls.

Hypothesis 3: Compared to boys, older girls report
lower levels of social persuasions than younger girls.

Hypothesis 4: Compared to boys, older girls report
higher levels of physiological state than younger
girls.

Methodology

Data collection

There are four types of schools in Lebanon: public
schools, free private schools, tuition-based private
schools, and schools for Palestinian refugees. According
to data published by the Ministry of Education, 52.5% of
students at school level attend a tuition-based private
school while 30.8% are in public schools. French is the
primary language of instruction in 52.3% of schools, while
English is used in the remaining 47.7%. When looking at
these numbers for the different types of schools, English is
the primary language in 41.2% of public schools, while it
is the primary language in 48.3% of tuition-based private
schools. Public schools in Lebanon are under-developed
and under-funded when compared to private schools,
thereby leading parents to send their children to a tuition-
based private school if they can afford to do so. The result
is that public school students tend to come from lower-
income families. This social division is illustrated by the
fact that 50.7% of middle-school students and 34.5% of
high school students in public schools are classified as
being behind, i.e., they are expected to be in a higher class
given their age. In comparison, the numbers for all four
types of schools combined are 27.9% and 25.9%, respec-
tively. In addition, 22.2% of middle-school students and
10.1% of high school students in public schools are
repeating their current class, while the numbers for all
types of schools combines are 9.9% and 5.6% (Center for
Educational Research and Development, 2018).

Given that this study seeks to investigate gender differ-
ences in self-efficacy in math, we wanted to control for
factors such as family income and school resources. As
such, we targeted tuition-based private schools in the
same geographic location. The surveys were distributed
in six private schools in Chouf, an administrative district
in the governorate of Mount Lebanon. In order to use the
same survey as the one used by Usher and Pajares (2009),
the surveys were distributed in English with no modifica-
tions. Therefore, the schools where the surveys were dis-
tributed were English teaching institutes, in that all
subjects, except the languages, were taught in English.
The schools were contacted in advance in order to set
up a meeting where two of the researchers explained the
nature of the research to the school administrators. Once
the school’s official approval was secured, the surveys
were distributed to students while they were in their
respective classes. One of the researchers, as well as
a school administrator, was present while the students
were filling out the surveys. The researcher was there to
answer any question that students might have regarding
any of the items in the survey.
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A total of 435 surveys were distributed, out of which
347 contained nomissing information. The average age of
the respondents was 15.33, with a standard deviation of
1.36. The youngest respondent was 11 years old, and the
oldest was 18. Of the 435 respondents, 53.10% were
female, 45.98% were male, and 0.92% did not indicate
their gender. In addition to the age, gender, and the 24
items used to measure the four sources of self-efficacy, the
surveys asked students to indicate in which section they
were enrolled. In the Lebanese system, once a student
reaches grade 11, he or she is enrolled in either the
Science section or the Social/Literature section, depend-
ing on their grades and on their interests. In the final year,
students are further divided into the following sections:
Life Sciences, General Science, Social and Economic, and
Humanities. The survey that we distributed asked stu-
dents to indicate in which section they were enrolled if
they were in grades 11 or 12. Of the 131 students who
were in grade 11, 71.76% were in the Science section, and
28.24% were in the Social/Literature section. Of the 149
students who were in grade 12, 25.5% were in the Life
Sciences section, 44.97% were in the General Science
section, 26.85% were in the Social and Economic section,
and 2.68% were in the Humanities section. Tables 2 and 3
show the gender distributions of both genders in each of
these sections. Data published by the Center for
Educational Research and Development (2018) indicates
that 70.81% of students in grade 11 are enrolled in the
science section. With regard to students in grade 12, the
data suggests that 33.75% are enrolled in the Life Sciences
section, 13.56% are enrolled in the General Science sec-
tion, 46.92% are enrolled in the Social and Economic
section, and that 5.77% are enrolled in the Humanities
section.

Data analysis

We used confirmatory factor analysis (CFA) to test the
validity of the measurement model developed by Usher
and Pajares (2009). CFA allows each item to have its
own unique variance, thereby separating the shared

variance from the items’ unique variances. This allows
for better estimates of the latent variables (Acock,
2013). The goodness-of-fit of the models is measured
using the comparative fit index (CFI), the root mean
square error of approximation (RMSEA), and the stan-
dardized root mean square residual (SRMR). Models
that are considered to have a reasonable fit have a CFI
greater than 0.90, and RMSEA and SRMR less than
0.08. If the model has a CFI greater than 0.95 and
RMSEA and SRMR values less than 0.05, then it is
considered to be a well-fit model (Hu & Bentler, 1999).

Another important advantage of CFA is that it uti-
lizes a structured means approach in order to compare
the means of more than one group. This technique
provides a more accurate test than traditional tests
such as multivariate analysis of variance (MANOVA)
since it allows for partial measurement invariance
across groups (Thompson & Green, 2006).

