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PREFACE

This report is part of a series of three reports on preparatory (8th and 9" grade) and
secondary (11th and 12" grade) education in Qatar (QES 2015) published by SESRI. The
reports provide important information on the current state of affairs regarding different
aspects of the school system in Qatar, including students’ motivation and future aspirations,
school facilities and the school curriculum. The reports thus serve both to inform and improve
policy and practice and contribute to achieving the overall goals expressed in the Qatar
National Vision 2030 (QNV 2030). Along with the results given in each report, attention is
also paid to the implications of the study for policy and decision making.

This report documents some of the results derived from the Qatar Education Study (QES)
completed in 2015. Emphasis is placed here on the views of students, parents, teachers, and
school administrators toward preparatory and secondary education in Qatar. The information
reported here is based on the results from the 2015 Qatar Education Study (QES), which is a
series of surveys carried out by the Social and Economic Survey Research Institute (SESRI)
in October—November 2015. Combined, the surveys included 3,994 participants representing
38 preparatory and secondary schools. The following table demonstrates the numbers of
schools and participants involved in the QES 2015:



Table 1: Numbers of Schools and Participants in the Qatar Education

Study 2015
38 Schools
Total Number of surveyed Independent Schools Other Schools
schools
24 schools 14 schools
1803 Students
Total number of surveyed Independent Schools Other Schools
students 1108 students 695 students
604 Qatari 56 Qatari
504 Non-Qatari 639 Non-Qatari
1462 Parents
Total number of surveyed Independent Schools Other Schools
parents 856 parents 606 parents
434 Qatari 40 Qatari
422 Non-Qatari 566 Non-Qatari
‘ 495 Teachers
Total number of surveyed Independent Schools Other Schools
teachers 373 teachers 122 teachers
54 Qatari 0 Qatari
319 Non-Qatari 122 Non-Qatari
234 Administrators
Total number of surve%/ed Independent Schools Other Schools
school administrators 153 administrators 81 administrators
95 Qatari 1 Qatari
58 Non-Qatari 80 Non-Qatari

This study investigates the perceptions and attitudes held toward the existing preparatory and
secondary school system in Qatar from the perspectives of students, parents, teachers and
school administrators. This is an area that is still largely under-researched in Qatar. The
schools covered in this study represent a cross-section of the major school types (i.e.,
Independent and private (International & Community) schools) as well as coeducational and
single-gender programs. The design of the QES 2015 allows for analyzing the data with a
view to drawing comparisons within and between groups of students, parents, teachers, and
school officials; it also makes possible studying certain issues from the combined
perspectives of students, parents, teachers and administrators.



The objectives of the QES 2015 project were to present a realistic and up-to-date picture of
preparatory (8" and 9" grade) and secondary (11" and 12" grade) education in Qatar as it
emerged from the survey and to decipher respondents’ beliefs about different aspects of the
school system. The aim is also to draw comparisons with the previous edition of the project,
the Qatar Education Study 2012%, so as to track any changes, positive or negative, which
may have taken place since implementing the first survey in 2012. It is hoped that this will
help in identifying best practices which may foster success and form the basis for efforts to
support students as they look forward to the future. Ultimately, the results presented in this
report will draw a realistic picture that illuminates those aspects of the current preparatory
and secondary system that may need addressing.

The results reported here are intended to focus on four areas directly related to policy and
decision making:

= Student’ motivation and satisfaction,

= Student’ plans for higher education and future careers,

= Parental involvement in their child’s education, and

= Teachers and administrators’ attitudes toward the school system.

We welcome your questions and comments which may be directed to sesri@qu.edu.ga.

10



INTRODUCTION

The prosperity of a nation is due in part to the investments it makes in education, the value of
which cannot be overstated. Indeed, education is the catalyst for improved socio-economic
opportunities for a country such as Qatar, a country that has taken long strides in the
development of its system of education. Over the past two decades, the desire for quality
education has been very much in evidence and it is now regarded as a central plank in the
economic, social and cultural development of Qatari society. Successive governments view it
as strategically intertwined with national planning.

Striving for excellence in education, Qatar committed significant financial investments to
revamp and modernize its system of education in order to prepare citizens for the challenges
of modern society. The intent here was to transform Qatar into a modern knowledge-based
economy, as outlined in the National Development Strategy 2011 and Qatar National Vision
2030. Since His Highness Sheikh Hamad Bin Khalifa Al-Thani’s call for reforming the
education system in 2002, discernible attempts have been made to improve the quality of
education in Qatar, which now boasts excellent capital facilities and an enviable student-
teacher ratio. Despite these efforts, however, a perception remains that the education system
is still not meeting the needs of many and is deemed unresponsive by some.

The QES 2015 constitutes the second cycle of a similar QES survey carried out in December
of 2012. The impetus for this second round of the study stemmed from the need to see
whether certain aspects of education have improved since the administration of the first cycle
conducted in 2012. The QES 2012 was implemented at a time when the National
Development Strategy (NDS) and the Education and Training Sector Strategy 2011-2016
(ETSS)4, both launched in 2011, were in their early phases of implementation. Therefore, the
present cycle of the QES, based on data collected towards the end of 2015, is a real
opportunity to revisit and evaluate various aspects of schooling and to investigate the
changes that have taken shape since the implementation of the QES 2012. Indeed, the
findings from the QES 2012 disclosed a rather low level of motivation among a large
proportion of students across schools in Qatar, and even more so in the case of Independent
Schools which most Qatari children attend. As such, it appears that the Independent Schools
system, government-financed schools which replaced public schools that had existed prior to
2002 and once thought of as model schools for Qatari citizens®, did not live up to the high
expectations placed in them.

The present report is an opportunity to assess any improvements that may have taken place
since 2012 in terms of students’ motivation and satisfaction with the preparatory and
secondary Independent School system as well as with Other Schools in the country. The
information provided in this report is intended to inform educational strategic planning and
decision making in Qatar. It also provides an overview of stakeholders’ priorities, specifying
potential areas of intervention, as well as indications that may help guide the Ministry of
Education and Higher Education and other education entities in Qatar. Now more than ever
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before, it is important that decision makers in education act on what students, parents,
teachers and school administrators say, and take into account what is important to them.

The report gives a summary of the key results from data gathered from the following four

surveys:
1. asurvey of 8", 9" 11" and 12" grade students,
2. asurvey of parents,
3. asurvey of teachers, and
4. asurvey of school administrators.

The survey was conducted in October — November 2015 and involved large samples of
Qatari and non-Qatari participants across all different school types in Qatar.

The report is structured as follows:

1. Section One discusses the results concerning students’ motivation and satisfaction,
Section Two focuses on the results pertaining to student plans for higher education
and careers in knowledge economy fields,

3. Section Three provides an overview of the results regarding parental involvement in
their child’s education, and

4. Section Four summarizes the findings related to teacher and administrator attitudes
toward the school system.

In each of these sections, the findings regarding the views, perceptions and attitudes of
different stakeholders are presented. They are accompanied by four sets of recommendation
pertaining to each of these policy—relevant areas and extrapolated from the analysis of the
data.

12



|. STUDENTS’ MOTIVATION AND SATISFACTION

This section provides an overview of the results from the Qatar Education Study (QES) 2015
that pertain to students’ perceptions of their learning and their experiences in the classroom
and at school as a whole. More specifically, in this section we focus on the findings related to
students’ motivation levels and their satisfaction with school. In doing so, a comparison is
drawn with the results from the QES 2012 in order to determine if there are any differences
between the two surveys and see whether any changes have occurred over the past three-
year time span between the two survey cycles.

Research has consistently confirmed that motivation plays an essential role in predicting
students’ academic achievement and learning outcomes (Linnenbrink & Pintrich, 2002;
Anderson & Keith, 1997)°. In the context of Qatar, enhancing students’ motivation and
academic achievement carries special significance, especially since the results from the QES
2012 revealed secondary school students’ motivation was an issue that calls for real concern
amongst educators, policy makers and the community. This underscores the need to redress
this matter and focus on those students who are less motivated and, as a result, risk dropping
out of school too early to contribute to a knowledge economy, cornerstone of the long-term
vision Qatar laid out for its future, i.e. QNV 2030 (SESRI, 2012)7.

