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ABSTRACT

AL-SOWADI, NOURA, ALl Masters : June : [2020:],
Master of Science in Applied Statistics
Title: Exploring the Students and Faculty Members Attitudes and Awareness about the
Use of eTextbooks at Qatar University
Supervisor of Project: Advisor’s Prof. Ayman, Suleiman, Bakleezi only.

Digitalization plays a big role in world and has an effect on the tools of learning.
In 2013, e-Textbooks became commonly used in most science core curricula and some
literary curricula at Qatar University. However, there has been no s no in-depth
statistical research for exploring students’ and faculty members’ experience and
attitudes toward using e-Textbooks. Therefore, the purpose of this study is to fill out
the gap of limited research, especially in Qatar, GCC and Middle East region in general.
A quantitative research approach was used as the methodology. The participants were
selected by two sampling techniques namely, stratified random sampling proportional
to size for students and census for instructors where all of them use e-Textbooks in their
courses and online surveys sent to their emails. The data were used to analyze and look
at users’ experience and awareness about e-textbooks, examine factors that either
encourage or prevent them from selecting e-Textbooks. This is in addition to exploring
the most important features in e-Textbooks. Results of this study showed students and
instructors started with adapting their habits about using e-Textbooks as tools of
learning and teaching. This has been obvious since the percentage of recommending e-
Textbooks to other was high for both. However, they still prefer printed textbooks due

to the high cost and difficulty of using e-Textbooks unless the e-Textbooks are free of



charge. Comprehensive e-Textbooks allow interacting and learning more effectively
than reading e-Textbooks and printed textbooks. In addition, teachers found it helpful
in terms of increasing the students’ academic performance. However, chi-square test
explained that no significant relationship between improving academic performance of
students with GPA and educational level was found. Binary logistic regression
concluded adding Gender, GPA and Students’ Classification to the model does not
significantly affect recommending other students to use e-Textbooks. The most factors
that encourage both of them to use e-Textbooks are the ability to print pages, keep them
forever, seamless integration via Blackboard, lower cost, and the ability to access
without an Internet connection. Moreover, the main features (such as reading
navigation, study, instructors, and content preparing) are believed as important for both
students and teachers. The recommendations that can improve the usage of e-Textbooks

at Qatar University and guide further research in this area were discussed.
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CHAPTER 1: INTRODUCTION

OVERVIEW

Nowadays, the world trend to use technology in education has increased rapidly
because of the growth of using smart devices, so the learners’ generation is very
different from their predecessors. As result, many educational institutions have replaced
paper textbooks with e-Textbooks because they found the learners are more engaged
and willing to interact effectively with e-Textbook tools. Therefore, this study is
exploring the experience and attitude of students and faculty members at Qatar
University about using e-Textbooks.

STATEMENT OF THE PROBLEM

Using e-Textbook in teaching with the available interactive features can offer
more chances to the needs of students’ learning and instructors’ teaching. Lam, &
McNaught, 2009; Mock, 2004; Tosun, (2014) mentioned that e-Textbooks could lead
to increased functionality performed with classical reading. The most popular
universities in the Middle East, North Africa, and GCC are satisfied with continuing
activation and developing e-Textbooks in their curricula, because digitalization of
textbooks content can offer educational institutions with accessibility of e-Textbooks
anywhere, and anytime (Parwanda.G, 2013). In 2013, Qatar University started to use e-
Textbooks either for reading or as comprehensive e-textbooks, which contain
assignments, quizzes and multi-media, in addition to being tools for measuring
students’ performance. However, there is no in-depth statistical research for exploring
students’ and faculty members’ experience and attitudes toward using e-Textbooks.
Also, there exists scarce research on this domain especially in Qatar, GCC and Middle
East regions in general. Therefore, this research is an attempt to fill this gap by
investigating the students’ and faculty members’ experience about using e-Textbooks

at Qatar University to provide the outcomes of this study to University Textbooks
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Section and decision makers in colleges.

RESEARCH OBJECTIVES

The purpose of this study is to examine all students (undergraduate — graduate
studies) and faculty members using e-Textbooks at Qatar University. Whereas, this
study will contribute to the perception of the extent of acceptance of students to deal
with e-Textbooks and how the University Textbook Section and colleges can help them
to develop the use of e-Textbooks more in line with the Qatar University’s digital
transformation vision. Therefore, the main objectives of this research are:

- To explore attitudes and experience of students and instructors towards
using e-Textbooks.

- To identify the most important features influencing students and faculty
members to use e-Textbooks.

- To find factors and reasons influencing positively or negatively on
students and instructors using e-Textbooks.

- To check the awareness level of students and faculty members about the
available features in e-Textbooks.

RESEARCH QUESTIONS

m  Are QU students and faculty members aware about the features available in e-
Textbooks?

m  What is the attitude of QU students and faculty members towards using e-
Textbooks?

m What are the factors that influence teachers/students using e-Textbooks in
learning and teaching?

m What features of e-Textbooks do students and faculty members find most

important in influencing them to select an e-Textbook?



DEFINITION OF E-TEXTBOOKS

The electronic textbook (also known as e-Textbook) is a learning tool and can
be considered as a worth source of supplementary tasks and materials for students and
teachers. E-Textbooks are digitized versions of paper textbooks that can be used
online or offline. They are of two types, namely e-Texts for reading purpose only and
comprehensive e-Textbooks that contain interactive tools, such as adding notes,
highlighting, audio files, videos, animations, 3D visualizations and online
assignments and tests, as well as hyperlinks to relevant chapters, sections and

websites.



CHAPTER 2: LETRUITUER REVIEW

OVERVIEW

This chapter displays an overview of literature related to exploring
students and instructors using e-Textbooks in higher education. Firstly, focus
begins with the benchmark for this study. Then, three sections that reviewed some
existing related literatures to goals of study are highlighted. Firstly, it deals with
investigating the relation between perceived attitudes of students and instructors
about using e-Textbooks in studying and teaching. Second, it examines the most
important features existing in e-Textbooks that influence students and faculty
members to use e-Textbooks. Finally, it explores the factors influencing both
students and instructors to adopt e-Textbooks in higher education courses.

RESEARCH BENCHMARK

Denoyelles and Raible (2017) conducted a multiyear surveys (2012, 2014,
and 2016) to evaluate students’ attitudes and usage about e-Textbooks at the
University of Central Florida (UCF). The purpose of 2012 survey was to offer a
reference line and to construct future research, while the aim of the 2014 and
2016 surveys was to instrument changes that had happened in excess of time.
Specifically, in the 2016 survey, they focused on studying the rate of use,
influential factors, role of instructors for e-Textbook types and OER. The 2014
and 2016 survey questionnaire was developed based on the 2012 survey, which
contained more in-depth information about instructor performances and the e-
textbook types. The three surveys conducted had the same student respondent
characteristics and were distributed to 1,179 students by an online survey system.
To analyze the data, they used frequencies and percentages to preform students’
use of and beliefs about e-textbooks. In addition, Chi square statistics was used

to identify if demographic factors influenced students' e-textbook usage. They
4



compared outcomes of the 2016 survey to the 2014 and 2012 surveys. According
to the three research areas of e-Textbooks usage, adoption factors, and results of
the survey of the instructor’s roles showed that the rate of e-Textbook usage
increased over the period of four-years from 42% in 2012 into 66% in 2016.
Undergraduate students, whose demographic information was -age (younger
students), gender (males) in 2014 studying at the College of Business were
significantly more likely to use e-textbooks than others were. 51% students
commonly used e-textbooks that offered essential features such as highlighting
and annotations. Whereas, other types declined slightly in the two-year period
(10% "Flat" PDFs, interactive features such as embedded assignments and
quizzes) in 2016. Moreover, the students mentioned products that had been used
to open e-Textbooks such as Bookshelf, Yuzu, MyMathLab, Lynda, ALEKS,
McGraw Connect, and Google Books. However, the factors of (lower cost, ability
to access e-Textbooks anywhere, offline and store in one device) that usually
encouraged students to use an e-textbook have all declined. Whereas the factors
that discouraged students to use an e-textbook have all decreased such as
preference of printed textbooks, unfamiliarity with e-Textbooks, and selling

back. Also, over the years, students believe that they have the technical and skills

to use e-Textbooks effectively. Finally, the teachers’roles results confirmed that

the factors of e-textbook acknowledged in the syllabus, technical instructions
provided by them, and the instructor modeled the educational use of the e-
textbook assisted to adopt e-Textbooks in higher education successfully. In
addition, the most positive conclusion that increases the percentage of instructor’s
activities to use features of the e-textbook, such as note-taking or highlighting

which encourage students to use e-Textbooks increased highly in 2016.



ATTITUDES TOWARDS USING E-TEXTBOOKS

Weisberg (2011) performed a two-year study about college students’
behavior and attitudes toward their use of e-textbook. Consequences of the study
disclosed that students’ acceptance and interest in electronic books increased
observably as students became more aware and able to use e-textbooks due to
some skills they gained from the utilization of e-books such as searching
capabilities, taking and sharing notes, as well as other factors that attracted
students to use e-books such as portability, cost, and availability.

Hoseth and McLure (2012) examined attitudes towards e-books such as
individual differences in preferences, scholarly behaviors and habits, and
interactions with e-textbooks. The method of collecting data was by preforming
focus groups for students and teachers at a mid-western university. Consequently,
this study found that teachers and students accepted that e-Textbooks have had a
positive effect on their university lives in changing their strategies for preforming
research and in the ways of using the library, generally. The search function of e-
books and e-resources allowed users to get specific information. Availability of
these attributes (i.e. quick, easy access and convenience) and features (i.e. search
function and e-resources) that characterized electronic books, allowed the users
who stay outside campus and faraway students to get specific information easily
and in a timely manner.

Alawami, N. A. (2016) investigated seven students and three teachers’
perceptions towards three particular e-Textbooks for three majors in three
different colleges at Rocky Mountain University by implementing in-depth
interviews. The researcher used social cognitive theory which is focused on (a)

ease of e-textbook use, (b) oral persuasion/social norm, and (c) prior computer



experience. Students and teachers agreed that selecting textbooks should be in
general based on the quality of the material comprised within the textbooks
regardless of whether the textbook format is print or electronic. They emphasized
that e-Textbooks allowed them to change their strategies of remembering or
organizing while reading. This is because they are more interactive in terms of
using the variety of text tools and ease of access. Finally, there are signs that
innovative technology can change how students learn and this change will reflect
on e-textbooks. Therefore, due to this potential change in student learning process
further research would be required to highlight this question.

Alhammad, R. A. (2017) explored the experiences and attitudes toward
using e-Textbooks for graduate students in college courses while considering the
impact of knowledge, previous technological experience, and confidence on
perceptions and decision-making related to e-Textbooks and their impact on the
attitude either positively and negatively. The findings, according to the in-depth
interviews, indicated that some students have positive attitudes toward selecting
to use the given e-Textbook to the given paper textbook because of the
availability of sharing, discussing, and communicating their thoughts and
opinions about e-Textbook via the Internet with others easily and efficiently.

FACTORS AFFECTING USING E-TEXTBOOKS

Chong, Lim, & Ling, 2009 conducted a study about significant obstacles
that discourage a lot of students from using e-books. The outcomes of the study
revealed that students’ acceptance and preferences to using electronic books are
influenced by some factors such as the poor design in terms of page layout,
navigations design, and content design where the good design of an e-book is

considered fundamental to facilitate the process of using of electronic resources.



In terms of navigations design, the findings indicated to the value of the links
from the table of contents to chapters and subchapters of the e-book, inserting
page number, supplying bookmarking, highlighting, annotating functions, and
using short pages to avert scrolling.

Similarly, McLure and Hoseth (2012), studied the behavior of students
and employees toward e-books at the Library of Colorado State University
(CSU). Researchers used a web survey as a tool to conduct this project. The
results indicated that regardless of college and department to which students and
employees belong, students’ and employees’ attention to read e-books are
affected by the following aspects: subject matter and type of search. They also
found that users prefer e-textbooks for several reasons such: easy reviewing
content, skimming for information, as well as easy and simultaneous users’
access. However, there remains preference by some users for printed textbooks
for the following reasons: some e-Textbooks included restrictions on uploading
and printing, eye fatigue as well as some difficulties of moving among
electronic textbooks. Moreover, Hoseth & McLure (2012) explored the barriers
that face students while using e-books. The results of this study indicated some
common obstacles between students during the use of electronic textbook such
as the inability to turn the pages, write notes on e-book pages as well as students
found difficulties in comparing the information between many e-books at the
same time due to difficulty in movement between electronic resources.
Furthermore, the results showed more barriers that face students during using
e-books such as, some e-textbooks need a connection to the Internet to access
the e-book while sometimes the internet service is not available. Moreover,

reading e-books for a long time causes some health problems for users such as



headache and eye fatigue. Finally, the results showed that e-book formats vary
on different types of devices (smartphones, e-readers, and computers) and often
do not work in the same way. However, many students and faculty staff pointed
out that the adoption of e-books has become an urgent need in this digital era,
though some of them do not yet feel comfortable with these books.