Results

Measurement model validation

The first step in the analysis was to verify the measure-
ment model developed by Usher and Pajares (2009). The
reliability of the items used to measure each of the four
constructs was measured using Cronbach’s alpha. In each
case, the value of the statistics was greater than 0.7 (0.85
for Mastery Experience, 0.79 for Vicarious Experiences,
0.91 for Social Persuasions, and 0.88 for Physiological
State). We next used confirmatory factor analysis in
order to fit a measurement model (Figure 2). Following
Usher and Pajares (2009), all four constructs were
included in the model in order to measure the correla-
tions between each. The model displays acceptable fit,
with the CFI index being greater than 0.90 and both
the RMSEA and the SRMR being less than 0.08. All of
the loadings were significant at the p < .001 level with the
magnitude ranging between 0.44 and 0.86. Note that only
two of the loadings were between 0.4 and 0.5, with all of
the rest being greater than or equal to 0.54.

The correlations between the constructs range from
0.61 to 0.86. Similar to the findings of Usher and Pajares
(2009), our results indicate that the strongest correlation
is betweenMastery Experience and Social Persuasions and
that the weakest correlation is between Vicarious
Experience and Physiological State, although in our results
the magnitude of the weakest correlation is 0.65.

Gender differences in the sources of self-efficacy

We next conducted analysis in order to measure
whether there are gender differences in the sources of

Table 2. Gender distribution in grade 11 sections in our sample.
Science Social/Literature

Girls 70.73% 29.27%
Boys 73.47% 26.53%

Table 3. Gender distributions in grade 12 sections in our
sample.

Life Sciences General Science Social and Economic Humanities

Girls 32.84% 31.34% 29.85% 5.97%
Boys 19.75% 56.79% 23.46% 0.00%
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self-efficacy between boys and girls. In order to do that,
we performed separate confirmatory factor analysis on
each of the constructs while allowing the means of both
groups to differ. This is accomplished by fitting a model
that uses girls as the reference group and fixing their

mean at 0 for each of the latent variables. The results
for fitting these models for each of the sources of self-
efficacy are displayed in Table 4. The table displays the
differences in the means, as well as the goodness-of-fit
statistics in order for us to identify whether the models

Figure 2. Measurement model for all 24 items.
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that assume a difference in the means are reasonably fit
or not.

In all models, we see that the difference between the
means for boys and girls is small in magnitude and is
not statistically significant. With the exception of the
construct Vicarious Experience, we note that the models
display an acceptable fit. Therefore, our results do not
indicate that there are gender differences in terms of
the four sources of self-efficacy.

Age as a factor in gender differences

The results obtained so far indicate that there are no
gender differences. In order to test the four hypotheses,
we used a structural model that incorporates the vari-
able age into the model. By adding age to the model, it
will be possible for us to investigate what effect, if any,
does this variable have on the four sources. In addition,
we will also be able to investigate whether there are
gender differences with regard to the effect that age
might have. Table 5 shows the coefficient of the vari-
able age for each gender, along with the goodness-of-fit
statistics.

The results shown in Table 5 show that the standar-
dized path coefficient from age to each of the four
constructs is significant in at least one of the genders.
The path coefficient of age for girls is negative and
significant for the constructs Mastery Experience,
Vicarious Experience, and Social Persuasion. This
means that older girls are less likely to receive positive
information than younger girls. This supports the
hypothesis that as they grow older, girls receive infor-
mation that steers them away from certain domains.
With regard to boys, we see that the path coefficient of
age for Social Persuasion is positive and significant,
indicating that older boys are more likely to receive
encouraging information about their math ability than
younger boys. The path coefficient of age for boys was

found to be negative and significant for the construct
Physiological State. Since, as described in the literature
review and as illustrated in the sample items in Table 1,
higher values of this construct indicate a greater level of
physiological agitation toward math, a negative and
significant path coefficient for age indicates that older
boys feel less agitation toward math.

These findings are evident when we plot the values
of the predicted values of each of the four constructs
against age. Figure 3 displays the plot of each construct
for each gender group. Note that the predicted values
were calculated using the model that does not include
the structural component (with age as an exogenous
variable), since using the predicted values of the model
that includes age as a variable will naturally lead to an
observed difference. In other words, these are the pre-
dicted values of the model displayed in Figure 2. The
figure clearly shows that there is a decrease in the value
of the three constructs Mastery Experience, Vicarious
Experience, and Social Persuasions for girls but not for
boys. The opposite dynamic is seen for the construct
Physiological State. Therefore, the figure shows that by
the time boys and girls are on the verge of determining
their future career, boys display a higher level of self-
efficacy due to an increase in the positive information
received from the four sources. Unfortunately for girls,
the opposite is true.