To gain further insights into Qatari students’ motivation level, this section uses a comparative
analysis of students’ motivation and satisfaction data from the QES 2012 and QES 2015
student surveys. As a first step, we will look specifically at how the situation has evolved in
Independent Schools between 2012 and 2015. In comparing Independent and Other Schools
in Qatar, we will provide an overview of students’ motivation and satisfaction in all schools in
Qatar and put the performance of Independent Schools in context. Finally, we will explore the
2015 survey data on students’ motivation and satisfaction further by looking at three
important variables:

e Nationality status (to identify the issues that Qatari and non-Qatari students are
facing);

e Gender in Independent Schools (to see if any of the motivation issues have a
gender-specific dynamic); and

e School type (especially Independent versus International schools, the two school
types with the highest student concentration in Qatar).

I.1 Students’ Motivation in Independent Schools: A 2012-2015 Comparison

As was pointed out earlier, emphasis in the QES 2012 was on preparatory and secondary
school students’ motivation and satisfaction as an issue of prime concern in Independent
Schools. In this section of the report, we will focus on students’ reported levels of motivation
and discuss students’ overall satisfaction with their school. We will also examine any changes
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that may have taken place regarding teachers’ and administrators’ satisfaction with students’
motivation.

Comparing the QES 2015 and the QES 2012, the results demonstrate that significant
improvement has taken place in Independent Schools since 2012 (Figure 1). All motivation
indicators converge to show that substantial progress has consistently been achieved in
Independent Schools across the three-year span between the two studies. Looking first at
teachers’ and administrators’ satisfaction with students’ motivation, the results show a
significant increase from 2012 to 2015. The proportion of teachers who report being satisfied
with their students’ motivation was 38% in 2012 and increased to well over 57% in 2015.
Similarly, the reported satisfaction for school administrators shows a significant 30% increase
from 42% in 2012 to 72% in 2015.

All indicators of students’ motivation have improved in Independent Schools

These results are confirmed by students’ self-reported levels of motivation across
Independent Schools. In that regards,(Figurel) shows improvement in all aspects of students’
motivation. The proportion of students who do not put their maximum effort in studying has
dropped from 41% in 2012 to 33% in 2015. Those who report feeling bored “most of the time”
at school in the 2015 constitute 41% of the surveyed students, compared to 51% in 2012.
Finally, the proportion of students who are absent from school twice a week or more has also
dropped significantly from 21% to 13% from 2012 to 2015. When these indicators® of poor
motivation are put together, the results reveal that the proportion of students considered to
have chronic motivation problems in Independent Schools has dropped from 32% in 2012 to
22% in 2015.

Consistent with these findings, there has been a significant 12% increase in students’
reported level of satisfaction with their school. The proportion of Independent School students
who report being satisfied with their school was 69% in 2012, compared to 81% in 2015. This
is in agreement with the significant drop in the proportion of students who indicate they would
change schools if they had the chance to, from about half (47%) in 2012 to a third (33%) in
2015. The generally higher levels of students’ satisfaction with their schools in 2015 are likely
to have impacted student motivation levels directly. With respect to tutoring, the data
indicates that slightly over a third (35%) of Independent School students are resorting to
private tutoring in 2015. Tutoring will be discussed further later in the report.
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Figure 1: Students’ Motivation and Satisfaction across Independent
Schools: 2012-2015

m [ndependent Schools 2015 ® [ndependent Schools 2012

0 20 40 60 80 100

Teachers satisfide with student motivation 57

Administrators satisfide with student motivation

Students agree do not give the maximum effort
Student board most of the time

Students absent 2+ times last week

Students chronic motivation problems

Students satisfide with their school 81

Student would recommend school to a friend
Students would change school if had the chance

Students use private tutoring

The following section compares students’ motivation and satisfaction between 2012 and 2015
across all schools in Qatar (i.e. Independent Schools versus Other Schools in Qatar). This
overview will give a sense of perspective on the changes that Independent and Other
Schools have undergone over the past three years.

[.2 Students’ Motivation across Independent and Other Schools in Qatar:
2012-2015

Students’ Satisfaction has significantly increased in Independent Schools

This section provides an overview of the changes that have been observed between 2012
and 2015 with respect to student motivation and satisfaction in Independent Schools
compared to Other Schools in Qatar. As can be seen from the results presented in Table 2
below, some important trends are worth singling out:
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e Students’ motivation levels have significantly increased in Independent Schools
while no meaningful increase took place in Other Schools,

e Students’ satisfaction has significantly increased (12%) in Independent Schools
while no meaningful increase took place in the Other Schools,

e Teachers and Administrators’ satisfaction with student motivation has significantly
increased in Independent Schools (+19% for teachers; +30% for administrators)

e Administrators’ satisfaction with student motivation has also significantly increased
in Other Schools (+13%).

Students are more frequently bored and absent in Independent than in Other
Schools

Though these findings reinforce the conclusions arrived at above, namely that good progress
has been made in Independent Schools, the results presented in Table 2 below also show
that Independent Schools remain behind Other Schools on a number of counts : in terms of
student motivation, a third (33%) of Independent School students are not giving their
maximum effort, compared to about a quarter (27%) of students in Other Schools. More
strikingly, boredom in the classroom remains much higher in Independent Schools (41%)
than it is in Other Schools (28%) in 2015. Additionally, Independent School students appear
to be much more likely to be absent twice a week or more (13%) than students in Other
Schools (6%) in 2015. When looking at the differences between Independent Schools and
Other Schools, the gap has nonetheless substantially narrowed over the past three years.

Finally, the number of students who hire private tutors in 2015 is similar in Independent
Schools (35%) and in Other Schools (33%). These results point to tutoring being the norm
rather than the exception, a situation that might be attributed to affordability due to economic
affluence or perhaps to the desire of parents to give their children a competitive advantage in
the new economy that is taking shape locally. The high number of students who receive
private tutoring may also be interpreted as an indication of possible flaws within the school
system and/or of a widespread belief that schools are not adequately fulfilling their
educational mission such that students’ learning potential is not being appropriately met in
the classroom.
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Table 2: Students’ Motivation and Satisfaction: 2012-2015 Comparison

Independent Schools Other Schools
) ) % %

Dimension Surveyed

2012 2015 +/- 2012 2015 +/-
Teachers satisfied with
student motivation == X w19 (G 2 6
Admlnlstratqrs §at|sf|ed with 42 72 +30 77 90 +13
student motivation
Students agree do not give ) )
maximum effort i & E EE el 9
Students bored most of the 51 a1 10 29 o8 1
time
Students absent 2+ times
last week 21 13 -8 10 6 -4
Students chronic motivation 32 22 -10 16 13 3
problems
Students satisfied with their 69 81 +12 81 80 1
school
Students Wogld recommend 62 69 +7 70 66 2
school to a friend
Students would change )
school if had the chance ald & 4 55 e 3
Students use private tutoring 31 85 +4 29 88 +4

The report will now focus on current levels of student motivation and satisfaction as
influenced by school type, citizenship (Qatari vs. non-Qatari) and students’ gender.

I.3 Students’ Motivation and Satisfaction

Expatriate Students’ Declining Effort Level in Independent Schools

Looking at student effort by grade level and nationality reveals that an increasing number of
expatriate students are not putting in their maximum effort into studying as they progress
through preparatory and secondary school as shown in Figure 2 below. Qatari students’ effort
levels are low but consistent across grades. The number of Qatari students who report not
giving their maximum into school is fluctuating between 34% and 36%. In contrast, there
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appears to be a pattern of decreasing effort for non-Qatari students’ across grade levels, with
only 22% of expatriate students entering grade 8 reporting that they do not put in their
maximum effort in studying, compared to 34% in 12" grade, a level similar to that of Qatari
students. This trend could be indicative of a broader pattern of decreasing motivation taking
place as the students advance through their education in the public school system. This
finding warrants further investigation.

Figure 2: Expatriate Students Reporting “Not Giving Maximum Effort”
across Grade Levels

34%

27% 29%

22%

8th grade 9th grade 11th grade 12th grade

Independent and International Schools: Similarities and Differences

Taking a closer look at students’ effort level by the type of school they attend reveals that
around a third of both Independent School students (33%) and International School students
(29%) do not put their maximum effort into studying, compared to 24% of the students in
Community Schools and 11% in Arabic Private Schools. With respect to nationality, the
results reveal that 36% of Qatari students in Independent Schools report not putting their
maximum effort into studying.

Looking at the students’ reported satisfaction level with their school, the results demonstrate
that International and Independent School students display very similar levels of satisfaction
with their school (80% and 81%, respectively). It is noteworthy that the proportion of satisfied
students is highest in Community Schools (87%) but lowest in Private Arabic Schools where
only half the students (50%) report being satisfied with their school.