Nilgiin Tosun (2014) conducted a study about the reasons for the
preferences of students and teachers for reading printed books or e-books.
Reading printed books and e-book preferences of students are discussed in
terms of two variables; gender and department. 258 students and teachers
participated as volunteers in this study; they belong to different education
sectors and departments in Trakya like: Computer Education and Instructional
Technologies (CEIT), Music Education (ME), Preschool Education (PE),
Primary School Education (PSE), Social Sciences Education (SSE) and Turkish
Language Education (TLE) departments. The researcher used a survey
questionnaire as well as percentage, mean, standard deviation and chi-square
test are also used to obtain results of this study. The results showed that 20.9%
of the students currently read e-books. The rate of reading e-books among
students is higher in CEIT and Social Sciences Education divisions than the
other divisions. According to the gender variable, male students read e-books
more than female students. The reading rate of students who prefer reading e-
books to printed books is 96.5%. However, the results of the study indicated
that there are some reasons for students preferring to read printed books to e-
books as follows: 25.6% of the participants tend to protect eye health" and
25.2% "of them like holding the book in hands" are the most given answers.

Wang, S. (2015) examined the difference between demographics and



teachers who are using or not using e-Textbooks, and the relation between the
perceived attributes of e-Textbooks and using instructors’ e-Textbooks in
teaching in education. A multiple regression, descriptive analysis and Chi-Square
tests of independence are the statistical analysis methods that have been used to
analyze the research questions. A quantitative research method was adopted by
using a questionnaire in this research study. Consequently, descriptive analysis
methods such as frequency indicated that there are generally five factors that
prevented teachers from using e-Textbooks which were “Instructors’ preference
to printed textbook, limited support from institutions, concerning to students’
preference to printed textbooks and students’ different learning styles, availability
of e-Textbooks and inadequate knowledge of e-Textbooks in relative teaching
subjects, and e-Textbooks as not being helpful. Also, other reasons can be due to
the instructors who do not encourage experience of using e-Textbooks and in

meeting their teaching needs.”

Recently, Noreen Barajas (2017) investigated quantitative research to

examine the factors that influence students to continue to use digital texts. According

to theoretical framework, the researcher used the Technology Adoption Model

(TAM). This model was developed by Fred Davis (1986) and is used extensively to

provide an understanding of user acceptance processes and it is used into the

implementation of learning technology. This study used a quantitative, cross-

sectional survey instrument based on the E-Book Adoption Scale (Jin, 2014b), and an

instrument that was tested for reliability by using Cronbach’s alpha and validity.

Reliability is about the consistency of a measure, and validity is about the accuracy of

a measure. The results of this study indicated that students whose instructors did not

provide resources for using a digital text were more likely to be satisfied with the

10



digital version of the textbook. Furthermore, the results showed that there was no
significant relationship between instructors’ expectations and interventions and

students’ continuance to use digital textbooks.

FEATURES INFLUENCE TO USE E-TEXTBOOKS

Sheila K. Frye (2014) explored the impact of interactive features of e-
Textbooks on understanding the behaviors that students engage in during the
modes of “Read-to-Me” (automated without any control by user) and “Read-
and-Play” reading (controlled by the user), and the affordances and restrictions
of these reading modes. Qualitative data were conducted through interviews,
observations, and videotaping during two non-consecutive 30-minute sessions
at school for 30 second grade, lower-level readers of students who met
individually while observing how each one interacts with two eBook modes
while reading on an iPad. Data was collected gradually with getting information
about participants’ prior-reading ‘“background knowledge”, thru-reading
“behaviors”, after-reading “retellings”, understanding question answers, and
individual sights of reading interactive eBooks. Repeated measures ANOVA
disclosed that students’ understanding increased over time. However, there was
no effect conditions of reading or interactions between time and mode, which
show that the change in reading outcome over pre-test to post-test does not differ
by mode. In addition, the participants revealed extensive view into the stories
and made lengthy deductions about characters’ motives and significant events
of story. The findings articulated that styling of eBook as the read aloud feature,
speech bubbles, and animations granted participants the ability to create
meaning across both modes, producing in powerful grasp outcomes.

Alhammad, R. A. (2017) examined 20 graduate students’ experiences

11



with comprehensive features (multimedia, tests, feedback, reading and sharing
tools) when they use a given e-Textbook compared to the given printed
textbook. To collect data, qualitative research of interviewing student one-to-
one was conducted. The results of analysis showed they were interested in using
demonstrative media (i.e., videos, images, animations, audios, etc.), self-tests
features and supportive features (i.e., word definitions, notes searching, flash
cards, underlining, keyword search, highlighting with different colors, adding
notes , and bookmarking), while the last four supportive features are the most
used by participants. The graduate students emphasized that the features
available in e-Textbooks contributed a lot to their learning and the causes of
giving a value for these features were to “decrease the need for external
resources or help, save time and effort, easily work with, adapt and anticipate
readers’ needs, easily identify and organize information, reinforce the (I can
do) attitude, promote interest, consolidate many things (e.qg., definitions, visuals,
etc.) into one component, reinforce the ability to retrieve comprehended
information, reinforce thoughts, organize ability, widen learning opportunities,
be more convenient and efficient.” In conclusion, the students recommended
some changes they are looking to see in the layout that include functionality,
and a reader device of e-Textbooks, in order to better support their learning and
promote chances of e-Textbook acceptance in education. The changes of layout
and functionality contain “social interaction (i.e. ability to share written notes
with others online), more demonstrative media (i.e. 3D images, animations, and
audios), direct links for references and external resources, ability to draw and
handwrite notes by using electronic pen, embedding definitions with vocal

pronunciation, and images to further explain the meaning, ability to modify

12



(font type, color, size, and background), ability to voice record notes,
bookmarking with emoji that reflect emotions and perspectives, downloading
visuals and written notes from e-books, having space in the margins to do
handwriting or drawing, taking tests that could track user’s progress and
providing unlimited time accessibility.”

Simon (2001) conducted a pilot study to comprehend the e-Reading
habits and examine features used and valued by students who used e-textbooks
in their college courses during these semesters (Fall 1999, Spring 2000 and
Summer 2000) at Fordham College at Lincoln Center. The key findings of this
study demonstrated that the most important features for students in e-Textbooks
were glossary, bookmarking, highlighting, and annotation because they raised
their relief level. Moreover, the researcher mentioned that the design of e-
Textbooks that contains friendly and plain to use features would lead to widely
spread the favor of using e-Textbooks in education as learning tools.

Vassiliou & Rowley (2008) presented the interactive features existing in
e-books such as hyperlinks that tie users to other parts of the e-book, external
resources and multi-media items (videos, audios, and images), which make
users be able to alter easily from e-books they are reading into searching in the
internet for supplementary resources or opening videos and images that would
support their learning. Consequently, it was expected that students become
attracted and motivated to discover extra information while reading e-books
more than when reading printed books. With the upgrading of social tools, such
as remarking and chatting, real interaction between users could be easily

maintained.
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CHAPTER 3: METHODOLOGY

OVERVIEW
This chapter presents the methodology of this study of the attitudes and

awareness by students and faculty members about the use of e-Textbooks in higher
education. The aims are to explore their attitudes and awareness about using e-
Textbooks, examine the factors influencing teachers to adopt e-Textbooks as electronic
content and e-Textbooks features that influence teachers and students to select e-
Textbooks in their study and teaching, which are essential in encouraging digital
learning. Moreover, in the following sections the research survey design, instrument of
data collection, research methods, research setting, participants, and procedures for
conducting the study, and data analysis procedure will be described.

RESEARCH SURVEY DESIGN

Designing survey was similar to the survey constructed by the University of
Central Florida (2016) and the permission of using the survey was approved by the
people who take part in research at UCF. For this study, the researcher with University
Textbooks Section developed the survey to be suitable for situation of Qatar University
and accordingly used two questionnaires for students and instructors. The questionnaire
was designed to be in four parts. The first part aims to collect biographic information
necessary for applicant's survey that can help us to distinguish the basic details of the
students and faculty members. The second part aims to investigate the perception of
general use of e-Textbooks. The objective of the third part was to gather students’ and
faculty members’ attitudes towards using e-Textbooks. The aim of the last part is to
obtain the most important features influencing students and faculty members to use an
e-Textbook and get their possible recommendations and comments that may help in
improving the experience of using e-Textbooks at Qatar University. Samples of both

Arabic and English versions of the questionnaire can be viewed in Appendix A for
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students and Appendix B for faculty members. Contingency tables for frequency and
percentage for perceptions of participants’ answers to particular questions with using
different types of chart such as pie chart, bar chart and histogram were performed. Then,
Chi-square test was conducted to determine whether there were statistically significant
variations in participants’ answers based on four variables: age, gender, status (student
or teacher) and college affiliation. Moreover, Binary logistic regression model was
applied to determine the most variables (genders, student classification and GPA) that
affect binary responses (if they would recommend other students to use e-Textbooks).
Also, the factors impacting students and teacher who are using Reading and
Comprehensive e-Textbooks were tested.

RESEARCH INSTRUMENT

The data for this quantitative research has been collected via questionnaire. The
participants were selected by two methods, stratified random sampling proportional to
size for students, and census for instructors from the two lists provided by the Students
Information Services Department (SIS) for all students and instructors who are only
using e-Textbooks at Qatar University. The populations are relatively large; two
comprehensive questionnaires were designed and distributed to both students and
instructors. The data for this study has been collected via two online surveys sent by
email to both students and instructors (see surveys in Appendix A and B), which consist
of four sections as follows:

The first section (Demographics Data): it consists of age, gender, nationality,
college, educational level, student classification, GPA, and years of teaching
experience.

The second section (General Use of e-Textbooks): the first question is

whether the students or instructors have ever used e-Textbooks since in this study we
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look for who used e-Textbooks, then the other remaining questions include frequency,
such as types of e-Textbooks used, awareness of downloading and reading offline, way
of get e-Textbooks, difficulty level of accessing, the person who makes them aware
of availability of e-Textbook option, cost of e-Textbooks (value Likert scale), questions
of using features by students and instructors (frequency of use - Likert scale — 4 point),
and assessment of instructors’ role (Level of Participation Likert scale — 3 point).

The third section (Attitudes Towards Using e-Textbooks): it consists of the
frequency factor of using e-Textbooks, reasons preventing using e-Textbooks,
usefulness of e-Textbooks (Frequency — 4 points), using e-Textbooks recommended
(Dichotomous Scales), and 9 questions related to four levels of agreement (ease of use,
need of training, adopting habits to use e-Textbooks, effectiveness of use
comprehensive rather than print textbooks and reading e-Textbooks, engagement in
class, improvement of academic performance, free-of-charge e-Textbooks , and clarity
of guide materials).

The fourth section (e-Textbook Features): a four-point (1-4) Likert scale is
used to assess the level of importance for questions related to three sections in the
students’ survey (Reading Navigation features, Study features, and Instructors’
features) and two sections in instructors’ survey (Reading Navigation features, and

Study features).

Variables and Codes:

There are three measured variables, eight general variables and seven

biographic variables. Below are the names of the variables and codes with their values:
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Table 1. Variables Coding

Varibles Codes Target
Population
Age group 1= Less than 18 5=35-40 Students &
2=19-24 6=41-44 Instructors.
3=25-30 7=45-50
4=31-34 8= More than 50
Gender 1= Female 2= Male Students &
Instructors.
Nationality 1= Qatari 2= Non- Qatari Students &
Instructors.
College 1= Business and Economics 6= Law Students &
2= Medicine 7= Sharia and Instructors.
3= Health Sciences Islamic Studies
4= Arts and Sciences 8= Education
5= Engineering 9= Pharmacy
Educational Level 1= Bachelor 2= Diploma Students.
3= Master 4= PhD
1= Foundation 2= Freshman Students.
Student classification 3= Sophomore 4= Junior
5= Senior 6= Other (Please
specify)
GPA 1= Less than 2 2=21-25 Students.
3=26-3 4=3.1-35
5=36-4
Years of teaching 1= Less than 5 2=6 -9 years Instructors.
experience 3=10 - 14 years 4= More than 14
years
Have you used an e- 0= No 1=Yes Students &
Textbook for any Instructors.
course?
Types of e-Textbooks 0= Reading e-Textbooks 1= comprehensive Students &
3= Other (Please specify) e-Textbooks Instructors.
Experience of usinge- 1= Poor 2= Fair Instructors.
Textbooks. 3= Good 4= Very Good
5= Excellent
Any Question has Yes 0= No 1=Yes Students &
or No. Instructors.
Any Question has Yes 0= No 1=Yes Students &
or No or Not sure. 3= Not Sure Instructors.
Difficulty of using e- 1= Easy 2= Moderate Students &
Textbooks 3= Difficult Instructors.
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Aware of the e- 1= Instructor 2= Classmate Students &

Textbook option 3= Via Internet 4= Other (please Instructors.

specify)

Cost of e-Textbooks 1= Less than traditional 2=  More than Students &
textbooks traditional Instructors.
3= About the same textbooks

Preference of use 1= Electronic Textbook 2= Printed Instructors.