Discussion

These results obtained in this study have several impor-
tant implications. First, the results provide support for
the use of the measurement tool developed by Usher
and Pajares (2008). Given that there has been no con-
sensus regarding which measurement tool to use in
these kinds of studies, the fact that our data resulted
in a good-fit model provides empirical support for the
tool. The support is further highlighted by the fact that

Table 4. Results of model fitting when finding the difference in the means between boys and girls.
Model Girls Boys Chi-squared(df) RMSEA CFI SRMR

Mastery Experience 0 (constrained) 0.15 95.81(29), p < .001 0.108 0.935 0.073
Vicarious Experience 0 (constrained) −0.10 134.15(28), p < .001 0.137 0.838 0.075
Social Persuasions 0 (constrained) 0.04 72.54(28), p < .001 0.090 0.971 0.037
Physiological State 0 (constrained) 0.16 63.94(28), p < .001 0.080 0.971 0.047

Table 5. Standardized coefficient of age in each of the four sources of self-efficacy.
Model Boys Girls Chi-squared(df) RMSEA CFI SRMR

Mastery Experience 0.05 −0.29*** 105.57 (33), p < .001 0.111 0.925 0.071
Vicarious Experience −0.04 −0.34*** 124.79 (33), p < .001 0.124 0.853 0.079
Social Persuasions 0.18* −0.19** 71.17(33), p < .001 0.081 0.973 0.038
Physiological State −0.18* 0.08 71.74(33), p < .001 0.081 0.967 0.059

*p < .05, **p < .01, ***p < .001
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our study was conducted in a completely different
cultural setting than the ones in which previous studies
of academic self-efficacy have been conducted.

Another important finding of this study is that the
information received from the four sources of self-
efficacy is mediated by the gender of the children
over time. This result provides support for social roles
theories that argue that psychological differences
between men and women are a result of the different
social roles that they are expected to play (Eagly &
Wood, 1999). The finding that gender differences
seem to accumulate with age indicates that different
socialization processes are at work. Since an indivi-
dual’s success requires an alignment between role and
attributes (Eagly & Karau, 2002), and since character-
istics such as gender become connected with certain
beliefs (Ridgeway, 1991), it comes as no surprise that
girls do not feel comfortable when working in a field
that is traditionally associated with masculinity
(Mendick, 2005).

The results obtained in this study are strikingly aligned
with previous research conducted in Lebanon (Mozahem
et al. (2019, 2018). In a previous study, we found that
there were differences in occupational career preferences
between girls and boys. These differences were most
notable in careers that were included in the Technology
cluster: mathematician, computer programmer, mechan-
ical engineer, civil engineer, and computer and commu-
nications engineer. The study also found that these gender
differences developed with age. These findings, taken
together with the findings of the current study, present

amore complete picture. Given that the information from
which girls construct their math self-efficacy becomes
more negative as they grow older, their interest in occu-
pations that seemingly require strong mathematical abil-
ity decreases in tandem. As such, these two studies
provide support for the use of social cognitive theory in
explaining career choices of individuals (Lent et al., 1994),
or what has come to be known as social cognitive career
theory.

The implication of these results is that bridging the
gender gap that is observed in occupational preferences
requires a holistic approach that incorporates all four
sources of information. The issue is not one of exposing
both genders to their potential future occupations.
According to the Global Gender Gap Report, the educa-
tional parity in Lebanon is 0.959, one of the highest in the
world (World Economic Forum, 2016). However, as
documented by (Mozahem et al., 2018), strong gender
differences continue to exist in many majors. Our results
indicate that the problem of girls developing low self-
efficacies in math is complex and that it requires solu-
tions on multiple dimensions (Clark Blickenstaff, 2005).
Both parents and teachers have a vital role to play since
they are primary sources of the four types of information.

Another important implication of this study results
from the congruence between the findings obtained
here and the findings obtained by studies performed
in different countries (Huang, 2013). Ironically, socio-
biologists rely on the argument that if the same gender
differences are observed in different cultures, then these
gender differences are most likely biological in nature

Figure 3. Predicted values of the four constructs plotted against age.
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(Buss, 1989). Yet the cross-national finding that gender
differences develop with age implies that there are
general social mechanisms affecting girls in different
countries in the same way. Since the same social
mechanisms exist in different countries (a decrease in
social persuasion, and not seeing similar others perform
the task successfully), the implication is that general
solutions can be recommended. As is the case in several
other countries, people in Lebanon seem to believe that
engineering is a masculine field (Mozahem et al., 2019).
Therefore, as noted by Pajares (2005), educators should
try to alter students’ views by illustrating the utility of
these majors to both males and females. Parents also
have an important role to play here. As discussed in
detail by Mozahem et al. (2019), successful female
engineering students reported high levels of support
from their parents, especially from the father.
Therefore, parents are encouraged to be more active
in motivating their daughters to choose careers in
STEM fields. The results also indicate that schools
should proactively hire female math instructors since
this study has found that vicarious experience for
female students decreases with age.