In response to the question regarding whether or not they would change schools if they had
the chance, 35% of the students at International Schools indicate they would, compared to
27% at Independent Schools (see Table 3) Just over half (54%) of Independent School
students state they would not change schools if they had the chance, making Independent
Schools the only school type where a majority of students prefer to stay at their current
school, signaling attachment and loyalty to those schools. Finally, students in Arabic Private
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Schools stand out as the least happy with their school, with three quarters of the students
(75%) stating that they would change school if given the chance to.

Table 3: Students' Desire to Change School, by School Type

Students would

chanae school Independent International Arabic Private Community
. 9 Schools Schools (Qatari related to
if they had the 8

% % Curriculum) embassy
chance to

% %

Yes 27 35 75 28
No 54 43 14 45
Don’t know 19 22 11 27

Students’ Motivation and Satisfaction: Independent School students in 2015

This section is focused on students’ motivation and satisfaction at Independent Schools and
examines differences based on gender (girls’ vs. boys’ schools) and citizenship (Qatari vs.
expatriate students).

Looking first at gender, the results show a strong relationship between gender and level of
effort in Independent Schools. The data reveals that only about a quarter (23%) of the female
students report not putting their maximum effort into their studies compared to 41% of the
male students. Likewise, 45% of males are likely to feel bored, compared to 37% of females.
As far as absenteeism is concerned, male students and female students report relatively
comparable behaviors with 14% and 12%, respectively, reporting absences at a rate of twice
a week or more.

The results pertaining to citizenship show a strong relationship between being Qatari and
being absent from school twice a week or more. In the QES 2015, Qatari students in
Independent Schools are three times more likely to be absent at least two days a week (19%)
than expatriate students in these schools (6%) (see Table 4 below). Interestingly, when
looking at Qatari students at International Schools, absences are no longer correlated to
citizenship and the proportion of Qatari students who are absent at least two days a week
drops to the same level as expatriate students (i.e. 6%).

Overall, the results show that low motivation in Independent Schools is significantly higher for
male students (26%) than it is for the females (18%). This is even more evident for Qatari
male students, about a third of whom (32%) are affected by low motivation.
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Absenteeism is resistant to change among Independent School Qataris

Table 4 presents the levels of satisfaction with student motivation for Qatari and expatriate
teachers, school administrators and students at Independent Schools in 2012 and 2015. Here
also, the numbers consistently point to a dramatic improvement of the situation and confirm
the trend identified earlier in this section. Generally, student satisfaction levels have
increased by approximately 10% while boredom and lack of effort in the classroom have
decreased in similar proportions. Teachers and administrators’ satisfaction has taken a huge
leap, probably reflecting their enthusiasm and optimism at the positive changes they have
witnessed in the students. The only indicator of motivation that has not significantly improved
among Qatari students in Independent Schools since 2012 is absences with about a fifth
(19%) of Qatari students reporting being absent at least two days a week in 2015. In the
meantime, the figure has significantly dropped for expatriate students in Independent
Schools, going from 17% in 2012 to 6% in 2015.
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Table 4: Comparison within Independent Schools: 2012-2015

Qatari teachers Expatriate teachers
Dimension Surveyed

2012 2015 2012 2015
Sat|§f|eq with student 46% 80% 36% 54%
motivation

. - Expatriate

Independent Schools el sl izl Administrators
[Administrators’ responses] 2012 2015 2012 2015
Satl_sfle_d with student 53% 80% 30% 63%
motivation

Qatari Students Expatriate Students
Independent Schools
Bl s e s 2012 2015 2012 2015
Agree do not give maximum 42% 36% 38% 27%
effort
Bored most of the time 55% 46% 43% 35%
Absent 2+ days a week 23% 19% 17% 6%
Chronic motivation problems 37% 27% 24% 16%
Satisfied with their school 66% 80% 75% 83%
Would recommend school to a 6206 69% 63% 69%
friend
Would change school if had the 49% 36% 42% 3206
chance
Use private tutoring 37% 44% 18% 23%

[.4 Tutoring: An Overview

Private tutoring has become a mass practice in Qatar, especially amongst
Qatari

Tutoring is indirectly, but meaningfully, related to motivation. It speaks not only to the
motivation of the students who spend after-school time to attend private lessons, but also to
that of their families who make the decision to invest in their child’s education.
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In response to the question regarding private tutoring, about half (46%) of Qatari students
across all school types state they use private tutorials. The figure among expatriate students
is 28%. With specific reference to Independent Schools, 44% of Qatari students and 23% of
expatriate students resort to private tutoring. In International Schools, the figure is very high
for both Qatari and expatriate students (55% and 39%, respectively). In summary, tutoring is
a widespread practice in Qatar; it is very high among Qataris across all school types and very
common in International Schools regardless of national origin.

I.5 Grade repetition

Looking at grade repetition, the results show a significant relationship between school type
(Independent School vs. Other Schools) and the likelihood that a student repeated a grade in
the past. Nearly four times as many students in Independent Schools (14%) compared to
those in Other Schools (4%) reported having repeated a grade. The proportion is at 5% in
International Schools.

In Independent Schools, the likelihood of a student having repeated a grade is significantly
related to citizenship status. The results show that nearly a fifth of Qatari students (19%) but
only 6% of expatriate students have repeated a grade in Independent Schools, bringing the
average for Independent Schools to 14%. Looking at International Schools, however, only 8%
of Qatari students have repeated a class in that type of institution. It is still twice the average
for expatriates in these schools (4%), but the results show no significant relationship between
being Qatari and having repeated a class in International Schools.
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[I. STUDENTS’ PLANS FOR HIGHER EDUCATION AND CAREERS IN
KNOWLEDGE ECONOMY FIELDS

With the launch of the Qatar National Vision 2030 (QNV 2030) initiative, the transition to a
knowledge-based society was identified as a prime goal for the future development and
prosperity of the country. Prioritizing human capital and resources have since been key
factors for developing Qatar's economy and society. With education identified as a
fundamental component of the nation’s economic and social progress, the provision of an
education system that meets highly competitive international standards has consistently been
a necessity for human development.

At the tertiary level, universities have come under increasing pressure to ensure that their
graduates are ‘employable’ and are, therefore, required to equip Qatari youth with the skills
and knowledge needed for tomorrow’s world of work. A host of graduate and post-graduate
programs are now on offer at Qatar University, the largest national university in the country,
including science, technology, engineering, mathematics, and medicine. The multi-campus
complex known as Education City offers similar programs and has become one of the
cornerstones of Qatar's educational reform. It is home to eight international branch
campuses, including six from the United States. Additionally, two other Qatari institutions,
Qatar Foundation’s Hamad bin Khalifa University, also located in Education city, and the
State-sponsored Community College of Qatar were similarly founded in harmony with the
goals of the QNV 2030.

In concerted efforts to encourage Qataris to study subjects directly related to the knowledge
economy both inside and outside Qatar, generous scholarships, awards and other incentives
have been granted to young Qataris through Qatar University, the Ministry of Education and
Higher Education, and other government agencies. In the Qatar Education Study (QES)
2015, we explore Qatari students’ future educational plans and career aspirations as they
relate to the fields of science, technology, engineering and mathematics (STEM) fields.

To gain a better understanding of Qatari students’ future plans for higher education and
careers prospects in the knowledge economy fields, we focus in this section primarily on
Independent Schools and compare the results of the QES 2012 and QES 2015 surveys. This
comparative framework will help elucidate the current state of affairs and trace the evolution
that has taken place in Independent Schools since the implementation of the QES 2012
survey.

As was the case in the analysis of student motivation and satisfaction above, three variables
are used to explore the 2015 survey data regarding students’ educational and career plans.
These are reiterated as follows:
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e Nationality (Qatari versus non-Qatari students),

e Gender in Independent Schools (female versus male preparatory and secondary
school students)

e School type (Independent versus International schools).

II.1 Independent School Students’ Educational Plans: A 2012-2015
Comparison

Comparing Independent School data for the QES 2012 and QES 2015 regarding students’
educational pursuits and career plans shows that more students now have plans for their
future academic and career aspirations compared to those who participated in the study three
years ago (see Figure: 3). More specifically, the results reveal that 81% of the students now
aim higher and plan to obtain at least a Bachelor’'s degree, a significant increase from 65% of
the students having such plans in 2012. The results also show that the level of uncertainty
about future education plans amongst Independent School students has decreased by half
from 14% in 2012 to 7% of the students in 2015.