Textbook

Questions that measure 0= Never 1= Seldom Students &

the extent of use. 2= Almost 3= Almost Always Instructors.

Usefulness of e- 0= Never 1= Rarely Students &

Textbooks to do 2= Sometimes 3= All the time Instructors.

homework and test

preparation.

Questions that measure 1= Strongly disagree 2= Disagree Students &

the extent of agreement 3= Agree 4= Strongly agree Instructors.

or disagreement.

Questions that measure 1= Not at all Important 2= Not Important Students &

the extent of 3= Important 4= Very Important  Instructors.

importance.

Open Question: Write text. Students &

Suggestions or Instructors.

comments to improve
the services of e-books.

POPULATION AND SAMPLE

Students’ Sample Size:

Students’ questionnaire was distributed to a random sample of 9470 students
who used e-Textbooks three times during (Summer 2019 - at the beginning of Fall 2019
—at the end of Fall 2019) semesters. First of all, the researcher contacted SIS department
to assist with providing a list of all 14203 students’ detailed information including email
contacts. In order to reduce cost and time required, selecting the sample size was based
on a confident interval with 2% margin of error and 95% confidence level from the total
of population. The total of required sample was 2841 students. Then, each college from
the nine colleges was considered as an independent stratum. A proportional stratified
random sample was drawn from each stratum. Due to low response from previous

surveys experience of University Textbooks section at Qatar University, using an
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adjusted sample size according to response rate for the previous experience of
responding survey was a good idea to gather responses for at least the original sample
size that has been selected from each college. Therefore, the response rate for the last
questionnaire was 30%. By finding the response rate for each college and selecting the
sample randomly from each stratum by using the function of randomness in Microsoft
Excel, the total of adjusted sample based on percentage of response was 9470 students
in Table 2. At the end, the survey was distributed into student’s emails and responses
were collected via Institutional Survey Research and Analytics Department (ISRA) by
using the University’s online server account in Qualtrics software.

Table 2. Adjusted Sample Size for Suduents

College Total of Students’  Original Students’ Adjusted
Population Sample Size Sample Size
N; n; n;

Business and Economics 4133 827 2756
Arts and Sciences 3941 788 2628
Engineering 2530 506 1687
Education 1401 280 934
Law 895 179 597
Health Sciences 452 90 301
Sharia and Islamic 355 71 237
Studies

Medicine 306 61 204
Pharmacy 190 38 127
Total N =14203 2841 9470

Students’ Sample Size Calculation:

Total of all student population N = 14203

Based on confidence interval and margin of error, the overall of the student sample is
n=2841

To find the proportion for each college, below is formula used:
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Here is an example of using formula with the College of Business and Economics

(CBE) and so on for the other colleges.

CBE e H33 2841 = 826.7 ~ 827
. = * = * = R
MET =N T 14203
Response Rate = Number of Student responses in past survey — 2100x 100 = 30%
Total of sample Students 7000
X n; n;
n;

- Response Rate =030

Instructors’ Sample:

An online questionnaire method was utilized to collect data of instructors. The
contact information (e-mails) list of instructor who used e-Textbooks was extracted
from the Banner report available in database of University Textbooks Section. Due to
the small size of instructor’s population, census technique was employed. Then, as a
staff in University Textbooks Section, the researcher used the personal job email to
send invitations for finishing the survey for all 278 instructors’ emails by using a URL
link of Monkey Survey online software. Research aims, procedures, and advantages

were attached to the survey as clarification of doing this research.

Problems encountered in the data collection and the questionnaire used:

As the researcher’s aimed to obtain acceptance of distributing design survey,
there was a need to go through many processes of reviewing with two departments of
Students Affairs and ISRA. Moreover, the time of these procedures was too long
because of the postponement of reviewing meeting which took place once a week. In
addition, expiration of Qualtrics software, which constructs surveys led to losing more
time that could have been exploited to distribute the survey to students before summer

vacation.
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RESEARCH ANALYSIS METHODS

Stratified Sample:

A stratified sample is a probability sampling technique in which the researcher
divides the entire target population into different subgroups, or strata, and then
randomly selects the final subjects proportional to the size of strata. This type of
sampling is used when the researcher wants to highlight specific subgroups within the

population (Crossman, 2013).

Reasons of Use Stratified Sampling:

There are many situations in which researchers would choose stratified random
sampling over other types of sampling. First, it is used when the researcher wants to
highlight a specific subgroup within the population. Stratified sampling is good for this
because it ensures the presence of key subgroups within the sample (Gerow K., Ott R.,
Scheaffer R.L., & Mendenhall, W., 2011). In order to avoid observed perceptions, most
respondents come from specific colleges which are not using e-Textbooks frequently
and properly. Thus, proportional stratified random sampling was applied to select
appropriate and more accurate sample of the concerned students.

Principal reasons for using stratified random sampling rather than simple

random sampling include:

1. Stratification may produce a smaller error of estimation than would be
produced by a simple random sample of the same size. This result is
particularly true if measurements within strata are very homogeneous.

2. The cost per observation in the survey may be reduced by stratification of

the population elements into convenient groupings.
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3. Estimates of population parameters may be desired for subgroups of the
population. These subgroups should then be identified (Gerow K., et al.,

2011).

Descriptive Analysis:

Descriptive statistics assist to simplify and summarize huge amounts of data by
using different types of descriptive techniques such as graphs, central tendency,

dispersion and shape of distribution.

Proportional, bar, and histogram are different types of charts that will be applied
to give us a quick and summarized view of respondents’ thoughts and opinions to
understand their attitudes and explore the most important factors and e-Textbook

features influencing them.

Contingency Tables Analysis:

A contingency table is a type of table in a matrix format that displays the
(multivariate) frequency distribution of the variables. Contingency tables show
frequencies produced by cross-classifying observations.

Pearson's Chi-Square and Fisher's Exact Tests:

The original chi-square test, often known as Pearson's chi-square, dates from
papers by Karl Pearson in the earlier 1900s. The test serves both as a "goodness- of-fit"
test, where the data are categorized along one dimension, and as a test for the more
common “contingency table", in which categorization is across two or more
dimensions. The expected frequencies are computed as Ri _ Cj=N; where Ri and Cj
represent row and column marginal totals and N is the grand total (Howell). We will
use the chi-square test for independence for various hypotheses in this project. This test

statistic is given by
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_ z( ij- U) 2

i=1 j=1

where i and j index the rows and columns of the table. on the left is
approximately on (r -1)(c-1) degrees of freedom.

Fisher's exact test is applied only in the analysis of small samples but actually,
it is valid for all sample sizes. While the chi-squared test relies on an approximation,
Fisher's exact test is one of exact tests. Especially when more than 20% of cells have
expected frequencies < 5, we need to use Fisher's exact test because applying
approximation method is inadequate (Kim, H.-Y., 2017).

It can be used to give a brief of the relationship between interested variables and
summarize itin table. In addition, it can apply chi-square and Fisher exact tests by using
contingency table to conclude if there is a relationship between the two variables.
T-test:

The t-test is any statistical hypothesis test in which the test statistic follows a
Student’s t-distribution under the null hypothesis. It can be used to determine if two
sets of data are significantly different from each other by using means and standard
deviations of two samples to make a comparison. Commonly, it is applied when the test

statistic would follow a normal distribution. The formula for T-test is given below:

X1 — X
t = —
s |, 3
n; np

This method will be used with the most important variables to make comparison
between students who responded first and who responded last, so if means are equal for
both of them that may give us an impression that outcomes of survey analysis will not
be affected by non-response units and it will be similar for both responses and non-
responses.
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Logistic Regression:
The logistic regression model has a linear form for the logit of this probability,

m(x)
1—m(x)

The formula implies that z(x) increases or decreases as an S-shaped function of x. The

logit[m(x)] = log( ) =a+ px

logistic regression formula implies the following formula for the probability z(x)

exp(a + PBx)
1+ exp(a + fx)

n(x) =

Ordinal Logistic Regression

The ordinal logistic regression model has a linear form for the logit of this probability,

1[ P(Y <))
1-P(Y <))

= ﬁ] + ,Bx
It is used when a dependent variable has more than two categories and the values of
each category have a meaningful sequential order where a value is indeed ‘higher’ than
the previous one.

This model can be used to determine if (genders, student classification and

GPA) affect binary response (if they would recommend other students to use e-

Textbooks).

DATA ANALYSIS PROCEDURES

There were two packages used to analyze this study, Microsoft Excel®, version
2016, and IBM® SPSS statistical software, version 26. Microsoft Excel application that
is used mainly to construct the proper graphical charts and figures along performing
data cleaning and data organizing as it has easy-to-use arithmetic operations, which are

useful for organizing data manipulations. The second package, in rank of usage, was
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SPSS. This package is most widely used to process a comprehensive statistical analysis
for data ranging from basic as descriptive statistics to in-depth inferential statistics.

The first research studies the awareness level of students and faculty members
about how they have become aware about e-Textbooks, their experience of using e-
Textbooks, the availability of features such as downloading e-Textbooks offline,
reading navigation, sharing, making notes and other features. Results will contribute to
pointing out if the support and training offered is enough or not. Contingency tables for
frequency and percentage for perceptions of participants’ answers to particular
questions with using different types of chart such as proportion chart and bar chart were
employed to demonstrate the awareness levels to students and teachers with using e-
Textbooks.

The second research question examines how the students and teachers think
about using e-Textbooks. Results will assist to understand how users in higher
education contexts perceive and explain the ease of using and adopting e-Textbooks
among students and faculty members. Contingency tables frequency and percentage
were performed for collecting perceptions of participants’ answers to particular
questions with using different types of chart such as pie chart, bar chart and histogram.
Then, Chi-square test was performed to determine whether there were statistically
significant variations in participants’ answers based on four variables: age, gender,
status (students or teacher) and college affiliation. Also, the binary logistic regression
model was applied to determine the most variables (genders, student classification and
GPA) that affect binary response (if they would recommend other students to use e-
Textbooks).

The third research investigates the factors affecting students and teachers

negatively or positively from all aspects such as financial, technical, or any other
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reasons. The outcomes will indicate the factors that stimulate or reduce students and
teachers to use e-Textbooks. Moreover, they will assist to put recommendations on how
to improve the usage of e-Textbooks at Qatar University. Cross tabulation frequency
and percentage for perceptions of participant answers to particular questions with using
different types of chart such as proportion chart and bar chart were applied to display
the relation of recommendation of using e-Textbooks to other students by students with
factors of cost, accessibility, and use features by teachers. Moreover, a correlation
analysis between GPA and academic level with two statements (student engagement
with e-Textbooks in class and using e-Textbooks improve academic performance) will
be performed to examine if there is any relationship between these factors.

The fourth research question studies the most important features of e-Textbooks
for both students and teachers such as keywords search, glossary, multimedia, add tags,
add highlight, and add notes and other features. Results will indicate the most
significant tools that make users interested in using e-Textbooks. Contingency tables
and frequency and percentage for perceptions of participant answers to particular
questions with using different types of chart such as proportion chart and bar chart were
used to illustrate the most important tools that motivate both students and faculty
members to select e-Textbooks. In addition, it will contribute to understanding how
teachers interact with these tools that can affect and encourage students to interact with

the e-Textbook, as well.
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CHAPTER 4: RESULT AND DISCUSSION

OVERVIEW

The next chapter analyzes the data collected from the participants by applying
the research methods that have been demonstrated in chapter Ill. Findings are
organized according to the four research questions and their associated hypotheses, if
any, proposed by this study. The findings offer a better insight into how the perceived
attributes of e-Textbooks relate to students and instructors using e-Textbooks in
learning and teaching with understanding the reasons and features that lead participants
to either use or not use e-Textbooks in higher education.

Participants

In this study 9470 students and 278 faculty members were invited to complete
the survey via email invitations sent by Survey Research and Analytics Department
(ISRA) and the researcher, respectively. The questionnaires were voluntary and
participants can leave the survey any time by closing the web browser window. The
responses from students were 500 and 53 from teachers who filled out the surveys.

NON-RESPONSE BIAS

During collecting data, there are two kinds of non-response bias such as unit
and item non-response. Unit non-response occurs when an individual from the random
sample was completely absent to participate in a survey, while item non-response takes
place when a respondent does not answer specific questions in a survey. The bias
happens once answers to questions are different between the observed and non-
respondent units or items.