Limitations

This study is not without its limitations. Stronger support
for age as a factor would have been obtained if the study
used a longitudinal design in which the same respon-
dents filled out the surveys at different time points. As it
stands, the results warrant further investigation by
administering surveys to the same group of respondents
over a period of six to seven years.

Acknowledgments

The publication of this article was funded by the Qatar
National Library.

Disclosure statement

No potential conflict of interest was reported by the authors.

Notes on contributors

Najib A. Mozahem is an Assistant Professor of Management
at Qatar University. His published work has appeared in
journals such as Management Teaching Review, Journal of
Academic Ethics, and International Journal of School and
Educational Psychology. His research interests include quan-
titative modeling, statistical data analysis, and the study of
human behavior in organizations.

Farah M. Boulad is currently a graduate student at the
College of Business Administration at Rafik Hariri

University. She has an undergraduate degree in accounting
and is currently completing her MBA.

Carla M. Ghanem is currently a graduate student at the
College of Business Administration at Rafik Hariri
University. She also works as the research assistant of Najib
Mozahem. Carla has been consistently placed on the
President’s Honor List the past two years and has coauthored
articles that have appeared in Management Teaching Review
and Journal of Academic Ethics.

ORCID

Najib A. Mozahem http://orcid.org/0000-0003-4310-7302

References

Acock, A. C. (2013). Discovering structural equation modeling
using Stata. Stata Press.

Badura, A. (1977). Social learning theory. Prentice-Hall.
Bandura, A. (1982). Self-efficacy mechanism in human

agency. American Psychologist, 37(2), 122–147. https://
doi.org/10.1037/0003-066X.37.2.122

Bandura, A. (1986). Social foundations of thought and action:
A social cognitive theory. Prentice -Hall.

Bandura, A. (1989). Human agency in social cognitive theory.
American Psychologist, 44(9), 1175–1184. https://doi.org/
10.1037/0003-066X.44.9.1175

Bandura, A. (1999). Social cognitive theory of personality. In
L. A. Pervin & O. P. John (Eds.), Handbook of personality:
Theory and research (2nd ed., pp. 154–196). The Guilford
Press.

Bandura, A. (2001). Social cognitive theory: An agentic
perspective. Annual Review of Psychology, 52(1), 1–26.
https://doi.org/10.1146/annurev.psych.52.1.1

Bandura, A., Barbaranelli, C., Caprara, G. V., & Pastorelli, C.
(2001). Self-efficacy beliefs as shapers of children’s aspira-
tions and career trajectories. Child Development, 72(1),
187–206. https://doi.org/10.1111/1467-8624.00273

Bassi, M., Steca, P., Delle Fave, A., & Caprara, G. V. (2007).
Academic self-efficacy beliefs and quality of experience in
learning. Journal of Youth and Adolescence, 36(3), 301–312.
https://doi.org/10.1007/s10964-006-9069-y

Betz, N. E. (2004). Contributions of self-efficacy theory to
career counseling: A personal perspective. The Career
Development Quarterly, 52(4), 340–353. https://doi.org/
10.1002/j.2161-0045.2004.tb00950.x

Betz, N. E., & Hackett, G. (1981). The relationship of
career-related self-efficacy expectations to perceived career
options in college women and men. Journal of Counseling
Psychology, 28(5), 399–410. https://doi.org/10.1037/0022-
0167.28.5.399

Betz, N. E., & Hackett, G. (1997). Applications of self-efficacy
theory to the career assessment of women. Journal of
Career Assessment, 5(4), 383–402. https://doi.org/10.1177/
106907279700500402

Buss, D. M. (1989). Sex differences in human mate prefer-
ences: Evolutionary hypotheses tested in 37 cultures.
Behavioral and Brain Sciences, 12(1), 1–14. https://doi.
org/10.1017/S0140525X00023992

S150 N. A. MOZAHEM ET AL.

https://doi.org/10.1037/0003-066X.37.2.122
https://doi.org/10.1037/0003-066X.37.2.122
https://doi.org/10.1037/0003-066X.44.9.1175
https://doi.org/10.1037/0003-066X.44.9.1175
https://doi.org/10.1146/annurev.psych.52.1.1
https://doi.org/10.1111/1467-8624.00273
https://doi.org/10.1007/s10964-006-9069-y
https://doi.org/10.1002/j.2161-0045.2004.tb00950.x
https://doi.org/10.1002/j.2161-0045.2004.tb00950.x
https://doi.org/10.1037/0022-0167.28.5.399
https://doi.org/10.1037/0022-0167.28.5.399
https://doi.org/10.1177/106907279700500402
https://doi.org/10.1177/106907279700500402
https://doi.org/10.1017/S0140525X00023992
https://doi.org/10.1017/S0140525X00023992