There has been no significant increase in the number of students who turn to
STEM careers

Regarding students’ interest in careers in knowledge economy fields®, there has been no
significant increase since 2012 in the number of students who aim for careers in knowledge
economy fields, regardless of their educational plans. In 2015, over a third (35%) of
Independent School students who intend to obtain a graduate degree are planning on a
career in the knowledge economy (STEM). Interestingly, the overwhelming majority of
Independent School students who are aiming at both a graduate education and a career in
the knowledge economy expect to become medical doctors (67% and 77% in 2012 and 2015,
respectively). When it comes to students who aim at obtaining bachelor degrees, only about
13% in 2015 plan on a career in the knowledge economy, while for students with no desire to
pursue any college education, 6% hold career prospects in the knowledge economy.
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Figure 3: Students’ Plans for Future Education and Careers in
Knowledge Economy Fields (Independent Schools)

m Independent Schools 2015 m Independent Schools 2012

0 20 40 60 80 100

Students plan Bachelor or higher

Students uncertain about future education plans

Student Knowledge Econ career/Gradudate degree

Students Knowledge Econ career/Bachelor degree

Students Knowledge Econ career/No College

[I.2 Comparison of Educational Plans within Independent Schools (2012—
2015)

Many more Qatari students plan on obtaining at least a Bachelor degree in
2015 in Independent Schools

This section will take a closer look at students’ plans to pursue a post-secondary education in
Independent Schools depending on their nationality and their gender. The results first reveal
that non-Qatari students generally aim for a longer education than Qatari students do (see
Table 5 below). While 89% of non-Qatari students plan to obtain a Bachelor's degree or
higher in 2015, about three quarters (76%) of Qatari students report their intention to do so.
When it comes to female students, the results reveal a significant 20% increase in the
number of Qatari female students who plan to obtain a Bachelor’'s degree or higher since
2012, with the proportion of Qatari female students going from 66% in 2012 to 86% in 2015.
This means that Qatari females have effectively closed the gap with expatriate female
students in terms of expected educational plans with almost identical numbers of Qatari and
non-Qatari female students planning on a Bachelor’s degree or higher in 2015 (86% and 87%
respectively).
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In addition, the effect of nationality is very notable among the male students: while 90% of
non-Qatari male students plan to obtain at least a Bachelor's degree (a significant 23%
increase since 2012), only 65% of male Qatari students had the same intention. Overall, the
data shows that no significant increase has taken place in this regard since 2012.

As for the students’ degree of certainty about future education plans, we can see from Table
5 below that Qatari students are very similar to non-Qatari students in that regard. In both
groups, the proportion of students who report feeling uncertain about their future education
dropped to around half since 2012. In the QES 2015, 8% of Qatari students and 7% of
expatriate students feel uncertain about future education plans, a statistically significant
decrease from 15% and 13% respectively in 2012.

Table 5: Comparison of Educational Plans (2012-2015) within
Independent Schools by Nationality

Expatriate
Students
%

Qatari Students
%
Dimension Surveyed

2012 2015 +/ 2012 2015 +/-

Students plan Bachelor or higher 60 76 +16 74 89 +15
F_emale students plan Bachelor or 66 86 +20 78 87 +9

higher

Male students plan Bachelor or 55 65 +10 67 90 +23
higher

Studen_ts uncertain about future 15 8 7 13 7 6

education plans

Female students uncertain about 15 7 8 11 8 3

future education plans

Male students uncertain about future 15 8 7 15 6 9

education plans

[1.3 Students’ Perception of Selected School Subjects across Independent and
Other Schools (2012—2015)

Looking at students’ perceptions of selected school subjects in Independent Schools reveals
that in general many more students look forward to the mathematics and science classes in
2015 than did so in 2012. Considering the school subjects reported as of most interest by
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students, science ranks first with 85% of the students stating they look forward to their
science class, a 6% increase since 2012. Science is followed by mathematics (83%), English
(80%) and Arabic (76%) (Table 6).

With respect to how students perceive the usefulness of each subject, results show that
science and mathematics are viewed in 2015 as significantly more useful by students for their
future than they were in 2012 (a 5% increase for science and a 10% increase for
mathematics). In the 2015 survey, Independent School students reported English to be the
most useful subject (92%), followed by science (85%) and mathematics (83%). These recent
changes have made Independent Schools very comparable with Other Schools in Qatar in
terms of students’ perceptions of these subjects. The few differences seen in 2015 consist in
students in Other Schools being around 10% more likely to agree that science and
mathematics are useful for their future in 2015. For instance, 93% of the students in Other
Schools report agreeing that science is useful for their future, compared to 85% in
Independent Schools.

Students in Independent Schools are much less afraid to ask questions in
2015

Additionally, in relation to students’ perceptions of school subjects an increasing number of
students indicate that they are not afraid to ask questions in class. In that regard, the results
show that the proportion of students who report not being afraid to ask question has
significantly increased in each of the subject classes that the students were asked about:
17% for mathematics, 13% for English, 11% for science, and 10% for Arabic. Since one of
the hallmarks of the reforms in education was to transition from a system where teachers
mostly lecture or read to their students to a more learner-centered model, students feeling
increasingly able to ask questions in class sends a very positive signals as to the outcomes
this reform is producing (Table 6).
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Table 6: Independent Schools’ Students Perceptions about Selected
Subjects (Comparison between 2012 and 2015)

Independent Schools Other Schools

Dimension Surveyed % %

2012 2015 +/- 2012 2015 +/-
Stgdents agree look forward to 79 85 +6 86 87 )
science class
Stude_nts d_|sag!’ee afraid ask 61 72 +11 74 76 +2
guestions in science class
Studer_]ts agree science useful 80 85 +5 92 93 "
for their future
Students agree look forward to
math class 71 83 +12 80 83 13
Students disagree afraid ask
questions in math class o6 & 7 66 e i
Students agree math useful for
their future 3 83 10 9t 92 =
Students agree look forward to 78 76 2 63 73 +10
Arabic class
Students d_lsagree afraid ask 66 76 +10 85 85 0
questions in Arabic class
Students agree Arabic useful for
their future =Y it b 0 e e
Students agree look forward to
English class en e - 2 28 g
Students disagree afraid ask
questions in English class 60 3 13 “ " 3
Students agree English useful for 90 92 2 95 04 1

their future
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[ll. PARENTAL INVOLVEMENT IN THEIR CHILD’S EDUCATION

Parents’ involvement in their children's education has a significant impact on their academic
performance. Indeed, the effective participation of parents in matters related to the education
of their children has been shown to play a key role in their improved performance at school
(Griffith, 1996; Karbach, Gottschling, Spengler, Hegewald, & Spinath, 2013)10. Qatar National
Development Strategy (NDS) (2011) identifies parental involvement in K-12 education as a
goal for the QNV 2030 and calls for parents’ increased participation in their children’s
education (NDS, 2011, pp. 136-137)11. More specifically, the Education and Training Strategy
(ETS) 2011-2016 stresses the need to encourage parents and community members to
participate in their children’s educational development12 and to engage more actively in extra-
curricular activities, sports events and cultural and academic competitions. Drawing on this,
the Qatar Education Study (QES) 2015 sought to explore different aspects of parents’
involvement in their children’s education and gathered information about it from students,
parents, teachers, and school administrators.

lll.1 Parental Involvement in their Child’s Education across Independent and
Other Schools (2012—2015)

The Qatar Education Study includes a number of questions to assess parental involvement
with their children’s education, including activities conducted in the home and participation in
events at school. This section will focus on parental involvement in Independent Schools and
will include elements of comparison with Other Schools to provide more context to the
interpretation.

Results show that in 2015 student-parent conversations and discussions about subjects are
the most common forms of parents’ involvement in their children’s education alongside
parents talking with school staff. When asked how frequently their parents or guardians
talked about school or helped with school work in the past week, 55% of the students report
talking to parents or guardians about school at least three times a week, compared to 70% in
Other Schools. With regard to discussing a specific subject with their parents, less than half
(45%) of the Independent School students report engaging in this activity at least three times
a week in 2015, compared to 57% in Other Schools. Overall, Independent School parents
appear to communicate with their children less than parents of students in Other Schools
(Table 7).