The item non-response occurred in this study through the times of reminders.
Whereas, it was considered in the analysis as missing values. The missing value of
some questions increased especially for the questions related to the last two sections of

survey and the missing values for students ranged between 127, 187 and 225 out of 500
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participants, while missing values for instructors were between 2 and 4 out of 53
participants. Therefore, the last two sections were analyzed by excluding the missing
values.

The non-response units existed in this study and the response rate was less than
30% as a previous study implemented in Textbooks section at Qatar University. In order
to reduce non-response units, the survey was sent as a reminder to students and faculty
members who did not participate in different periods during three semesters. Therefore,
a reminder was one of the ways to increase response rate and it was successful to get
more responses but not that much and still the non-response rate is low compared to the
sample size of study population (see Table 3 and Table 4).

To measure the independent samples between early and late responses based on
demographic and agreement statement variables, T-test was used. A non-response bias
analysis checks whether non-respondents have different ideas or answers comparing to

late respondents that answer survey after a reminder.

Survey Reminders

43%

57%

Earlier Last

Figure 1. Students’ reminder percentage per time.

Figure 1 indicates that most of students’ response was from the first time of
sending the survey 57%. While, the last reminder did not increase the percentage of
response too much as it scored around 43%.
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Response Rate:

Response rate is the ratio of the number of participants from the sample who fill
in the survey compared to the total number of the original sample to whom the survey
is assigned. It is used as a tool to grasp the degree of success in earning a completed
survey from a sample.

To calculate the percentage of the survey response rate, the following equation

was used:

# of responses to survey
x 100

# of people you sent the survey to

Table 3. Students’ response rate after distributing the survey by colleges

College Adjusted Sample Size Students’ Response
n; Response to Rate
Survey
Business and Economics 2756 130 4.7%
Arts and Sciences 2628 122 4.6%
Engineering 1687 109 6.5%
Education 934 42 4.5%
Law 597 32 5.4%
Health Sciences 301 24 8.0%
Sharia and Islamic 237 10 4.2%
Studies
Medicine 204 13 6.4%
Pharmacy 127 18 14.2%
Total 9470 500 5.3%
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Table 4. Faculty response rate after distributingthe survey by Colleges

College Faculty Response Response Rate
Business and Economics 23 8.3%
Arts and Sciences 21 7.6%
Engineering 2 0.7%
Education 0 0.0%
Law 1 0.4%
Health Sciences 0 0.0%
Sharia and Islamic Studies 0 0.0%
Medicine 2 0.7%
Pharmacy 0 0.0%
General Studies. 3 1.1%
CCpP 1 0.4%
Total 53 19%
Total of Faculty Population 278

T-Test Analysis:

This test was used with the most important variables to make comparison
between students who responded first and who responded last, so if means are equal for
both of them that may give us an impression that the outcomes of survey analysis will
not be affected by non-response units and it will be similar for both response and non-

response.

Hy: Ugariier — Mrast = 0
Hg: Upariier — Mraste 0

T-Test

Table 5 shows that the p-value of Levene's test and t-test is greater than 0.05, so
we fail to reject the null hypothesis and conclude that the variance in demographic
variables [age group, gender]. Some of the important e-Textbook statements such as
[Types of e-Textbooks; Difficulty of using e-Textbooks; Students' beliefs about the cost
of e-Textbooks; Recommending other students to use e-Textbooks; If the e-Textbook

is free of charge, | will prefer to use it rather than a printed textbook and Using e-
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Textbooks improve my academic performance] show that an earlier reminder is not

significantly different than that of last reminder. In other words, there is no difference

in the ideas or answers between [earlier — late] respondents.

Table 5. Result of T-test analysis for students' responses after reminders

Independent Samples Test

Age

Gender

GPA

Types of e-Textbooks

Difficulty of use e-
Textbooks

Students believe about cost
of e-Textbooks

Recommend other students
to use e-Textbooks

Reading of the e-Textbook
is as easy as a printed
textbook

If the e-Textbook is free of
charge, | will prefer to use
it rather than a printed
textbook

Equal variances
assumed

Equal variances
not assumed
Equal variances
assumed

Equal variances
not assumed
Equal variances
assumed

Equal variances
not assumed
Equal variances
assumed

Equal variances
not assumed
Equal variances
assumed

Equal variances
not assumed
Equal variances
assumed

Equal variances
not assumed
Equal variances
assumed

Equal variances
not assumed

Equal variances
assumed

Equal variances
not assumed

Equal variances
assumed

Levene's Test
for Equality of

t-test for Equality of Means

Variances
F o sig t df St;?lesz)
3.951 0.047 -1.374 498 0.17
-1.35 427.183  0.178
1538 0.215 -0.623 498  0.534
-0.619 448.298  0.536
3414 0.065 2589 498 0.01
2.612 472765  0.009
0.009 0.926 0.822 371 0.412
0.818 318.983  0.414
0.184 0.669 -0.753 371 0.452
-0.752 322.166  0.453
1.769 0.184  0.855 371 0.393
0.846 312.959  0.398
0.379 0.539 -0.303 311  0.762
-0.303 278.485  0.762
7.235 0.008 -1.261 311  0.208
-1.235 256.757  0.218
2289 0.131 -0.355 311 0.723
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DESCRIPTIVE STATISTICS OF DEMOGRAPHICS

Students:
Based on the age groups in Figure 2, 79% of students’ response are between 19
— 29 years, 12% are between 25 — 30 years old, 5% are between 31 — 43 years old, 1%

less than 18 and 0.2% are more than 40 years old.

0.2
0.2

3
Percent L 5
12
— 79
1

0 20 40 60 80 100

m45-50 m41-44 m35-40 m31-34 m25-30 m19-24 mLessthan 18

Figure 2. Age groups of students.

From the frequencies tables in Appendix C, the most students who participated
are females with 80% and 20% male students. 58% are Qataris and 42% are non-
Qataris. The majority of students from these colleges were as follows 26% from the
College of Business and Economics, 24% from the College of Arts and Sciences and
21% from the College of Engineering. Other colleges had the lowest percentages as 8%
for Education, 6% for Law, 4% for Health Sciences, 2% for both Medicine and Sharia
and Islamic Studies. Most of the students were at the Bachelor degree level with a
percentage of 94% and the rest of them were at the graduate degree level as follows:
3% at the Master's degree level, 2.6% at the Diploma level and 0.2 at the PhD level. As
for the student classification, they were mostly seniors, juniors, and sophomores with
percentages 34%, 23.4% and 23.2% respectively. While, the other student classification

came as follows: 11% freshmen, and 2% at the Foundation level and 6.2% are missing
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values. The GPA of most of the respondents was high and their percentages were 26%
3.1-3.5,23% 3.6 — 4 and 22% 2.6 — 3. Whereas, 24% of the students had a GPA of

2.1 — 2.5 and whereas only 5% were less than 2.

m Reading e-Textbooks

m Comprehensive e-
Textbooks

= Reading and
Comprehensive e-
Textbooks

m Comprehensive and Other

Figure 3. Types of e-Textbooks used by students.

The result for types of e-Textbooks used by students were based on only
responses (N= 373) whereas the missing value of students was excluded (N= 127).
Figure 3 shows 53% of students used comprehensive e-Textbooks while 27% used both
reading and comprehensive e-Textbooks in their courses. The rest of students - about
18% of them - used reading e-Textbooks, 2% used other types of e-Textbooks such as
a PDF file or e-Textbooks from the internet and 0.3% used comprehensive and other
types of e-Textbooks.

Instructors:

From frequencies tables in Appendix C, The age group largest number of
teachers’ respondents to survey was more than 50 years old with 43%. While, the age
groups for other participant teachers were between 40 — 44 years at 25%, 15% were

between 45 — 49 years old, 11% between 35 — 39 years and 6% were between 30 — 34
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years old. The most instructors who participated in the survey were males with a
percentage of 81% and 19% were females. The 87% were non-Qataris and 13% were
Qataris. The majority of instructors come from these colleges as follows: 43% belong
to Business and Economics, 40% Arts and Sciences and 7% General Studies. However,
other colleges had the lowest percentages in terms of 4% for both Medicine and
Engineering, 2% for both Law and Core Curriculum Program. The years of teaching
experience for many respondent teachers were more than 14 years with 60%, while the
years teaching experience of the others were between 10 — 14 years at 17%, 13% were

between 5 — 9 years and 9% less than 5 years.

m Reading e-Textbooks m Comprehensive e-Textbooks

Figure 4. Types of e-Textbooks used by instructors

Figure 4 shows that 70% of instructors used reading e-Textbooks and that was
because most of the respondents were from the College of Business as mentioned in the
descriptive analysis above where roughly most of their e-Textbooks used in courses

were for reading only. While, 30% used comprehensive e-Textbooks in their courses.
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ANALYSIS OF RESEARCH QUESTIONS

Based on the collected data, several Chi-Square tests, logistic regression, and
descriptive analysis were performed in the following sections to answer the four
research questions and their associated hypotheses, and present the findings from the
results of those tests. All the hypotheses were tested using p < .05. At the end, there is
a summary to present and discuss the findings for each analysis of research questions

and provide a more conceptual and combined analysis of the whole results.

Research Question 1: Are QU students and faculty aware of the features available in

e-Textbooks?

Students’ Descriptive Statistics:
The results demonstrate the awareness levels among students and teachers with

regard to using e-Textbooks.

Yes

vo I

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%  100%

B Have you used eBook for any course?
B Awareness about possibility of downloading the Book and read it without using internet
Figure 5. Statements of students’ awareness.

Figure 5 reveals that 94% of students used e-Textbooks in their courses and 6%
of them did not use them. Moreover, 60% of students did not know that e-Textbooks
can be downloaded into their devices and can be read without using the internet and
40% of them are aware of these features. Thus, the support and training of available

features is required.



3%

m |nstructor
m Classmate
= Via Internet

m Other

Figure 6. Ways of making students aware of e-Textbook option.

Figure 6 shows that 84% of students became aware of the availability of e-
Textbook option by instructors while 7% via internet, 6% classmate and 3% by other
ways such as QU website, list of books via My Banner System as the book was only
available as an e-Textbook, and referred to the e-Textbook when the physical books

were not available.

None of the above

Social features (e.g. sharing and following
others, etc.)

Instructor features (e.g. reading highlights
from instructors, responding to instructor,
etc.)

Study features (e.g. keywords, highlight,
making notes, taking homework’s/quizzes,
etc.)

Reading navigation features (e.g. search,
glossary, etc.)

0% 20% 40% 60% 80% 100%

W No mYes

Figure 7. Features of e-Textbooks that students are aware of using them
Figure 7 shows that reading navigation and study features were commonly used

among students with 32% and 40%, respectively. However, students had a very low
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sense of awareness of all these features as the above graph mentioned high percentages

of lack of awareness for the listed features ranging between 60% - 96%.

Instructors Descriptive Statistics:

Use e-Textbook for first time at Qatar
University for students as textbook in your
course

Have previous experience in using of e-
Textbooks before you join to Qatar
University

Awareness about possibility of
downloading the Book and read it without
using internet

0% 20% 40% 60% 80% 100%

B No mYes

Figure 8. Statements of instructors’ awareness.

Figure 8 illustrates that 74% of instructors used e-Textbooks for the first time
at Qatar University for students as textbooks in their course and 26% of them used them
before. Moreover, 43% of the instructors did not have previous experience in using e-
Textbooks before they joined Qatar University. In addition, 62% of instructors know
about the possibility of downloading e-Textbooks into their devices and reading them
without using the internet; 38% of them were not aware of these features. Thus, they

need some support and training about the available features.
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m Excellent = Verygood = Good = Fair = Poor

[N

Figure 9. Instructors' experience with using e-Textbooks at Qatar University.
Figure 9 shows that 45%, 23% and 11% of instructor had a good, very good and
excellent experience with using e-Textbooks at Qatar University, respectively. On the

other hand, 11% had fair and poor experiences with using e-Textbooks.

2%

m Reading navigation
features
® |nstructor features

= None of the above.

® Instructor and Social
features

Figure 10. Features of e-Textbooks instructors aware about and use it

Figure 10 reveals that reading navigation features were widely used among
teachers with 73%. As for the remaining features, 21% of teachers were aware of the
instructors’ features whereas 2% were aware of the instructors and social features. Also,

4% of teachers were not aware of all these listed features.
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m No mYes

Figure 11. Instructors get training before starting to use e-Textbooks.
Figure 11 depicts that 66% of instructors did not get training before starting to
use e-Textbooks while the percentage of instructors who got training before starting to

use e-Textbooks was 34%.

Research Question 2: What is the attitude of QU students and faculty members towards

using e-Textbooks?