Caprara, G. V., Fida, R., Vecchione, M., Del Bove, G.,
Vecchio, G. M., Barbaranelli, C., & Bandura, A. (2008).
Longitudinal analysis of the role of perceived self-efficacy
for self-regulated learning in academic continuance and
achievement. Journal of Educational Psychology, 100(3),
525–534. https://doi.org/10.1037/0022-0663.100.3.525

Ceci, S. J., Ginther, D. K., Kahn, S., & Williams, W. M.
(2014). Women in academic science A changing
landscape. Psychological Science in the Public Interest, 15
(3), 75–141. https://doi.org/10.1177/1529100614541236

Center for Educational Research and Development. (2018).
The statistical bulletin for the academic year 2016 – 2017.
Minister of Education and Higher Education. https://www.
crdp.org/stat-details?id=6228&la=en

Clark Blickenstaff, J. (2005). Women and science careers:
Leaky pipeline or gender filter? Gender and Education, 17
(4), 369–386. https://doi.org/10.1080/09540250500145072

Devine, A., Fawcett, K., Szűcs, D., & Dowker, A. (2012).
Gender differences in mathematics anxiety and the rela-
tion to mathematics performance while controlling for test
anxiety. Behavioral and Brain Functions, 8(1), 33–41.
https://doi.org/10.1186/1744-9081-8-33

DuBois, D. L. (2001). Family disadvantage, the self, and
academic achievement. In B. Biddle (Ed.), Social class,
poverty, and education (pp. 133–173). RoutledgeFalmer.

Eagly, A. H., & Karau, S. J. (2002). Role congruity theory of
prejudice toward female leaders. Psychological Review, 109
(3), 573–598. https://doi.org/10.1037/0033-295X.109.3.573

Eagly, A. H., & Wood, W. (1999). The origins of sex differ-
ences in human behavior: Evolved dispositions versus
social roles. American Psychologist, 54(6), 408–423.
https://doi.org/10.1037/0003-066X.54.6.408

Ellison, G., & Swanson, A. (2010). The gender gap in second-
ary school mathematics at high achievement levels:
Evidence from the American mathematics competitions.
Journal of Economic Perspectives, 24(2), 109–128. https://
doi.org/10.1257/jep.24.2.109

Else-Quest, N. M., Hyde, J. S., & Linn, M. C. (2010). Cross-
national patterns of gender differences in mathematics: A
meta-analysis. American Psychological Association, 136(1),
103–127. https://doi.org/10.1037/a0018053

Feingold, A. (1994). Gender differences in variability in intel-
lectual abilities: A cross-cultural perspective. Sex Roles, 30
(1–2), 81–92. https://doi.org/10.1007/BF01420741

Frome, P., & Eccles, J. S. (1998). Parental effects on adoles-
cents’ academic self-perceptions and interests. Journal of
Personality and Social Psychology, 74(4), 435–452. https://
doi.org/10.1037/0022-3514.74.2.435

Geary,D.C., Saults, S. J., Liu, F.,&Hoard,M.K. (2000). Sex differences
in spatial cognition, computational fluency, and arithmetical
reasoning. Journal of Experimental Child Psychology, 77(4),
337–353. https://doi.org/10.1006/jecp.2000.2594

Goetz, T., Bieg, M., Lüdtke, O., Pekrun, R., & Hall, N. C.
(2013). Do girls really experience more anxiety in
mathematics? Psychological Science, 24(10), 2079–2087.
https://doi.org/10.1177/0956797613486989

Guiso, L., Monte, F., Sapienza, P., & Zingales, L. (2008).
Culture, gender, and math. Science, 320(5880),
1164–1165. https://doi.org/10.1126/science.1154094

Gunderson, E. A., Ramirez, G., Levine, S. C., & Beilock, S. L.
(2012). The role of parents and teachers in the

development of gender-related math attitudes. Sex Roles,
66(3–4), 153–166. https://doi.org/10.1007/s11199-011-
9996-2

Hackett, G., & Betz, N. E. (1981). A self-efficacy approach to
the career development of women. Journal of Vocational
Behavior, 18(3), 326–339. https://doi.org/10.1016/0001-
8791(81)90019-1

Hedges, L. V., & Nowell, A. (1995). Sex differences in mental
test scores, variability, and numbers of high-scoring
individuals. Science, 269(5220), 41–45. https://doi.org/10.
1126/science.7604277

Hill, N. E., & Tyson, D. F. (2009). Parental involvement in
middle school: A meta-analytic assessment of the strategies
that promote achievement. Developmental Psychology, 45
(3), 740–763. https://doi.org/10.1037/a0015362