Parents’ homework involvement has dropped since 2012

Concerning Independent School parents’ involvement with their child’s homework, results
show a significant drop since 2012. While 46% of the students reported in 2012 that their
parents checked their homework at least three times a week, in 2015 students report that
only 39% of parents do so anymore. Similarly, parents don’t seem to help with homework
assignments as much as they used to. In 2012, 29% of students reported getting help from
their parents with assignments at least three times a week compared to 22% in 2015. In
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general, Independent School parents have relatively similar behaviors to Other School
parents.

Along with talking with their children or helping with their school assignments, Independent
School parents were also asked about how often they participated in various school activities
or events. Parents involvement in school activities in Independent Schools is low and
generally below the levels of participation reported in Other Schools. For instance, a fifth
(20%) of parents attended at least one school event in which their child participated in
Independent Schools, compared to 35% of parents attending such an event in Other Schools.
The most common form of parents’ involvement taking place within school is talking with
school staff at least once a year. Over half (56%) of parents in Independent Schools reporting
talking with school staff at least once a year. This proportion is well below the 65 percent of
parents who reported such involvement in 2015 in Other Schools. Therefore, it appears that
parents tend to favor less time-consuming activities that are either home-based or focused
more directly on the child, such as talking to their child about school or talking with school
staff (Table 7).

A noteworthy improvement in teacher’s satisfaction with parents’ efforts
since 2012 in Independent Schools

The most remarkable result relative to parental involvement is that in spite of a decline in
parents checking or helping with homework, with no other significant change taking place
since 2012, teachers’ satisfaction with parent effort has increased significantly since 2012. In
2015, over two thirds (68%) of the teachers report satisfaction with parents’ involvement in
Independent Schools, compared to less than half (49%) in 2012. One reason for this
apparent contradiction could be found in the widespread practice of using tutors and
afterschool assistance, causing teachers to feel satisfied about the preparedness of students
in the classroom. But this is hypothetical and would require further investigation.

In spite of Independent Schools having achieved remarkable progress over the last three
years in terms of teachers’ satisfaction with parental efforts, Independent School teachers are
still much less satisfied with parents’ efforts than teachers in Other Schools. In 2015, 86% of
teachers in Other Schools report being satisfied with parent efforts, 18% more than in
Independent Schools (Table 7).
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Table 7: Parental Participation and Communication with School Staff
across Independent and Other Schools in Qatar: 2012-2015

Independent Schools Other Schools
) ) % %

Dimension Surveyed

2012 2015 +/- 2012 2015 +-
Students: Parents talk about
school 3+ times/week o7 9 2 e [ 2
Students: Parents discuss
subjects 3+ times/week 40 45 ™ o7 o7 0
Students: Parents check
homework 3+ times/week 5 ez - g a4 B
Students: Parents help
assignments 3+ times/week 29 22 ! 28 21 !
Parents: Talk with school staff 52 56 ) 76 65 11
1+ timesl/year
Parents: Attend lessons in
classroom 1+ times/year 50 46 -4 32 36 +4
Parents: Volunteer helper in
classroom 1+ times/year 27 21 -6 23 28 +5
Parents: Attend school event
v_vhere child participated 1+ 21 20 1 30 35 +5
times/year
Parents: Attend school award o4 23 1 39 43 v
ceremony 1+ times/year
Par(_ants: Help school fundraising 19 16 3 2 o5 +1
1+ timesl/year
Parents: Participate in social,
sports and other activities 1+ 15 14 = 9 8 =
times/year
Parents: Participate in school 11 10 1 7 6 1
parents council 1+ times/year
Teachers: Satisfied with parent 49 68 +19 77 86 +9

efforts
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[11.2 The Relationship between Independent Schools and Parents at
Independent Schools: A 2012 — 2015 Comparison

As was stated earlier, emphasis has been placed on the need to improve parents’
participation in matters related to K-12 education within Qatar. One of the targets of the Qatar
National Development Strategy (NDS, 2011) is to “Increase parental involvement in schools
and provide parents with information on student and school performance” (NDS, 2011, p.
137)13. In order to enhance parental involvement in the education of their children, the NDS
urges schools to encourage community and parental involvement in programs such as
parent-teacher associations and other related activities. As was done in the QES 2012, the
education survey conducted in 2015 explored whether or not the communication between
parents and school officials was productive (Figure 4).

The results show that as far as the communication between parents and school officials is
concerned, the only significant change that took place in Independent Schools since 2012 is
the decline in the amount of learning reports parents state that they are receiving from the
schools. The percentage of parents indicating they received student academic reports at
least once in a year has gone from 82% in 2012 to two thirds (66%) in 2015 representing a
significant 16% decrease. The size of the drop is sufficiently large as to warrant further
investigation into whether there have been any policy changes about communicating
academic reports to parents. This is beyond the scope of this report.

Contrary to what the Independent Schools’ personnel believe, parents are not
really satisfied with the relationship they have with the schools

To understand the relationship between Independent Schools and parents, the 2015
education survey tried to examine how communication with school was perceived by the
different groups involved: administrators, parents and teachers. Looking at this relationship
from the perspectives of the schools and of the parents would help identify the way this
relationship is viewed by both respondent groups. The results show that Independent School
administrators overwhelmingly perceive that communication with parents is good (96%) in
2015. Results also show that teachers hold similarly positive beliefs as the administrators
about the trust parents hold teachers in and the quality of the parents-school relationship. In
2015, 99% of teachers agree that parents trust teachers, and 96% of the teachers and 100%
of administrators believe that the parent-school relationship is good. Parents, however, have
a much less positive evaluation of the quality of this relationship with 78% of Independent
School parents agreeing with the administrators that the communication between the school
and the parents is satisfactory and a third (31%) of the parents strongly agreeing that the
communication between the school and parents is satisfactory (compared to 65% of
Independent School administrators).
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Figure 4: The Relationship between Parents, the Schools and School

Personnel at Independent Schools

m Independent Schools 2015

Parents: Received information from school last
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Parents: Received 1+ learning reports last year

Parents: Received 3+ learning reports last year

Parents: Agree communication with school
satisfactory
Admin: Agree communication with parents
good

Teachers: Agree parent-school relationship
good

Admin: Agree parent-school relationship good

Teachers: Agree parents trust teachers

Admin: Agree parents trust teachers
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Independent and Other Schools in Qatar: 2012-2015

Parents are not receiving learning reports as they used to in Independent

Schools

Comparing Independent Schools to Other Schools in Qatar (see Table 8), we notice the

following:

= The decrease in the number of parents who report that they received learning
reports in 2015 is specific to Independent Schools, prompting questions as to what
may have brought about this sudden and steep drop.

= As a result, the percentage of Independent School parents who receive these
reports is now lower than in Other Schools.

= Independent Schools and Other Schools are very similar in terms of administrators,
teachers and parents’ opinions on the quality of the parent-school relationship and
the trust teachers believe that parents hold them in 2015.
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Table 8: The Relationship between School Officials and Parents across
Independent and Other Schools: 2012-2015

Independent Schools Other Schools
% %

Dimension Surveyed

2012 2015 +/- 2012 2015 +/-
Parents: Received information 33 33 0 34 37 +3
from school last month
Parents: Received 1+ learning 82 66 16 86 78 8
reports last year
Parents: Received 3+ learning 53 43 -10 40 54 +14
reports last year
Parents: Agree communication
with school is good & i i e e
A(_:imln: Agre(_e communication 89 % +7 % 98 +2
with parents is good
Teachers: Agree .pa}rent- 94 96 +2 93 97 v
school relationship is good
Adm_m: Agree parent-school 99 100 +1 97 98 +1
relationship is good
Teachers: Agree parents trust 97 99 +2 96 098 +2
teachers
Admin: Agree parents trust 08 99 +1 96 100 +

teachers
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IV. TEACHERS’ AND ADMINISTRATORS’ SATISFACTION WITH
SCHOOLS

The National Development Strategy (NDS) stresses the importance of highly qualified
teachers and hence the need to attract and retain talented professionals to the country (NDS,
2011, p. 128)14. As was pointed out in the Students’ Motivation and Parental Participation
Report of the QES 2012, according to the NDS, “Teacher turnover is high, and Qatari boys
are rarely taught by nationals. Overall, education and training professions have limited
appeal—they are low paid and offer few options for professional and career development”
(NDS, 2011, p. 129)*.

This section is focused on how teachers and administrators perceive the schools they work
for. Indeed, the satisfaction of teachers and administrators directly impacts their ability to
effectively deal with motivational problems among the students.

IV.1 Teachers’ and Administrators’ Satisfaction and Salary in Independent
Schools: A 2012—2015 Comparison

Independent School teachers are less happy with their compensation in 2015
than in 2012.