Descriptive Statistics:

The contingency tables for frequency and percentage for perceptions of
participant answers to particular questions with using different types of charts such as
pie chart, bar chart and histogram.

Students Analysis:

e-Textbook and its resources helpful when working on
assignments for the class or preparing for a test

47%

0 10 20 30 40 50

H All the time m Sometimes ™ Rarely ™ Never

Figure 12. Students’ opinion about the usefulness of e-Textbook resources
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Figure 12 shows that the majority of participating students find the e-Textbooks
and their resources helpful sometimes or rarely when they are working on assignments
for the class or preparing for a test with 47% and 27% respectively. 13% never find e-
Textbooks helpful. 14% find e-Textbooks helpful in preparing their class works all the

time.

Recommend other students to use e-Textbooks

m No mYes

Figure 13. Students’ opinions about recommending other students to use e-Textbooks

From the above pie chart in Figure 13, it is clear that the percentage of students
who will recommend e-Textbooks to other students is 56% which is higher than those
students who would not recommend e-Textbooks to others by 44%.

Students’ Rate of Agreement Level Section:

To perform an analysis of the results of charts and tables for frequency in this
section, the missing value for students was (N= 187) and for instructors was (N= 2).
However, the results were based on the participants who answered the questions only
for students (N= 313) and instructors (N=51).

The outcomes for this question are briefed in Figure 14. The following
statements indicated a similar distribution with around 14 — 18% and 24 — 29%; each

for strongly disagree and disagree, respectively. Also, results came as around 34 — 49%;
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each for agree and 13 — 25% strongly agree.

The guide materials about how to use the e-Textbooks was clear.

If the e-Textbook is free of charge, | will prefer to use it rather than a printed
textbook.

It is effective and better to learn from a comprehensive e-Textbook than through
an e-Textbook with reading features only.

To effectively learn from a comprehensive e-Textbook compared with a printed
textbook.

Be certain to adapt my study habits while using an e-Textbook.

To access e-Textbook and use it effectively, I believe | need training.

Other statements showed that three questions with around 23 — 26% of answers

of strongly disagree and 37 — 43% disagree, with around 27 - 33% for agree and 5 — 7%

strongly agree:

Using e-Textbooks improve my academic performance.
If my instructor used an e-Textbook in class, | would be more engaged in the
class.

Reading of the e-Textbook is as easy as a printed textbook.
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The guide materials about how to use the e-
W s w1
Textbooks was clear

If the e-Textbook is free of charge, | will

prefer to use it rather than a printed _— 25

textbook
e e M s a2 s
performance
N etrurior v o e roxbogk meiee 233
instructor used an e-Textbook in class
| believe | can learn as effectively with an

comprehensive e-Textbook better than e-
Textbook with reading features only

Statments

| believe | can learn as effectively with an

comprehensive e-Textbook as with a printed _ 14

textbook

| believe | can adopt my study habits to use
an e-Textbook

| believe | need training to learn how to _— 15

access and use an e-Textbook effectively

Reading of the e-Textbook is as easy as a _ 6
printed textbook

0% 20% 40% 60% 80% 100%

Percentage
m Strongly Disagree  H Disagree 1 Agree Strongly Agree

Figure 14. The percentage of agreement level of students on some statement about e-
Textbooks
Crosstabs and Chi Square:

Crosstabs and Chi Square were used for these categories versus general e-
Textbooks questions and some demographic variables such as educational level and
GPA. To perform this test, the researcher combined some categories to obtain expected
frequencies larger than 5, such as the answer of the question that states “students use e-
Textbooks to improve their academic performance” come under two categories

“Strongly disagree” and “Disagree” into one category “Disagree” and “Agree” and
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“Strongly agree” become one category “Agree”. In addition, educational level became
two categories “Undergraduate” and “Graduate”. The following tables indicate the
results:

Ho: There is a no relation between "Students use e-Textbooks to improve their
academic performance and educational level.”

Ho: There is a no relation between "Students use e-Textbooks to improve their
academic performance and GPA."
Table 6. Result of Chi-Squre Test between students' use of e-Textbooks to improve

their academic performance * Educational Level and GPA

Pearson Chi-Square Tests

Value df Asymptotic Expected Cells N of Valid
Significance Count Cases
(2-sided)
Students use e- 1.9852 1 .159 a. 0 cells (0.0%) 313
Textbooks to improve have expected count
their y academic less than 5. The
performance * minimum expected
Educational Level count is 7.03.
Students use e- 6.5292 4 .163 a. 1 cells (10.0%) 313

Textbooks to improve
their academic

performance *GPA

have expected count
less than 5. The
minimum expected

count is 3.83.

Based on Table 6, P-value = 0.159 and 0.163 of Pearson Chi-Square is greater

than significant levela = 0.05. Thus, we fail to reject the null hypothesis and the data
provide sufficient evidence to conclude there is no relation between students' use of e-
Textbooks to improve their academic performance and educational level as well as

GPA.
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Binary Logistic Regression Model:

Logistic regression model was applied to determine the most variables (genders,
student classification and GPA) that affect binary response (if students who used e-
Textbooks will recommend other students to use them). The general logit model is

given by:

I
In (1 — T[) = Po + 1 X1 + B2 X7 + BaX3

s
In (1 — 77) = S, + 1 Gender + [, Student Classification + f; GPA

The below output from SPSS shows Block 1 section which is added the gender,
GPA and Student Classification variables as a predictor. Therefore, the output analysis
will be as follows:
Hy: ;=0 foralli
H,:B; # 0 for at least 1 coefficient

Table 7. Result of binary logistic regression equation

Variables in the Equation

B S.E. Wald df Sig. Exp(B)
Gender 0.275 0.294 0.872 1 0.35 1.316
Student
a classificat -0.104 0.113 0.844 1 0.358 0.901
Step 1 ion
GPA 0.003 0.097 0.001 1 0.979 1.003
Constant 0.283 0.684 0.171 1 0.679 1.327

a. Variable(s) entered on step 1: Gender, Student classification, GPA.

Table 7. The P-value for the result of adding [Gender — GPA — Students
Classification] into the model is given in the table above and we can see that P-value is
greater than the conventional significance level of 0.05. Hence, we would conclude that
the addition of [Gender — GPA — Students Classification] to the model is not statistically
significant. In other words, these variables do not significantly affect students who used

e-Textbooks to recommend others to use them as well.
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Instructors' Analysis:

From the bar chart below in Figure 15, it is clear that the percentage of teachers
who will recommend e-Textbooks to other colleagues is 71% which is higher than
teachers who would not recommend e-Textbooks to others 29%. Moreover, the
majority of instructors’ find the e-Textbooks and their resources highly helpful when
they are working on assignments for the class or preparing for a test with 69%, while

31% never find e-Textbooks helpful in preparing their class works.

Recommend other colleagues to use
e-Textbooks

e-Textbook and its resources helpful

when working on assignments for the
class or preparing for a test

0% 20% 40% 60% 80% 100%

B No mYes

Figure 15. Teachers’ opinion about recommending other colleagues to use e-Textbooks

and the usefulness when working on assignment and preparing test.

m Electronic textbooks

® Printed textbooks

Figure 16. Preference of using textbooks in the future based on teachers' experience
with e-Textbooks

Figure 16 indicates the percentage of teachers who have experience with e-
Textbooks and their preference of using Textbooks in the future. The rate of teachers
who prefer e-Textbooks is 58% higher than those who would like to use printed

textbooks 42%.
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Instructors' Rate of Agreement Level Section:

The results for this question are briefly illustrated in Figure 17. The following
statements indicated around 8 — 14% and 18 — 22%, each for strongly disagree and
Disagree, respectively whereas around 43 — 59% each for agree and 8 — 24% strongly
agree:

= |t was easy to create and grade assignments using the online system.

= The guide materials about how to use the e-Textbooks were clear for my
students.

= |f the prices of e-Textbook were less than printed, | would prefer to buy it.

= Using e-Textbooks improves my students’ academic performance.

= My students would be more engaged in the class if | used an e-Textbook in the
class.

= | believe my students can learn more effectively with a comprehensive e-

Textbook than with an e-Textbook with reading features only.

| believe I can adapt my teach habits to use an e-Textbook.
However, the remaining two statements showed approximate similar
distribution of answers. Answers of strongly disagree and disagree were around 24%
and 31 — 35%, respectively with around 39 — 41% for agree and 2 — 4% for strongly
agree:

= | believe I need training to learn how to access and use an e-Textbook
effectively.

= Reading of the e-Textbook is as easy as a printed textbook.
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With eBooks, It was easy to create and grade
assignments using the online system

The guide materials about how to use the e-
Textbooks was clear for my students

If the price of e-Textbook were less than printed, |
will prefer to buy it

Using e-Textbooks improve my students' academic
performance

My students would be more engaged in the class if
my | used an e-Textbook in class

| believe my students can learn as effectively with
an comprehensive e-Textbook better than e-
Textbook with reading features only

| believe | can adopt my teach habits to use an e-
Textbook

| believe | need training to learn how to access and
use an e-Textbook effectively

Reading of the e-Textbook is as easy as a printed
textbook

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

M Strongly Disagree M Disagree ™ Agree M Strongly Agree

Figure 17. The percentage of agreement level of instructors’ on some statements about

e-Textbooks

Research Question 3: What are the factors influencing students in using e-Textbooks
in teaching?
Descriptive Statistics:

The contingency tables show the frequency and percentage for participant
answers to the factors affecting on them n them in terms of using e-Textbooks can be
either positive or negative.

Students' Analysis:

To analyze these two questions, missing value of students was excluded (N=

127) and the result can be found in the figures below based on only responses (N= 373).
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m Easy
® Moderate

= Difficult

Figure 18. Difficulty of use e-Textbooks by students

Among the participants in Figure 18, 57% the majority of them described the
difficulty of using e-Textbooks as moderate. The reset of them find it easy and difficult

to use with around 26% and 16% respectively.

0% 20% 40% 60% 80% 100%

B Less than traditional textbooks B More than traditional textbooks = About the same

Figure 19. Students' belief about the cost of e-Textbooks

As shown in Figure 19, 41% of students believed that the cost of e-Textbooks
and printed textbooks are the same. Although 34% of them believed the cost of e-
Textbooks is less than traditional textbooks, 25% believed e-Textbooks are more costly
than printed textbooks.

As demonstrated in  Figure 20 below, the following factors had an
overwhelmingly influence on most students in terms of selecting e-Textbooks rather

than printed textbooks and the percentage ranged between 82 — 86%:
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= Allowance to print pages from an e-Textbook if required.

= The e-Textbook is integrated seamlessly with an online course via
Blackboard.

= Absence of interactive features available in printed textbooks.

= Accessing e-Textbooks on devices without the Internet.

= Lower cost than printed textbook.

In addition, Figure 20 illustrates that 73% of participants are selecting to use e-
Textbooks rather than printed textbooks due to ability to keep it as a reference book for future
use.

The remaining two factors still had a high percentage of around 67 — 68% to
select using e-Textbooks rather than printed textbooks.

= Accessibility anywhere and store many e-Textbooks on one device.

= Environmentally friendly by saving paper.

The interactive features that are not available on
printed books

Ability to print pages from an e-Textbook if
required

The e-Textbook is integrated directly with an online
course via Blackboard

Ability to access my e-Textbooks on my device
without being connected to Internet

Ability to keep it as a reference book for future use

Ability to store many textbooks on one device and
access it anywhere

Environmentally friendly by saving paper

Lower cost than printed textbook

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

W No mYes

Figure 20. Factors influencing students to select e-Textbooks rather than printed

textbooks
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As illustrated in Figure 21, the following are the most causes that encourage
students to use e-Textbooks in their college courses and the range of percentage is
around 86 — 97%:

= No device that allows me to read an e-Textbook.
= Never been requested to buy an e-Textbook from an instructor.
= High cost of books.
= Health reasons.
= Not familiar with e-Textbooks.
= Book list does not have an e-Textbook version.
However, 42% of students stated that the reason of not using e-Textbooks was

that they prefer to use printed textbooks and 58% prefer using e-Textbooks.

Health reasons

| do not have a device that allows me
to read an e-Textbook

My books list does not have e-
Textbook version

The cost was too high of my books

| have never been offered an e-
Textbook from an instructor

I am not familiar with e-Textbooks

| prefer to use printed textbooks

0% 20% 40% 60% 80% 100%

W No mYes

Figure 21. Reasons preventing students from using e-Textbooks
Additionally, students shared other causes that may discourage them to use e-

Textbooks 37 frequency, such as the following:
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Comprehensive e-Textbooks take a lot of time to be downloaded, and need a
very strong connection. Format of answers in assignments and quizzes is said
to be wrong of mistakes, so | feel it is somehow limited and a cause of stress for
students, especially on submission days when you cannot afford a very strong
internet connection.