Hilliard, L. J., & Liben, L. S. (2010). Differing levels of gender
salience in preschool classrooms: Effects on children’s gender
attitudes and intergroup bias. Child Development, 81(6),
1787–1798. https://doi.org/10.1111/j.1467-8624.2010.01510.x

Hu, L. T., & Bentler, P. M. (1999). Cutoff criteria for fit
indexes in covariance structure analysis: Conventional cri-
teria versus new alternatives. Structural Equation
Modeling: A Multidisciplinary Journal, 6(1), 1–55. https://
doi.org/10.1080/10705519909540118

Huang, C. (2013). Gender differences in academic
self-efficacy: A meta-analysis. European Journal of
Psychology of Education, 28(1), 1–35. https://doi.org/10.
1007/s10212-011-0097-y

Hyde, J. S., Fennema, E., & Lamon, S. J. (1990). Gender
differences in mathematics performance: A meta-analysis.
Psychological Bulletin, 107(1), 139–155. https://doi.org/10.
1037/0033-2909.107.2.139

Hyde, J. S., & Linn, M. C. (2006). Gender similarities in
mathematics and science. Science, 314(5799), 599–600.
https://doi.org/10.1126/science.1132154

Hyde, J. S., & Mertz, J. E. (2009). Gender, culture, and
mathematics performance. Proceedings of the National
Academy of Sciences, 106(22), 8801–8807. https://doi.org/
10.1073/pnas.0901265106

Jacobs, J. E., & Eccles, J. S. (1992). The impact of mothers’ gender-
role stereotypic beliefs on mothers’ and children’s ability per-
ceptions. Journal of Personality and Social Psychology, 63(6),
932–944. https://doi.org/10.1037/0022-3514.63.6.932

Joët, G., Usher, E. L., & Bressoux, P. (2011). Sources of
self-efficacy: An investigation of elementary school stu-
dents in France. Journal of Educational Psychology, 103
(3), 649–663. https://doi.org/10.1037/a0024048

Klassen, R. M., & Usher, E. L. (2010). Self-efficacy in educa-
tional settings: Recent research and emerging directions. In
T. C. Urdan & S. A. Karabenick (Eds.), Advances in moti-
vation and achievement: Vol. 16A. The decade ahead:
Theoretical perspectives on motivation and achievement
(pp. 1–33). Emerald.

Lane, K. A., Goh, J. X., & Driver-Linn, E. (2012). Implicit
science stereotypes mediate the relationship between gen-
der and academic participation. Sex Roles, 66(3–4),
220–234. https://doi.org/10.1007/s11199-011-0036-z

Lent, R.W., Brown, S. D., &Hackett, G. (1994). Toward a unifying
social cognitive theory of career and academic interest, choice,
and performance. Journal of Vocational Behavior, 45(1),
79–122. https://doi.org/10.1006/jvbe.1994.1027

INTERNATIONAL JOURNAL OF SCHOOL & EDUCATIONAL PSYCHOLOGY S151

https://doi.org/10.1037/0022-0663.100.3.525
https://doi.org/10.1177/1529100614541236
https://www.crdp.org/stat-details?id=6228%26la=en
https://www.crdp.org/stat-details?id=6228%26la=en
https://doi.org/10.1080/09540250500145072
https://doi.org/10.1186/1744-9081-8-33
https://doi.org/10.1037/0033-295X.109.3.573
https://doi.org/10.1037/0003-066X.54.6.408
https://doi.org/10.1257/jep.24.2.109
https://doi.org/10.1257/jep.24.2.109
https://doi.org/10.1037/a0018053
https://doi.org/10.1007/BF01420741
https://doi.org/10.1037/0022-3514.74.2.435
https://doi.org/10.1037/0022-3514.74.2.435
https://doi.org/10.1006/jecp.2000.2594
https://doi.org/10.1177/0956797613486989
https://doi.org/10.1126/science.1154094
https://doi.org/10.1007/s11199-011-9996-2
https://doi.org/10.1007/s11199-011-9996-2
https://doi.org/10.1016/0001-8791(81)90019-1
https://doi.org/10.1016/0001-8791(81)90019-1
https://doi.org/10.1126/science.7604277
https://doi.org/10.1126/science.7604277
https://doi.org/10.1037/a0015362
https://doi.org/10.1111/j.1467-8624.2010.01510.x
https://doi.org/10.1080/10705519909540118
https://doi.org/10.1080/10705519909540118
https://doi.org/10.1007/s10212-011-0097-y
https://doi.org/10.1007/s10212-011-0097-y
https://doi.org/10.1037/0033-2909.107.2.139
https://doi.org/10.1037/0033-2909.107.2.139
https://doi.org/10.1126/science.1132154
https://doi.org/10.1073/pnas.0901265106
https://doi.org/10.1073/pnas.0901265106
https://doi.org/10.1037/0022-3514.63.6.932
https://doi.org/10.1037/a0024048
https://doi.org/10.1007/s11199-011-0036-z
https://doi.org/10.1006/jvbe.1994.1027