The results also show that teachers and administrators’ satisfaction with their workplace has
not changed significantly since 2012, with the exception of a decline in teachers’ satisfaction
with their compensation. When asked about their level of satisfaction with the school they
work for, the overwhelming majority of Independent School teachers (96%) and
administrators (96%) in the 2015 survey report that they are very satisfied or somewhat
satisfied with their place of work (See Figure 5 below). Teachers also overwhelmingly agree
that they work in a good place (97%). Results, however, show a 7% significant decline in the
percentage of teachers who report that they are satisfied with their salary and benefits. In
2012, 92% of Independent School teachers were satisfied with their salary and benefits,
compared to 85% in 2015. Consistent with this finding, the results also show a significant
13% increase in the number of teachers that believe that salary is, to some extent or to a
great extent, a barrier to good education. The number of teachers who reported that salary
was a barrier to a good education went from 16% in 2012 to 29% in 2015.
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Figure 5: Teachers’ and Administrators’ Satisfaction with the School

and Salary

m Independent Schools 2015

® Independent Schools 2012

20 40 60 80 100
Teachers: Satisfied working at this school 93?6
Admin: Satisfied working at this school %g
Teachers: Satisfied with salary and benefits 85 92
Admin: Satisfied with salary and benefits 7746
Teachers: Agree well paid for what they do 820
Admin: Agree well paid for what they do 727
Teachers: Agree school is a good place to work 97
at 93
Teachers: Salary is a barrier to good education 29
to great/some extent 16
Admin: Salary is a barrier to good education to 29
great/some extent 32

IV.2 Teachers’ and Administrators’ Satisfaction and Salary across
Independent Schools and Other Schools: 2012—2015

Similarly to Independent Schools, most of the teachers and administrators at Other Schools
(91% and 95%, respectively) report they are very satisfied or somewhat satisfied with the
school they work for in 2015 (see Table 9).

However, Independent School teachers hold much more positive views regarding their
salaries, compared to their counterparts Other Schools, in spite of the recent decline that was
previously evoked. Only 55% of teachers at Other Schools strongly or somewhat agree that
they are well-paid for their job, compared to 87% for Independent School teachers. With
respect to administrators in Other Schools, the level of satisfaction with their salary has
significantly increased by 19% since 2012, reaching a similar level as in Independent Schools
with about three quarters of the administrators strongly or somewhat agreeing that they are
well paid for what they do in 2015.
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Teachers at Other Schools are much more unhappy with their salaries than in

Independent Schools

When it comes to salary being considered an obstacle to a good education, we have reported
that the percentage of Independent School teachers who believed that salary was a barrier to
a good education in 2012 had significantly increased since 2012, reaching 29% in 2015. In
Other Schools, this perception that salary negatively impacts education is held by half of the
teachers (49%) in 2015. Overall, salaries appear to be a much smaller obstacle in
Independent Schools than they are in Other Schools from the perspective of both teachers

and administrators.

Table 9: Teachers’ and Administrators’ Satisfaction with the School

and their Salary

Dimension Surveyed

Independent Schools

%

Other Schools

%

2012 2015 +- 2012 2015 +/-
Teachers: Satisfied working
at this school i s 3 G . o
Administrators: Satisfied
working at this school 97 96 B 94 9 l
Teachers: Satisfied with the 92 85 7 56 61 +5
salary and benefits
Administrators: Satisfied 76 74 2 64 77 +13
with salary and benefits
Teachers: Agree they are )
well paid for what they do e eI/ & 5t = o
Administrators: Agree they
are well paid for what they 75 77 -2 56 75 +19
do
Teachers: Agree school is a 93 97 v 83 88 +5
good place to work at
Teachers: Salary is a
barrier to good education to 16 29 +13 67 49 -18
great/ some extent
Administrators: Salary is a
barrier to good education to 32 29 -3 59 43 -16

great/ some extent
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IV. 3 Teachers’ and Administrators’ Perceptions of Each Other

In this section, teachers and school administrators were asked a parallel set of questions
regarding (a) school decision-making and (b) working together as a group. The nature and
quality of this collaboration is bound to have a powerful effect on student motivation and how
effectively the school is able to tackle student issues in general. This section of the report will
first look at these aspects in Independent Schools and will then draw a brief comparison with
Other Schools in Qatar.

Regarding Independent Schools, the 2015 results show no significant difference from those
presented in the QES 2012 except for two dimensions (Figure 6). The first dimension
involves Independent School teachers and the degree to which they feel consulted for
decisions made at the school. From 2012 to 2015, results show a significant 12% increase in
the number of teachers who somewhat or strongly agree that they are not consulted for
decisions. In contrast, 94 % of Independent School administrators strongly agree or
somewhat agree that teachers are involved in the decision making process at the school on
2015, showing that the relationship might be perceived differently by the parties involved.
However, teachers and administrators overwhelmingly agree that teachers and the
administration work together as a group at the school in 2015.

Independent School teachers also display very positive views of the treatment they receive
from the school administration. Independent School teachers in 2015 overwhelmingly agree
that the school management shows respect to teachers, and almost all of them (99%)
strongly or somewhat agree that teachers are treated well by the school administration in
2015. Likewise, an overwhelming majority (94%) of the Independent School teachers strongly
agree or somewhat agree that the school management takes into consideration teachers’
views on the educational issues related to the school.

Teachers are much less a barrier to good education in 2015, according to
administrators

The second dimension along which the 2015 results significantly differ from those of 2012
relates to the perception of administrators as to which factors constitute an obstacle to a good
education in Qatar. In that regard, the results shows that the proportion of administrators who
feel that teachers constitute an obstacle to a good education to a great or to some extent has
significantly decreased by nearly half from 37% in 2012 to 20% in 2015. Further investigation
would be useful to determine what underlies this notable change in the way teachers are
perceived by administrators, but this is beyond the scope of this report.
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Figure 6: Teachers’ and Administrators’ Perceptions of Each Other

m [ndependent Schools 2015 m [ndependent Schools 2012
0 20 40 60 80 100
Teachers: Agree teachers not consulted for 85
decisions 73
Admin: Agree teachers involved in decisions 934
Teachers: Agree work together as a group 9957
Admin: Agree work together as a group 19(?0
Teachers: Agree treated well by school 99
administration 97
Teachers: Agree admin takes teachers' views 94
into account 90
Teachers: Agree admin shows teachers respect 9978

Teachers: Admin is barrier to good education 17
to great/some extent 17
Admin: Teachers barrier to good education to 20
great/some extent 37

Teachers and administrators tend to have a better relationship at Independent
Schools in QES 20715

Comparing the perceptions of teachers and administrators about schools in Independent
Schools and in Other Schools, it is clear that teachers and administrators generally tend to
have a slightly better relationship in Independent Schools than in Other Schools. In
Independent Schools, 97% of the teachers agree that teachers and administrators work as a
group at their school, compared to 84% for Other Schools in 2015. Similarly, 99% of
Independent School teachers felt well treated by the school administrators in 2015 compared
to 90 % in Other Schools. Finally, 94% of the teachers agreed that administrators take
teachers’ views into account in Independent Schools, compared to 85 % in Other Schools.
Teachers also feel better respected by the administration (98% at Independent Schools
compared to 91% in Other Schools). Consistently with these findings, the results show that in
2015 many more teachers believe administrators come in the way of a good education in
Other Schools (30%) than in Independent Schools (17%).
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IV. 4: Teachers’ and Administrators’ Feelings about the Supreme Education
Council: A 2012—2015 Comparison

The data collection for the QES 2015 took place before the change from the Supreme
Education Council (SEC) to the Ministry of Education and Higher Education in early 2016.
Therefore, it is still relevant for this report to refer to the SEC as teachers and administrators’
assessments of that institution are examined.

The results for 2015 show that Independent School teachers and administrators appear to be
significantly more satisfied with the SEC than they were in 2012. Within Independent Schools
in 2015, 87% of the teachers and 96% of the administrators are satisfied with the
performance of the SEC, which constitutes a significant 14% increase for teachers’
satisfaction and 23% increase for administrators (see Figure 7).

When asked to what extent the SEC is an obstacle to a good education, the data also reveals
a much more favorable view of the SEC in 2015 than in 2012. In the QES 2015, fewer
teachers (16%) and fewer administrators (27%) perceive the SEC as an obstacle to good
education, compared to the QES 2012.