I do not want to sit on computers for a long time and | enjoy writing test on the
outside paper and sticking them to the paper book.

Student like a printed book because if | read e-Textbooks for long hours or
anywhere it needs for a charger to the device.

| prefer to have both an e-textbook and a printed book.

| take too much time to open e-books.

Low display quality of e-book.

E-Textbook access is limited for only one year compared to a printed textbook.
Students like to use both because with a printed textbook they can focus more
and e-Textbook is very friendly.

Teachers do not provide us with enough explanation of how to use e-Textbooks.
Like to use e-Textbooks for assignment only not for studying.

Some courses do not need to use e-Textbooks because teacher's explanation
with using PowerPoint is enough.

E-Textbooks cannot be kept forever as printed textbooks.

The content of tests is not similar to e-Textbooks and teacher's explanation via

class.
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Crosstabs and Chi Square:

Crosstabs and Chi Square were used for these categories versus students'
attitude towards e-Textbooks questions and three variables of e-Textbooks factors such
as difficulty of use e-Textbooks, beliefs about the cost of e-Textbooks cost and rate
level of using for Instructor features. The following indicates the results in Table 8:

Ho: There is a no relation between Recommend other students to use e-
Textbooks and the three factors e-Textbooks
Table 8. Result of Chi-Squre Test between recommending other students to use e-

Textbooks and Difficulty of use e-Textbooks

Pearson Chi-Square Tests

Value df Asymptotic Expected Cells Count N of
Significance Valid

(2-sided) Cases
Recommend other 30.0682 2 0.000 a. 0 cells (0.0%) have 313
students to use e- expected count less
Textbooks * Difficulty of than 5. The minimum
use e-Textbooks expected count is

22.49.

Based on Table 8, the P-value = 0.000 of Pearson Chi-Square is less than the
significant level @ = 0.05, so we reject the null hypothesis. Therefore, the data provide
sufficient evidence to conclude there is a relation between recommending using e-

Textbooks to other students and the difficulty of use e-Textbooks.

Ho: There is a no relation between Recommend other students to use e-

Textbooks and the three factors e-Textbooks

52



Table 9. Result of Chi-Squre Test between recommending other students to use e-

Textbooks and the three factors e-Textbooks

Pearson Chi-Square Tests

Value df Asymptotic Expected Cells Count N of
Significance Valid

(2-sided) Cases
Recommend other 30.0792 2 0.000 a. 0 cells (0.0%) have 313
students to use e- expected count less
Textbooks * Students than 5. The minimum
believe about cost of e- expected count is
Textbooks 32.19.

Based on Table 9, the P-value = 0.000 of Pearson Chi-Square is less than the
significant level @ = 0.05, so we reject the null hypothesis. Therefore, the data provide
sufficient evidence to conclude there is a relation between recommending using e-
Textbooks to other students and the three factors of e-Textbooks beliefs about the cost

of e-Textbooks cost.

Ho: There is a no relation between Recommend other students to use e-
Textbooks and the three factors e-Textbooks
Table 10. Result of Chi-Squre Test between recommending other students to use e-

Texthooks and the three factors e-Textbooks

Pearson Chi-Square Tests

Value df Asymptotic Expected Cells Count N of
Significance Valid

(2-sided) Cases
Recommend other 4.1672 1 0.041 a. O cells (0.0%) have 313
students to use e- expected count less
Textbooks * Instructor than 5. The minimum
features (e.g. reading expected count is
highlights from 26.01.

instructors, responding to
instructor, etc.)

Based on Table 10 below, the P-value = 0.041 of Pearson Chi-Square is less
than the significant level « = 0.05, so we reject the null hypothesis. Therefore, the data
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provide sufficient evidence to conclude there is a relation between recommending using

e-Textbooks to other students and rate level of using for Instructor features.

Correlation:

This section investigates the relation between GPA and academic level with two
statements (students' engagement with e-Textbooks in class and using e-Textbooks
improve academic performance).

Ho: There is a no relationship between GPA and the two factors [students’
engagement with e-Textbooks in class if their instructor used an e-Textbook in class
and using e-Textbooks improves my academic performance]

As demonstrated in Table 11 below, the Spearman's correlation confirms the
week negative relationship between GPA and both factors [students' engagement with
e-Textbooks in class if their instructor used an e-Textbook in class and Using e-
Textbooks improves my academic performance], which was not statistically significant
(r=-.021, p= .713 and r = -.043, p = .449), respectively. While, the Spearman's
correlation confirms the approximately strong positive relationship between both
factors [students' engagement with e-Textbooks in class if their instructor used an e-
Textbook in class and Using e-Textbooks improves my academic performance], which

was statistically significant (r =.584, p =.000 and r = .584, p =.000), respectively.
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Table 11. Result of Spearman's Correlations between GPA and engagement of students
in the class if my instructor used an e-Textbook in class and Using e-Textbooks

improves my academic performance

Correlations

GPA | would be more Using e-
engaged in the Textbooks
class if my improve my
instructor used academic
an e-Textbook performance
in class
Spearman GPA Correlation 1.000 -.021 -.043
's rho Coefficient
Sig. (2- . 713 449
tailed)
N 313 313 313
I would be more Correlation -.021 1.000 584"
engaged in the Coefficient
class if my Sig. (2- 713 . .000
instructor used an tailed)
e-Textbook in class N 313 313 313
Using e-Textbooks Correlation -.043 .584" 1.000
improve my Coefficient
academic Sig. (2- 449 .000
performance tailed)
N 313 313 313

**_Correlation is significant at the 0.01 level (2-tailed).

55



Table 12. Result of Spearman's Correlations between Educational Level and

engagement of student in the class if my instructor used an e-Textbook in class and

using e-Textbooks improve my academic performance

Correlations

Spearman's Educational Level

rho

| would be more
engaged in the
class if my
instructor used an
e-Textbook in class
Using e-Textbooks
improve my
academic

performance

Correlation
Coefficient
Sig. (2-tailed)
N

Correlation
Coefficient
Sig. (2-tailed)
N

Correlation
Coefficient
Sig. (2-tailed)
N

| would be more Using e-
engaged in the Textbooks
class if my improve my
Educational instructor used an academic
Level e-Textbook in class  performance
1.000 .071 .100
.210 .078
313 313 313
.071 1.000 .584"
.210 .000
313 313 313
.100 .584™ 1.000
.078 .000
313 313 313

**_Correlation is significant at the 0.01 level (2-tailed).

Table 12 indicates a weak positive relationship between educational level and

both factors [students' engagement with e-Textbooks in class if their instructor used an

e-Textbook in class; and using e-Textbooks improves my academic performance],

which was not statistically significant (r = .071, p = .210 and r = .100, p = .078),

respectively.
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Instructors' Analysis:

Among the participants in Figure 22 below, 62% the majority of teachers
referred to the difficulty of using e-Textbooks as moderate. However, the rest teachers

found it easy and difficult to use with around 21% and 17% respectively.

m Easy
® Moderate

= Difficult

Figure 22. Difficulty of use e-Textbooks by instructors

As shown in Figure 23 below, 68% of teachers believed that the cost of e-
Textbooks is less than traditional textbooks. Although 30% of them believed the cost
of e-Textbooks is about the same to traditional textbooks, only 2% believed e-

Textbooks are more costly than printed textbooks.

® Less than traditional
textbooks

®m More than traditional
textbooks

= About the same

Figure 23. Instructors' belief about the cost of e-Textbooks
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As shown in Figure 24 below, the following factors overwhelmingly influence
most teachers to select e-Textbooks rather than printed textbooks and the percentage
ranges between 49 — 62%:

= Allowance to print pages from an e-Textbook if required.
= The e-Textbook is integrated seamlessly with an online course via
Blackboard.

= Allow to keep it as a reference book for future use.

= Lower cost than printed textbook.
However, 60% of teachers expressed that these two factors do not encourage them to
select to use e-Textbooks rather than printed textbooks:
= Accessibility anywhere and store many e-Textbooks on one device.
= Environmentally friendly by saving paper.
The remaining factors influence teachers and still have a high percentage of
around 53 — 59% to select using e-Textbooks rather than printed textbooks.
= Absence of interactive features available on printed books.

= Accessing e-Textbooks on a device without Internet.
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The interactive features that are not
available on printed books

Ability to print pages from an e-Textbook if
required

The e-Textbook is integrated directly with
an online course via Blackboard

Ability to access my e-Textbooks on my
device without being connected to Internet

Ability to keep it as a reference book for
future use

Ability to store many textbooks on one
device and access it anywhere

Environmentally friendly by saving paper

Lower cost than printed textbook

0% 20% 40% 60% 80%  100%

M Yes mNo

Figure 24. Factors influence on instructors to select an e-Textbooks rather than a
printed textbook.

Figure 25 below illustrates the following most reasons that prevent instructors
from using e-Textbooks in their college courses and the range of percentage is 79 —
94%:

= No device that allows me to read an e-Textbook.
= The cost of books was too high.
= Health reasons.
= Not familiar with e-Textbooks.
While, 42% of teachers stated that the reason of not using e-Textbooks was that

they prefer to use printed textbooks and 58% prefer using e-Textbooks.
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Health reasons 79 21

| do not have a device that allows me to

read an e-Textbook = E
The cost was too high My textbooks do
. . 89 11
not come in e-Textbook version
| am not familiar with e-Textbooks 94 6
| prefer to use printed textbooks 59 42
0% 50% 100%

No mYes

Figure 25. Reason prevent instructors from using e-Textbook
Additionally, teachers shared other reasons that may prevent them from using
e-Textbooks 34 frequency, such as the following:
= E-Textbook is not user friendly.
= Lack of desired titles.
= Lack of support to faculty and student.
= Less printing of pages available with e-Textbooks.
= Students find it difficult to read and deal with e-Textbooks.
= The platform VitalSource on Windows is slow, very difficult to use and not very
friendly.

= There is no interaction between the authors and the students.
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Crosstabs and Chi Square Test:

Crosstabs and Chi Square were used for these categories versus teachers'
attitude towards e-Textbooks question and two of e-Textbook factors variables such as
difficulty of use e-Textbooks, beliefs with regard to e-Textbook cost. To analyze these
questions, the missing value of teacher is excluded (N= 2) and the result of test is based
on only responses (N=51). The following indicates the results in Table 11 and 12:

Ho: There is a no relation between "Recommending other teachers to use e-

Textbooks and difficulty of use e-Textbooks”

Table 13. Result of Chi-Squre Test between recommending other teachers to use e-

Textbooks and difficulty of use e-Textbooks

Chi-Square Tests

Asymptotic
Significance  Exact Sig. Exact Sig. Point
Value df (2-sided) (2-sided) (1-sided) Probability

Pearson Chi-Square 1.650% 2 .438 .518
Likelihood Ratio 1.644 2 440 .518
Fisher's Exact Test 1.627 .518
Linear-by-Linear 1.588° 1 .208 .231 155 .089
Association
N of Valid Cases 51

a. 2 cells (33.3%) have expected count less than 5. The minimum expected count is 2.65.
b. The standardized statistic is -1.260.

In Table 13 above, since there are (33.3% and 50.0%) of the cells have expected
count less than 5, it is better to use Fisher Exact test to draw conclusions. Based on the
P-value = 0.518 is greater than significant level @ = 0.05. Thus, we fail to reject the
null hypothesis and can conclude the data provide sufficient evidence that there is no
relation between recommending using e-Textbooks to other teachers and difficulty of

use e-Textbooks.
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Ho: There is a no relation between "Recommending other teachers to use e-

Textbooks and Instructors' belief about the cost of e-Textbooks

Table 14. Result of Chi-Squre Test between recommending other teachers to use e-

Textbooks and Instructors' belief about the cost of e-Textbooks

Chi-Square Tests

Asymptotic
Significance  Exact Sig. Exact Sig. Point
Value df (2-sided) (2-sided) (1-sided) Probability

Pearson Chi-Square 4432 2 .801 1.000
Likelihood Ratio 722 2 .697 1.000
Fisher's Exact Test .535 1.000
Linear-by-Linear .009° 1 .923 1.000 547 .180
Association
N of Valid Cases 51

a. 3 cells (50.0%) have expected count less than 5. The minimum expected count is .29.
b. The standardized statistic is -.097.

In Table 14 above, since there are (50.0%) of the cells have expected count less
than 5, it is better to use Fisher Exact test to draw conclusions. Based on the P-value =
1 is greater than significant level « = 0.05. Thus, we fail to reject the null hypothesis
and can conclude the data provide sufficient evidence that there is no relation between

recommending to use e-Textbooks to other teachers and believes of e-Textbooks cost.
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Research Question 4: What features of e-Textbooks students and faculty members find

most important in influencing them to select an e-Textbook?