Lent, R. W., Brown, S. D., & Larkin, K. C. (1987).
Comparison of three theoretically derived variables in pre-
dicting career and academic behavior: Self-efficacy, interest
congruence, and consequence thinking. Journal of
Counseling Psychology, 34(3), 293–298. https://doi.org/10.
1037/0022-0167.34.3.293

Lent, R. W., Lopez, F. G., Brown, S. D., & Gore, P. A., Jr.
(1996). Latent structure of the sources of mathematics
self-efficacy. Journal of Vocational Behavior, 49(3),
292–308. https://doi.org/10.1006/jvbe.1996.0045

Lindberg, S. M., Hyde, J. S., Petersen, J. L., & Linn, M. C.
(2010). New trends in gender and mathematics perfor-
mance: A meta-analysis. Psychological Bulletin, 136(6),
1123–1135. https://doi.org/10.1037/a0021276

Master, A., Cheryan, S., Moscatelli, A., & Meltzoff, A. N.
(2017). Programming experience promotes higher STEM
motivation among first-grade girls. Journal of Experimental
Child Psychology, 160(1), 92–106. https://doi.org/10.1016/j.
jecp.2017.03.013

Matsui, T., Matsui, K., & Ohnishi, R. (1990). Mechanisms
underlying math self-efficacy learning of college students.
Journal of Vocational Behavior, 37(2), 225–238. https://doi.
org/10.1016/0001-8791(90)90042-Z

Mendick, H. (2005). A beautiful myth? The gendering of being/
doing ‘good at maths’. Gender and Education, 17(2),
203–219. https://doi.org/10.1080/0954025042000301465

Mozahem, N. A., Ghanem, C. M., Hamieh, F. K., &
Shoujaa, R. E. (2019). Women in engineering:
A qualitative investigation of the contextual supports and
barriers to their career choice. Women’s Studies
International Forum, 74C(2019), 127–136. https://doi.org/
10.1016/j.wsif.2019.03.014

Mozahem, N. A., Kozbar, D. K., Al Hassan, A. W., &
Mozahem, L. A. (2018, October 30). Gender differences
in career choices among students in secondary school.
International Journal of School & Educational Psychology,
1–15. Published online. https://doi.org/10.1080/21683603.
2018.1521759

Pajares, F. (1996). Self-efficacy beliefs in academic settings.
Review of Educational Research, 66(4), 543–578. https://doi.
org/10.3102/00346543066004543

Pajares, F. (2005). Gender differences in mathematics self-
efficacy beliefs. In A. M. Gallagher & J. C. Kaufman (Eds.),
Gender differences in mathematics: An integrative psychologi-
cal approach (pp. 294–315). Cambridge University Press.

Pajares, F., &Urdan, T. (Eds.). (2006).Adolescence and education:
Vol. 5. self-efficacy beliefs of adolescents. Information Age.

Pastorelli, C., Caprara, G. V., Barbaranelli, C., Rola, J.,
Rozsa, S., & Bandura, A. (2001). The structure of children’s
perceived self-efficacy: A cross-national study. European
Journal of Psychological Assessment, 17(2), 87–97. https://
doi.org/10.1027//1015-5759.17.2.87

Ridgeway, C. (1991). The social construction of status value:
Gender and other nominal characteristics. Social Forces, 70
(2), 367–386. https://doi.org/10.1093/sf/70.2.367

Savickas, M. L., Nota, L., Rossier, J., Dauwalder, J. P.,
Duarte, M. E., Guichard, J., Soresi, S., Van Esbroeck, R.,

& Van Vianen, A. E. (2009). Life designing: A paradigm
for career construction in the 21st century. Journal of
Vocational Behavior, 75(3), 239–250. https://doi.org/10.
1016/j.jvb.2009.04.004

Schunk, D. H., & Pajares, F. (2001). The development of aca-
demic self-efficacy. In A. Wigfield & J. Eccles (Eds.),
Development of achievement motivation (pp. 16–32).
Academic Press. https://www.uky.edu/~eushe2/Pajares/
SchunkPajares2001.PDF

Shields, S. (1975). Functionalism, Darwinism, and the psy-
chology of women. American Psychologist, 30(7), 739–754.
https://doi.org/10.1037/h0076948

Simpkins, S. D., Fredricks, J. A., & Eccles, J. S. (2012).
Charting the Eccles’ expectancy-value model from
mothers’ beliefs in childhood to youths’ activities in ado-
lescence. Developmental Psychology, 48(4), 1019–1032.
https://doi.org/10.1037/a0027468