In 2015 only 28% of Independent School teachers find the SEC to be an obstacle to a good
education, a drop from 44% in 2012. In the same vein, only 24% of Independent School
administrators find the SEC to be an obstacle in 2015, a drop from 51% in 2012.

Teachers and administrators are much more satisfied with the SEC in 2015

School administrators were also asked a different series of questions about the Supreme
Education Council (SEC). Based on the results, it is clear that whereas an overwhelming
percentage (96%) of the Independent School administrators find communication with the
SEC to be good in 2015, they also voiced some concerns. By way of example, in 2015 a
considerable percentage of Independent School administrators (68%) agree that the SEC
takes decisions without consulting schools. While this rate has decreased from the 85%
reported in 2012, it nevertheless remains very high and could be an issue that would be
worthwhile to address in policy making (Figure 7).
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Figure 7: Teachers’ and Administrators’ Perceptions of the Supreme
Education Council

m Independent Schools 2015 m Independent Schools 2012

0 20 40 60 80 100

Teachers: Satisfied with SEC performance
Admin: Satisfied with SEC performance 96
Teachers: Satisfied with support from SEC

Admin: Satisfied with support from SEC

Teachers: SEC obstacle good educ great/some 28
extent 44
Admin: SEC obstacle good educ great/some 24
extent 51

Admin: Agree SEC does not consult schools
Admin: Agree SEC considers school's views
Admin: Agree communication with SEC is good

Admin: Agree SEC cares about school quality

IV. 5: Teachers’ and Administrators’ Perceptions of the Supreme Education Council
across Schools in Qatar (2012—2015)

Similarly to Independent Schools, the teachers and administrators in Other Schools
experience a higher level of satisfaction with the support received from the SEC in 2015 than
in 2012. In 2015, 93% of teachers and 97% of administrators at Other Schools report
satisfaction with the performance of the SEC, a significant increase from 81% and 83% in
2012, respectively (see Table 10). 93% of administrators in Other Schools are satisfied with
the support from the SEC in 2015, which represents a significant 22% increase from 2012.
Looking back to Independent Schools, administrators in these schools don't appear as
satisfied with the support they are receiving from the SEC as are administrators in Other
Schools with only 83% of them reporting being satisfied with the SEC’s support compared to
93% in Other Schools. The communication between the SEC and the administrators however
has improved significantly in both Independent and Other Schools so that in 2015, 96% and
99% of Independent School and Other School administrators (respectively) agree that
communication with the SEC is good.

41



To conclude, it appears that Other Schools have a slightly more positive relationship in
general with the SEC than Independent Schools do but these relations appear to have been
shifting rapidly for the better over the past three years. Today, schools in Qatar in general can
be said to be much more satisfied with the SEC’s work and communication than they used to
be in 2012.

Table 10: Teachers’ and Administrators’ feelings about the Supreme
Education Council

Independent Schools Other Schools

Dimension Surveyed % %

2012 2015 +/- 2012 2015 +/-
Teachers: Satisfied with SEC 73 87 +14 81 93 +12
performance
Administrators: Satisfied with 73 9 +23 83 97 +14
SEC performance
Teachers: Satisfied with
support from SEC 74 89 1+l 68 87 +19
Administrators: Satisfied with 71 83 +12 71 93 +22
support from SEC
Teachers: SEC obstacle
good education great/some 44 28 -16 37 29 -8
extent
Administrators: SEC obstacle
good education great/some 51 24 -27 38 21 -17
extent
Administrators: Agree SEC 85 68 17 55 54 1
does not consult schools
Adm[nlstrators: A’gre.e SEC 65 82 +17 77 20 +13
considers school’s views
Administrators: Agree
communication with SEC is 85 96 +11 89 99 +10
good
Administrators: Agree SEC 62 80 +18 68 84 +16

cares about school quality
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RECOMMENDATIONS AND CONCLUSION
RECOMMENDATIONS:

On the basis of the conclusions drawn from the QES 2015, and reflecting on the findings from
the QES 2012, this section presents a number of important recommendations related to the
four policy and decision making areas pertaining to the targets delineated in the National
Development Strategy (QNS) and Qatar National Vision (QNV) 2030:

= Student motivation and satisfaction,

= Student plans for higher education and future careers,

= Parent participation and communication with school officials, and
=  Teacher and administrator attitudes toward the school system.

1. STUDENTS’ MOTIVATION AND SATISFACTION

Student motivation is a crucial factor that shapes achievement at school. Research has
substantiated motivation as inextricably tied to student achievement, and highly engaged
students are more likely to perform well at school. Perhaps the most significant finding of this
report is the fact that student motivation has improved significantly in the three-year span
between 2012 and 2015. This finding is corroborated by the views and opinions expressed by
both teachers and school officials who report increased satisfaction with students’ interest
and performance in their studies as well as with parents’ involvement. In the wake of this
study, a priority appears to be that this very positive trend taking place at Independent
Schools be nurtured and reinforced so that further progress can be accomplished in the same
direction. To that end, further investigation should be conducted to help identify the policies
and developments that underlay the rapid improvement in satisfaction, classroom
engagement and school attachment by students brought to light in this report. Gaining a
careful knowledge of the policies that have been working locally would enable decision
makers to build upon this momentum. As the education literature suggests, motivation “is not
a stable trait but reflects an interaction between the context and what the student brings to
the context” (Linnenbrink & Pintrich, 2002). Therefore the questions worth asking are not
limited to the students themselves but should more broadly interrogate the context within
which students find themselves. In relation to the results presented in this report, at least
three relevant questions deserve further inquiry: What has changed in the learning
environment of these students in the past three years that led to these encouraging results ?
Have the teachers been given any specific training that promoted a more student-centered
style of learning in the classroom? What prompted more students to become less afraid to
ask questions in the classroom? The data presented in this report points to changes that, if
well understood, will help Qatar's educational leadership put in place targeted and cost-
effective programs to stimulate student motivation even further and make schools exciting
places to be at.
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2. STUDENTS’ PLANS FOR HIGHER EDUCATION AND CAREERS IN
KNOWLEDGE ECONOMY FIELDS

In the Qatar National Vision 2030, the State of Qatar detailed goals to move from a reliance
on its hydrocarbon resources to a Knowledge-Based Economy by the year 2030. At the heart
of these plans are the science, technology, engineering, and mathematics (STEM) fields. The
educational reform initiated in 2002 highlighted the importance of STEM subjects as essential
assets for Qatar’'s future knowledge-based economy. Because the country is still heavily
reliant on recruiting workers from abroad due to domestic talent shortages, citizens need to
be adequately prepared to play a part in their country’s transition to a “Knowledge Society.”

Although the QES 2015 shows a growing student inclination to pursue higher education, it
appears that the career aspirations of many students are still largely confined to areas
outside the STEM fields. It is, therefore, crucial to promote STEM subjects and to encourage
students to consider these subjects at school. To attain this goal, career planning programs,
involving vocation assessment and occupational exploration, should begin during the early
stages of secondary school, when students’ early experiences strongly impact future choices.
These could be organized by and at schools. Key to these interventions is the notion that
college and career counseling should begin early enough to develop a college oriented
culture in the child. There are positive signs based on the findings from the QES 2015 which
indicate that many more students expressed interest in mathematics and science classes
than was evident in 2012. Student reports revealed that both subjects are rated the highest
and so should prove a magnet for the most talented if schools can provide the proper
nurturing environment during their pupils’ formative years. Another very positive sign —
perhaps the most encouraging of all — is that students in Independent Schools have become
much less afraid to ask questions in the last three years. This is fundamental to the goal of
creating a knowledge economy. Having no fear to make mistakes and being inquisitive
enough to ask questions spontaneously are key ingredients of innovation that unlock the path
to passionate new ideas and constitutes the essence of what a knowledge economy is about.

3. PARENTAL PARTICIPATION AND COMMUNICATION WITH SCHOOL
OFFICIALS

It is widely recognized that parents’ involvement in the education of their children plays a key
role in their child’s academic performance and success. The results from the QES 2015
pointed to significant improvements in parental engagement since the time of the QES 2012
survey. Yet more work can be done in this area starting with improved communication
between Independent Schools and parents. This study has showed that parent-school
communication is in fact far from ideal in the eyes of parents but that the schools are unware
of it. Schools can and should do better to facilitate good and easy communication with
parents, develop effective home-school relationships as well as maintain positive relations
between teachers and parents. To accomplish this, feedback mechanisms should be
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established between the schools and the parents so that the schools can become better
aware of the parents’ needs, grievances and suggestions and take initiatives to improve their
relationship with the parents. This will in turn lead to better parental involvement with their
children’s education. Results presented in this report showed that parents in Independent
Schools have become more child-focused in their interaction with schools. Today’s parents
are becoming increasingly inclined to discuss school matters at home with their child rather
than to take part in fundraising for the school, for example. In response, school staff needs to
adapt to this changing reality and develop stronger communication channels with parents to
foster — rather than discourage — their involvement. For instance, the schools could develop
or increase types of events that are well attended by parents. Parent-teacher meetings, if
properly organized, offer great opportunities for discussing matters of concern to the child’s
education in a way that makes use of parents’ time very efficiently.