Descriptive Statistics:

This section analyzes the answers to the most important features influencing
student and faculty members to choose to use e-Textbooks, whereas the missing value
has been excluded for students (N= 225) and for teachers (N= 4). The results in the
figures below are based on only responses for students (N= 275) and (N= 49).

Students’ Analysis:

As showed in Figure 26 below, all reading navigation features had an
overwhelmingly important result with both important with around 42 — 47% and very

important with around 33 — 43% chosen by most students.

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

Search for Click onawordand  Make text and View multimedia
keywords within immediately access image bigger or  elements such as
the e-Textbook an electronic smaller galleries within the

glossary chapter

H Not at all Important B Not Important = Important B Very Important

Figure 26. Importance of reading navigation features to students
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As presented in below Figure 27, all study features had a significantly important
result with both important with around 37 — 54% and very important with around 31 —

48% chosen by most students.

Download e-Textbook and keep it forever

Take interactive quizzes and
assignments/assessments embedded in
the each chapter

Make notes within the page, and view all

of the chapter notes in a single area

Highlight words, and view all of the
chapter highlights in a single area

Add tags or keywords to categorize
information in the chapter

0% 20%  40% 60% 80%  100%

B Not at all Important B Not Important = Important B Very Important

Figure 27. Importance of study features to students

100%
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80%
70%
60%
50%
40%
30%
20%
10%

0%

Read highlights and notes Respond to an instructor's Have the instructor reply
made by the instructor notes or discussion topic in to your notes/discussions
the e-Textbook the e-Textbook

M Not at all Important M Not Important ™ Important  ® Very Important

Figure 28. Importance of instructors features to students
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As illustrated in Figure 28, all instructors' features had a significantly important
result with either important with around 43 — 46% or very important with around 32 —

39% chosen by most students.

Instructors Analysis:
As shown in Figure 29, all reading navigation features had a significantly
important result with either important with around 59 — 71% and very important with

around 18 — 29% chosen by most instructors.

100%
80%
60%
40%
20%

0%

Search for keywords Clickonawordand  Make text and image View multimedia
within the e-Textbook immediately access an bigger or smaller elements such as
electronic glossary galleries within the

® Not at all Important M Not Important ™ Important W Very ImS8PRIRE

Figure 29. Importance of reading navigation features to instructors
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Create interactive quizzes,
assighments/assessments, media videos . 51
and case study embedded in the chapter

Make notes within the page, and view all
of the chapter notes in a single area

mEn
Highlight words, and view all of the
chapter highlights in a single area - -

Add tags or keywords to categorize

information in the chapter 2

0% 20% 40% 60% 80% 100%

B Not at all Important  ® Not Important Important W Very Important

Figure 30. Importance of content preparing features to instructors
As presented in Figure 30, three content preparing features had a significantly
important result with around 57 — 59% as important or very important with around 14 —
16% chosen by most instructors, which are:
= Add tags or keywords to categorize information in the chapter.
= Highlight words, and view all of the chapter highlights in a single area.
= Make notes within the page, and view all of the chapter notes in a single

area.

In addition, instructors indicated that creating interactive quizzes, assignments,
assessments, media videos and case study embedded in the chapter is 41% very

important, and 51% as important for content preparing feature.

66



STUDENTS’ SUGGESTIONS OR COMMENTS TO IMPROVE THE
SERVICES OF E-TEXTBOOKS

The most important comments for students were mentioned in the points below:
Make the electronic books only cover the part we study so we can focus on that
part to study and do not feel overwhelmed.

Explain how to access e-Textbooks because it takes time and the design of
layout has been a major annoyance such as turning the pages.

Most e-Textbooks only have the simple features such as highlighting and
making notes, but in order to be preferred they must include all the features from
the main publisher such as quizzes, answers for comprehensive questions and
other different activities.

Preferably provide us with the Textbook beside the eBook especially for
physics, calculus, and other books that need exercising because it is difficult to
read from the eBook.

| believe students and instructors in QU need to be taught how to effectively
utilize e-Textbooks and the take advantage of the ubiquity of this advanced
technology. Because the level of awareness is so low, this makes us feel that it
is a difficult thing and disables us from using it in the meant way.

They do not like e-Textbooks because it is waste of time and they can find all
books online free.

| usually use a pdf version of my book on iPad and it works perfect, adding
photos that represent my answer of a question in the book or an explanation
written by the lecturer on the white board makes me study better and understand
more. Handwriting my notes on pdf is also important.

It is a good survey but to be honest it is a little bit long which as student I know

that other students will not complete it or ignore it. Also, it was helpful in some
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questions as | did not know about that features in e-books.

= Make them available on all types of devices like tablets and phones and make
sure they are easy to use.

= Traditional printed books are better because they can be passed down to students
who need them but cannot afford to buy them or would rather save their money
for other university expenses. (Yes students like these do exist) but this feature
is impossible to have in e-Textbooks.

= By using laptops and iPads, it is impossible to focus and take notes in the class;
one small notification will disturb student's focus immediately.

= Make both e-Textbooks and printed available and optional.

= | hope the Qatar University administration cancel the e-Textbooks system,
because | purchased an e-Textbook based on request of the professor, but he did
not use it and never read it, so it is a waste of time and money for the student.

= At every first academic year for each course the professor should explain how
to use e-Textbooks, and the professor uses the e-book features such as
highlighting and making notes.

= There may be a course for students and professors to learn how to effectively
use e-Textbooks, and this may be part of the seminar course.

INSTRUCTORS' SUGGESTIONS OR COMMENTS TO IMPROVE THE
SERVICES OF E-TEXTBOOKS

The most important comments for instructors were mentioned in the points
below:
= Integrate them to make quizzes in blackboard.
= Authors within Qatari context should author Arabic texts.

= [Focus on interactive e-Textbooks.

68



Have a smooth platform and easy to use. Sometimes, the platforms are very
difficult to use and this makes the experience awful! Guidelines for students
should be made available, as this is not totally the responsibility of the faculty.
Most of the administrations do not like to take the risk of applying new ideas.
Those students who are forced to use an e-book are also printing the chapters of
the e-book for reading. It is more costly and resource consuming. Mostly all
students do not have the habit of reading from an electronic device for longer
and it can be hard for their health.

The inclusion of e-Textbooks as a mandatory book in some courses.

The e-Textbook facilities the printed textbooks but not as an alternative.

The reality is that students do not read the e-book (as used in a 1st year multi-
section course). They rely on class notes and a variety of other assignments as
well as the internet to study. The quizzes provided by our e-Textbook are useful
but students would have profited from the publisher providing versions that are
more accessible to non-English native speakers and quiz questions while
having the same difficulty being more simply worded. We have had minimal
or no assistance from the publisher in spite of promises when we started the e-
book version. Instead, students relied very heavily on lecture notes | provide

on Blackboard.
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CHAPTER 5: CONCLUSION, RECOMMENDATIONS AND SUGGESTIONS
FOR FUTURE RESEARCH

CONCLUSION

This quantitative study discovered the students and faculty members’ attitudes
and awareness about using of e-Textbooks. Also, it explored the factors that influenced
the use of both types of e-Textbooks and the most important features that encourage or
prevent them to choose e-Textbooks to use as learning and teaching tools in higher
education. The literature reviews focused on a multiyear surveys conducted at the
University of Central Florida (UCF) to evaluate students’ attitudes and usage about e-
Textbooks and they were used as research benchmarks of this study with other three
sections related to the research questions.

The results of demographic questions indicated that the most age groups that
participated as students were between 19 — 29 years and more than 50 years old for
instructors. The number of female students’ was more than males with 80%. As for
teachers, the number of male teachers was more than females with 81%. The nationality
for Qatari students is more than non-Qataris while the opposite is true for teachers. The
majority of students held Bachelor degree 94% from these the colleges as follows: 26%
Business and Economics, 24% Arts and Sciences 21% Engineering, while for
instructors, they come from these colleges as follows: 43% Business and Economics,
40% Arts and Sciences and 7% General Studies. The most respondent students had a
high GPA. Moreover, the result for the types of e-Textbooks used indicated that most
of the students used both reading and comprehensive e-Textbooks while instructors
used reading e-Textbooks because most of them belonged to the College of Business
where roughly most of their e-Textbooks used in courses are for reading only. On the

other hand, the remaining 30% instructors used comprehensive e-Textbooks in their
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courses. The years of teaching experience for many teachers’ respondents were more

than 14 years and ranged between 10 — 14 years.

The first research question explored the awareness level of students and faculty
members about how they became aware about e-Textbooks, their experience of using
e-Textbooks, the availability of features such as downloading e-Textbooks offline,
reading navigation, sharing, making notes and other features. The findings revealed that
both students and teachers were aware of reading navigation features (e.g. search,
glossary, etc.) while some students were aware of the study features with 32%.
However, the sense of awareness among students and teachers was very low about
instructors (e.g. reading highlights by instructors, responding to instructor, etc.), social
(e.g. sharing and following others, etc.) and study (e.g. keywords, highlight, making
notes, taking homework/quizzes, etc.) features. Moreover, the findings showed 74% of
instructors used e-Textbooks for the first time at Qatar University but 43% of them did
not have experience in using e-Textbooks before they joined Qatar University.
Approximately 79% expressed that their experience with using e-Textbooks at Qatar
University ranged between excellent and good. Therefore, instructors' role to speared
knowledge to students about the availability of e-Textbooks was clear whereas 94% of
students were aware about availability of e-Textbooks in their courses. Although 62%
of instructors knew about the possibility of downloading e-Textbooks and reading them
without using the internet, this knowledge was not yet transferred by them to 60% of
students who were not aware about such features. So, training and support offered with

respect to these available features was not enough for both.

The most important findings about students’ attitudes for the second research

question indicated that students got benefit as follows: 14% all the time and 47%
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sometimes from using e-Textbooks when they were preparing for their assignments
and quizzes, while the percentage varied by decreasing gradually to 27% rarely and
13% never finding e-Textbooks helpful. The 56% of students expressed that they were
happy with using e-Textbooks and they were going to recommend them to other
students. The majority of students agreed on the clarity of guide materials of e-
Textbooks, preferred to use e-Textbooks if they were free of charge, willing to use
comprehensive e-Textbook better than reading e-Textbook, and found them more
interactive than a printed textbook, learned more effectively from comprehensive e-
Textbook than printed textbook, ability of students to adopt their study habits to use e-
Textbook and they believed e-Textbooks training was required to use them effectively.
However, most of the students explained that using e-Textbooks did not improve their
academic performance, which is the same result obtained by chi-square test: there were
no significant differences found between improving academic performance and
biographic variables (GPA and educational level). In addition, students did not find that
if their instructor used an e-Textbook in class, they would be more engaged in the class.
Moreover, students found reading an e-Textbook was not as easy as a printed textbook.
Finally, binary logistic regression concluded that adding these demographic variables
[Gender — GPA — Students Classification] to the model did not significantly impact

students who used e-Textbooks to recommend other students to use them.

On the other hand, the findings about teachers in the second research question
explained that most of them were interested in using e-Textbooks as 71% of them would
recommend e-Textbooks to other colleagues, 69% of instructors found the e-Textbooks
and their resources as highly helpful when they were working on assignments for the
class or preparing for a test and 58% of teacher would prefer to use e-Textbooks in the

future. Moreover, around 51 — 78% of teachers believed that e-Textbooks were helpful
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to increase their students’ academic performance; students learn effectively with a
comprehensive e-Textbook, and become more engaged in class. In addition, instructors'
answers indicated that they had a very good knowledge about using an online system
to create and grade assignments so they could adopt their teaching habits to use e-
Textbooks. In addition, they agreed to prefer to buy e-Textbooks if the price of e-
Textbooks is less than the printed ones. However, around 41 — 45% of teachers strongly
agreed that they needed more training to learn and use e-Textbooks effectively.
Moreover, instructors believed reading e-Textbook was as easy as a printed textbook.

In the third research question, many factors were found out to influence both
instructors and students in terms of using e-Textbooks in teaching. The majority of
teachers and students referred to the difficulty of using e-Textbooks as moderate. They
also referred to the cost of e-Textbooks as there were different opinions among teachers
and students. 68% of teachers and 34% of students believed the cost of e-Textbooks is
less than traditional textbooks whereas 30% of teachers and 41% of students said that
the cost of e-Textbooks is about the same to traditional textbooks. Moreover, 25% of
students believed e-Textbooks are more costly than printed textbooks.