Stevens, T., Olivárez, A., Jr, & Hamman, D. (2006). The
role of cognition, motivation, and emotion in explain-
ing the mathematics achievement gap between Hispanic
and White students. Hispanic Journal of Behavioral
Sciences, 28(2), 161–186. https://doi.org/10.1177/
0739986305286103

Tenenbaum, H. R., & Leaper, C. (2003). Parent-child con-
versations about science: The socialization of gender
inequities? Developmental Psychology, 39(1), 34–47.
https://doi.org/10.1037/0012-1649.39.1.34

Thompson, M. S., & Green, S. B. (2006). Evaluating between-
group differences in latent variable means. In G. R. Hancock
& R. O. Mueller (Eds.), A second course in structural equa-
tion modeling (pp. 119–169). Information Age.

Usher, E. L., & Pajares, F. (2006). Sources of academic and
self-regulatory efficacy beliefs of entering middle school
students. Contemporary Educational Psychology, 31(2),
125–141. https://doi.org/10.1016/j.cedpsych.2005.03.002

Usher, E. L., & Pajares, F. (2008). Self-efficacy for
self-regulated learning: A validation study. Educational
and Psychological Measurement, 68(3), 443–463. https://
doi.org/10.1177/0013164407308475

Usher, E. L., & Pajares, F. (2009). Sources of self-efficacy in
mathematics: A validation study. Contemporary
Educational Psychology, 34(1), 89–101. https://doi.org/10.
1016/j.cedpsych.2008.09.002

Vogt, C. M. (2008). Faculty as a critical juncture in student
retention and performance in engineering programs.
Journal of Engineering Education, 97(1), 27–36. https://
doi.org/10.1002/j.2168-9830.2008.tb00951.x

World Economic Forum. (2016). The global gender gap report
2016. https://www.weforum.org/reports/the-global-gender-
gap-report-2016

Zimmerman, B. J. (1990). Self-regulating academic learning
and achievement: The emergence of a social cognitive
perspective. Educational Psychology Review, 2(2),
173–201. https://doi.org/10.1007/BF01322178

Zimmerman, B. J. (1995). Self-efficacy and educational devel-
opment. In A. Bandura (Ed.), Self-efficacy in changing
societies (pp. 202–231). Cambridge University Press.

S152 N. A. MOZAHEM ET AL.

https://doi.org/10.1037/0022-0167.34.3.293
https://doi.org/10.1037/0022-0167.34.3.293
https://doi.org/10.1006/jvbe.1996.0045
https://doi.org/10.1037/a0021276
https://doi.org/10.1016/j.jecp.2017.03.013
https://doi.org/10.1016/j.jecp.2017.03.013
https://doi.org/10.1016/0001-8791(90)90042-Z
https://doi.org/10.1016/0001-8791(90)90042-Z
https://doi.org/10.1080/0954025042000301465
https://doi.org/10.1016/j.wsif.2019.03.014
https://doi.org/10.1016/j.wsif.2019.03.014
https://doi.org/10.1080/21683603.2018.1521759
https://doi.org/10.1080/21683603.2018.1521759
https://doi.org/10.3102/00346543066004543
https://doi.org/10.3102/00346543066004543
https://doi.org/10.1027//1015-5759.17.2.87
https://doi.org/10.1027//1015-5759.17.2.87
https://doi.org/10.1093/sf/70.2.367
https://doi.org/10.1016/j.jvb.2009.04.004
https://doi.org/10.1016/j.jvb.2009.04.004
https://www.uky.edu/~eushe2/Pajares/SchunkPajares2001.PDF
https://www.uky.edu/~eushe2/Pajares/SchunkPajares2001.PDF
https://doi.org/10.1037/h0076948
https://doi.org/10.1037/a0027468
https://doi.org/10.1177/0739986305286103
https://doi.org/10.1177/0739986305286103
https://doi.org/10.1037/0012-1649.39.1.34
https://doi.org/10.1016/j.cedpsych.2005.03.002
https://doi.org/10.1177/0013164407308475
https://doi.org/10.1177/0013164407308475
https://doi.org/10.1016/j.cedpsych.2008.09.002
https://doi.org/10.1016/j.cedpsych.2008.09.002
https://doi.org/10.1002/j.2168-9830.2008.tb00951.x
https://doi.org/10.1002/j.2168-9830.2008.tb00951.x
https://www.weforum.org/reports/the-global-gender-gap-report-2016
https://www.weforum.org/reports/the-global-gender-gap-report-2016
https://doi.org/10.1007/BF01322178

	Abstract
	Introduction
	Literature review
	Purpose of the study
	Methodology
	Data collection
	Data analysis

	Results
	Measurement model validation
	Gender differences in the sources of self-efficacy
	Age as afactor in gender differences

	Discussion
	Limitations
	Acknowledgments
	Disclosure statement
	Notes on contributors
	References