4. Teachers’ and Administrators’ Perceptions of the School System

As was stated previously, the National Development Strategy (NDS) underscores the need
for highly qualified teachers and stresses the importance of attracting and retaining talented
professionals. The data collected for this report shows that teachers in Independent Schools
are generally very satisfied with their place of work. In particular, their salary makes them feel
valued in ways that teachers in Other Schools tend to feel more excluded from. Therefore the
first recommendation is to prevent any erosion in the satisfaction level of Independent School
teachers by ensuring that salaries remain fair and adjusted to the cost of living in Qatar. The
second recommendation stems from the finding that teachers often feel that they are not
consulted for decisions, a grievance that administrators are largely unaware of. Teachers are
the professionals that are most in touch with the students and as such, their input and
knowledge should be considered invaluable and be given a chance to inform decision-
making. In this regard, we recommend creating processes within the schools whereby
teachers would be given a voice and an opportunity to contribute to decisions. Some of the
ways that such communication could be introduced might include the election of teacher
representatives that gather and relay information to the administration, the creation of teacher
meetings with the task of writing recommendations to school administrators and even to the
Ministry of Education and Higher Education. Ideally, the form that this consultation takes
would itself be based upon a consultation with the teachers themselves to take stock of what
they believe would be best.
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CONCLUSION

This study examined the views and opinions of students, parents, teachers and school
administrators vis-a-vis the school system in Qatar, with specific reference to preparatory (8th
and 9" grades) and secondary (11th and 12" grades) schools. The analysis approach
adopted in this study involved comparing the results from the QES 2015 with those
concluded from the QES 2012. In so doing, it endeavored to provide a perspective on the key
developments and trends that took place from 2012 to 2015 in areas that are deemed of
prime significance to policy and decision making. The findings demonstrated that there have
been discernible positive developments since the administration of the QES 2012. It can be
said that this report speaks more to the solution than to the problem by emphasizing the need
to ensure that the positive changes that took place between 2012 and 2015 continue to be of
direct benefit for the students. The goal of educators and of all parties concerned must be to
empower students so they will develop into creative, skilled and successful learners prepared
to become leaders in their desired future educational and occupational spheres. The QES
study is both timely and significant. It is hoped that these findings will serve as a resource for
parents, educators, school authorities, the government and all members of the community
concerned with the academic performance of students.
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APPENDIX: SURVEY METHODOLOGY

Results from the Qatar Education Study (QES) come from four surveys administered under
the direction of the Survey Operations Division at the Social and Economic Survey Research
Institute (SESRI). The surveys were sent to central stakeholders in K-12 education: students,
parents, teachers, and administrators. Feedback from these stakeholders is critical to
evaluating whether the reforms implemented in fulfillment of the targets outlined in the Qatar
National Development Strategy 2011-2016 (NDS) are succeeding, and if not, which reforms
may need reevaluation and additional support from the Supreme Education Council (SEC).
This survey design is especially appropriate because it paints a clear picture of the
participants’ school experience.

Sample design

Sampling is the process of selecting those individuals from a population to estimate
characteristics of the whole population. It plays a critical part in any school survey since the
ability to make valid inferences to the population, which is the target of the investigation,
relies upon a rigorous sample design. In the following, we discuss issues related to the
sampling design used in the QES.

Students were the target population for the survey sampling. The sampling frame, which is a
list of all those individuals in a population who can be selected, was developed by SESRI
based on a comprehensive list of all public and private schools in Qatar which was provided
by the Supreme Council of Education. In this frame, all schools are listed with information
about school names, address, school gender (boy, girl, or coed), system (independent,
international, private, or other type of schools), and the number of students in grade 8, 9, 11,
and 12.

Based on the information about the school size, school system, gender and grade, we
divided the sampling frame into several subpopulations (i.e., stratum). This stratification
divided members of the population into subgroups that are relatively homogenous before
sampling begins. We tried to make every member of the population have the same probability
of being selected (i.e., self-weighting) so proportionate sampling was used to make the
proportion of students in each stratum similar between the frame and the sample. That
means the number of sampled schools needed to be proportionate to the number of
respondents across strata in the frame (assuming that the same number of students was
selected from each school).

Inside each stratum, students were randomly selected following a two-stage sampling
process which is probably the most commonly used sample design in educational research
(UNESCO International Institute for Educational Planning 2009). In the first stage, the school
was selected with probability proportionate to its size (i.e., PPS). This gives an equal chance
of selection for students while allowing for a similar number of students to be chosen from
each school for each strata. In the second stage, for ease of the field work, we randomly
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selected one class for each grade in the school and all students in the class were included in
the survey.

In the student study, students in grades 11 and 12 in the secondary schools and students in
grades 8 and 9 in the preparatory schools were selected. For the parent study, the parents of
the students selected in the student study were sent questionnaires. Lead teachers of the
classrooms selected for the study were sent questionnaires as were the administrators for the
school.

We account for the complex sampling design in the data analysis to ensure the unbiasedness
and efficiency of the statistical estimates. Particularly, a weighting variable was created to
take into account the selection probability and the non-response. Weighting is a mathematical
correction used to give some respondents in a survey more influence than others in the data
analysis. This is sometimes needed so that a sample better reflects the population under
study.

Sample size, non-response, and sampling error

The sample size of this survey is 42 schools. However, 4 schools refused our survey
requests. For the remaining 38 surveyed schools, all students in the selected classes fully
participated in the survey. In the final data, we have 1,803 students, 1,462 parents, 495
teachers, and 234 administrators from these 38 schools.

With the above number of completions, the maximum sampling error for a percentage is +/-
2.4 percentage points for the student survey. The calculation of this sampling error take into
account the design effects (i.e., the effects from weighting, stratification, and clustering). One
possible interpretation of sampling errors is: if the survey is conducted 100 times using the
exact same procedure, the sampling errors would include the "true value" in 95 out of the 100
surveys. Note that the sampling errors can be calculated in this survey since the sample is
based on a sampling scheme with known probabilities. This feature of random sampling is an
essential element that distinguishes probability samples from other sampling methods, such
as quota sampling or convenient sampling.

Questionnaire development

The questions were designed in English and then translated into Arabic by professional
translators. After the translation, the Arabic version was carefully checked by researchers at
SESRI who are fluent in both English and Arabic. Next, the questionnaire was tested in a pre-
test of four randomly selected schools. This pretest gave valuable information allowing us to
refine question wording, response categories, introductions, transitions, interviewer
instructions, and interview length. Based on this information, the final version of the
guestionnaire was created and then programmed for data entry purpose. The questionnaires
were sent to stakeholders in November 2015. Parents of the students who received the
student questionnaire were also sent the parent questionnaire to be completed at home. Data
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were collected from teachers and administrators through interviews conducted in their
respective schools.

Survey Administration

Each interviewer participated in a training program covering fundamentals of school survey,
interviewing techniques, and standards protocols for administering survey instruments. All
interviewers practiced the questionnaire before going to the schools. In general, interviewers
were expected to:

= Locate and enlist the cooperation of schools and students.
=  Motivate teachers and students to do a good job.

= Clarify any confusion/concerns.

= Observe the quality of responses.

Data were collected from students and parents using paper questionnaires (Paper-and-Pencil
Interviewing — PAPI). Teachers and administrators from the selected schools were
interviewed by SESRI fieldworkers using Computer-Assisted Personal Interviewing (CAPI).

Data Management

After data collection was completed, interviewers manually entered responses from students
and parents into Blaise, which is a computer-assisted interviewing system and survey
processing tool. The responses were then merged into a single Blaise data file. This dataset
was then cleaned, coded and saved in STATA formats for analysis. After weighting the final
responses, the data were analyzed using STATA 14 which is general purpose statistical
software packages commonly used in the social sciences. Tables and graphs were
generated in Microsoft Excel and Word.
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