In the survey, the researcher included the most possible and frequently available
factors that encouraged or prevented both instructors and students from using e-
Textbooks depending on the literature review. The most often revealed factors were
encouraging instructors and students to use e-Textbooks “allows printing pages from
an e-Textbook if required”, “keep it as a reference book for future use”, “e-Textbooks
are integrated seamlessly with an online course via Blackboard”, “Lower cost than
printed textbook”, and “Ability to access e-Textbooks on devices without being
connected to the Internet”. Although there were conflicting ideas between instructors

and students regarding the two following factors “accessibility anywhere and store
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many textbooks on one device” and “Environmentally friendly by saving paper”,
whereas these factors stimulated students to select e-Textbooks more than instructors.
On the other hand, the most reasons that prevented 42% of teachers and students from
using e-Textbooks in their college courses is that they “prefer to use printed textbooks”.
Additionally, instructors mentioned a few other reasons such as an e-Textbook is not
friendly, Lack of desired titles, lack of support to faculty and students, less printing of
pages available with e-Textbooks, students find it difficult to read and deal with e-
Textbooks and no interaction between the authors and the students. Also, students
specified other reasons such as: opening e-Textbooks takes too much time; devices need
a charger; low quality of e-Textbooks; they need strong internet connection; e-
Textbooks access is limited for one year; it is limited to print pages from e-Textbooks.
Moreover, there are other reasons related to other factors such as low focus on e-
Textbooks, they like to use e-Textbooks for assignment only not for studying, teacher
explanation with using PowerPoint is enough for some courses, e-Textbooks cannot be
kept forever as printed textbooks, and this depends on instructor style of teaching.

The result for Chi-square test indicated that students might not recommend
other students to use e-Textbooks due to three reasons: difficulty of using e-Textbooks,
they believe the cost of e-Textbooks is either higher than or similar to that of the printed
textbooks and the level of Instructor's features is low. The findings of Chi-square test
for instructors, however, demonstrated the difficulty of using e-Textbooks and they
believed that the cost of e-Textbooks whether higher or that same as that of printed
textbooks cost did not affect to recommend using e-Textbooks to other teachers.

Moreover, the findings of Spearman’s correlation indicated that there were a
weak relationship between (GPA and educational level) with these two factors

(engagement of students in the class if my instructor used an e-Textbook in class and
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Using e-Textbooks improves my academic performance), which were not statistically
significant. Also, the correlation indicated that If the instructors used e-Textbooks in
class, the student will be engagement in class and their academic performance will
improve.

Generally, the results for the fourth research question showed a strong trend
towards the main features (such as reading navigation, study, instructors, and content
preparing) that are believed to be important and very important by both users. Whereas,
the most important reading navigation features were searching for keywords,
accessibility to electronic glossary, resizing text and image, and viewing multimedia
elements within chapter. Study features mentioned as important were (such as adding
tags or keywords, taking interactive assignments, quizzes, media videos, case study,
highlighting words and adding notes with viewing in a single area, downloading e-
Textbook and keeping it forever). In addition, the most important instructors’ features
were (such as reading highlights and notes made by teacher, responding to teacher notes
or discussion topic and having teachers reply to students’ notes and discussion).
Additionally, content preparing features were important to teachers (such as adding tags
or keywords, interactive assignments, quizzes, media videos, case study, highlighting
words and adding notes with viewing in a single area and creating interactive quizzes,

assignments, assessments, media videos and case study embedded in the chapter).
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RECOMMENDATIONS AND SUGGESTIONS FOR FUTURE RESEARCH

Depending on the conclusion of the consequences of this research study, there
are a number of suggestions and recommendations that can improve the usage of e-
Textbooks at Qatar University and steer further research in this area. First, to get more
profound and more accurate understanding of the adoption process of e-Textbooks in
higher education, a depth qualitative research study should be implemented with the
aim of providing assistance by conducting interviews with the participants who use e-
Textbooks in higher education. The ability to explore more facts about the experiences
of participants whether positive or negative will assist to explain information given in
a survey. Also, since in this study age groups were long and did not give more specific
age groups for the young students, it will be worth using more delicate age groups, or
simply to write the exact age.

Moreover, University Textbooks Section should collaborate with publishers to
support trainers to increase awareness of both users to raise the awareness about the
existing features and increase their knowledge of how they can access their e-
Textbooks. In addition, to promote e-Textbooks in higher education among instructors
and students, enhancing the quality of e-Textbooks and increasing the ability of printing
pages by contacting publishers is required. Instructors should have a role to spread the
knowledge to students about the most important features such as availability of keeping
e-Textbooks forever by downloading it on a platform application, and the possibility to
read it without an internet connection during the first week of each semester. The last
recommendation is to use other systems of accessing e-Textbooks such as an open
access system that allows students to access e-Textbooks seamless without following
any registration process so that will assist them to avoid the technical problems of

accessing e-Textbooks.
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Dear Student,

Textbooks Section is studying the student’s attitudes and awareness about the use
of eBooks in order to improve the services provided to QU students. The success of the
questionnaire depends on your cooperation in the participation, which will not take
more than 5 minutes of your time, and the information collected will be kept strictly

confidential.
To participate in the questionnaire:
For more information, kindly contact us at:

Tel: 44033863

Email: n.alsowadi@qu.edu.ga

Thank you for your cooperation.

Textbooks Section
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48 2 gagal) iyl
Demographics Data

Age:

e Lessthan 18
e 19-24

e 25-30

e 31-34

e 35-40

o 41-44

e 45-50

e More than 50

Gender:

e Male
e Female

Nationality:
e Qatari
e Non-Qatari

College:
e Select College

18 e il
24—19 o
30—-25 o
34—-3]1 e
40—-35 o
44 —41 o
50—-45 e
50 o= SS1 e

LS )

oadail) o gianall 5

oS e
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c\)}:\SA [ ]
Educational Level:

e Bachelor

e Diploma

o Master

e PhD
:M\géh'i .6
Ll e
S e
Ll e
Al e
il )l e

(il 2 ) AT o
Student classification:

e Foundation

e Freshman
e Sophomore
e Junior
e Senior
e Other (Please specify)
1S Al Jarad) 7
2 dil e
25-2.1 o
3-26 e
35-31 o
4-36 o
GPA
e Lessthan 2
e 21-25
e 26-3
e 31-35
o 36-4

4 g Sy Gl alal) aladiud)
General Use of e-Textbooks
B _mall) Gl JLAAY) e o giad Alald i g i<l QS gl (g S aill Be) B Lal A g SN SN ()9S5 0 ¢Sy

(A paill g Alal) cilad ja g dd 3ial) cibial gl g
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eBooks can be either reading e-Text or comprehensive eBook contain (Quizzes,

Homework’s, cases study and e-Text).

Sl 02 ksl (A g A QUISH cuardiad o .8
pxd @
Y e
Have you used eBook for any course?

e Yes
e No
(35 s (e ST uaad i) Plgtaddiad (Al 4 g ) sl g gila 9
Redshelf s VitalSource Bookshelf) iaic e la i 5 aly g Jasd ze) jall 5 5SS o
(.&)Epistemy Press ...
B_madll Gl LAYy Sl ) s Jie) Adeldd &) e o gsing Jald S K QS o
s MyMathLab s MyLabPlus) “ais je b g gl (b e s @Y Ay
(.& ... <WileyPlus s WebAssign s McGraw-Hill Connect
(33l (a ) AT o
What kind of eBook(s) did you use? (You can select more than one option)

e eBooks for reading only which are available in these platforms (VitalSource
Bookshelf, Redshelf, Epistemy Press...etc.)

e comprehensive eBooks with interactive features (e.g. Create Assignments and
Quizzes, Cases Study, Share notes with others, Multimedia) which are
available in these platforms (MyLabPlus, MyMathLab, McGraw-Hill Connect,
WebAssign, WileyPlus, ...etc.)

e Other (please specify)

i Al (g 4de) By (A g A IS Jpaad clilSaly Ja 10
px @
Y e
Are you aware of the possibility of downloading the eBook and read it without

using internet?

e Yes
e No

(215 Jba Ge ST aan SliSay) 909 ALY LS o cdias s 1]
ol a8l pal) S and (e A k@
(s RS QU eyl Ay e alalay g gimg @ (AN Qlsll 6l s e
) e Gl °

(il 2 ) 5031 @
How did you get your eBook(s)? (You can select more than one option)

e | bought it from the textbooks section on campus.
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e It was bundled with my printed textbook that | bought.
e Search via internet.
e Other (please specify)

Al B paall) il LARY) g Al Jha il g Ja ol (g AN GUSY Be) B ) Jpeash dysra s e 12
o3 FSV 5 a1y
Jew @
Lugia o
Laa [ ]

How difficult to access eBook to read chapter or solve Homework’s or quiz within

the website?

e Easy
e Moderate
e Difficult
gAY sl aga g o i ad i 13
el N e
Jaadlly g_,im) °

Y e Gl e
(2 2 ) s A o
How did you first become aware of the eBook option?

e Instructor.

e Classmate.

e Via Internet.

e Other (please specify)

9 ALY Qi) ARG o siie |14
ol Qs e JE o
Sl Qs e ST @
sl Q) Al g lie o
I believe electronic textbooks cost:

e Less than traditional textbooks
e More than traditional textbooks
e About the same

(205 b e ST aan Gli€ay) €0 g ALY GUISH Lghariin) (3 il jpaall e 15
(U N ey L cclalhaiadll Cay pad dadl 5 5 e daral el 31l 1 i) Jaiill 5 3¢l 3l Ol jaae @
LI/ Saal) sl ecnlanDlall ¢ 508 ¢ Qi st LS 1 Jie) A jall O jaes @
(< (N ey L 3 jpzail)
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i 48 jLie ¢ Rall il e Baaaall 35500 Lalall sel 8 Ul due o) adl Siud @l jaee @

(s N by L aal)

(3 Y Loy e AY) dalia s A8 Uil Jie) delaia¥) G jpadll o

_ev\r—i )53 LA.A cgﬁ: 5! [ ]

What features did you use of the eBook(s)? (You can select more than one option)

e Reading navigation features (e.g. search, glossary, etc.)
e Study features (e.g. keywords, highlight, making notes, taking

homework’s/quizzes, etc.)

e Instructor features (e.g. reading highlights from instructors, responding to

instructor, etc.)

e Social features (e.g. sharing and following others, etc.)

e None of the above
o Laila

[PYCEN I Leaa )
Almost  Almost Seldom Never

Always

aslia Yoo

A i jlall AR50 (o gina Al
Please rate the Level of using for following
statements:
idie o s SV LS Ol aae il il aadiey 15
Go GOl cpais degdl Gleshed) e Jalladl)
(oS QS e il sl AiL) (iladiall
Your instructor make use of the eBook features,
such as highlighting important information and

making notes on pages, add assignments via

eBook.

rJie ¢S QLS Gl e Jaliy aadiul QIS 16
e Sl ey daledl Glesladl) e g sall Julladl)
Clasall
You actively use the eBook features, such as
highlighting important information and making

notes on pages.

Sl i jlad) 0

Not Sure No Yes Rate the following statements.
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aadll 8 s IV QUK Gladin) A8 Jsa Cilagdes ) jiall Jiud 208,17
My instructor provided instruction on how to use the eBook in

class.

e Aaid G Y QU sgiae daely Al il WB 18
.Blackboard
My instructor designed the content of eBook to use via

Blackboard.

o meie Az sas el (s ySIY) QLS ladiiul cllllie S365,19
The requirement of using an eBook in course was clearly stated

in the course syllabus.

Aol ) @l il 8 3 DY) S ey all BLY) aadig o 31,20
I would like my instructors to use more eBooks in my courses.

A9ASNY) Qisl) aladin Jga duthl) pludai)
Attitudes Towards Using eBook

o ST apan Slia) £ 80l QU (ha Yy (g ) QUISH LSRN ) dlabs i) Jal gal) aai La 21
()5 Js

Al dand ) il e 485 B @

sl s Gk oo dll G @

S (s el Jpm 5 aal 5 Jlen (o Lam ol i€l (e ol (535 A0S0 @

el 8 alaaiud aa e QUSS Ly Bl e 5,80 o

YL Juai) 050 5 ke Slo S Y QS ) Jpa ll AlSa) @

o5 A e ol Al Rl e B pile (g FSIY) QUSD) mes 3 @

(S QS e dladadella e 50l @

elUaa Sl (g5 ¢t dpmasd 1 LS :Jia) A8 55l i€l a5 ph i)y Adelall ¢ jpadl @
(&) 6 mail) < LAY / 3 5 s ) Ja

(2l 2 ) 503l @

Which of the following factors would influence you to select an eBook rather than

a printed textbook? (You can select more than one option)

e Lower cost than printed textbook.

e Environmentally friendly by saving paper.

e Ability to store many textbooks on one device and access it anywhere.
e Ability to keep it as a reference book for future use.
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e Ability to access my eBooks on my device without being connected to
Internet.
e The eBook is integrated directly with an online course via Blackboard.
e Ability to print pages from an eBook if required.
e The interactive features that are not available on printed books such as (e.g.
keywords, highlight, making notes, taking homework’s/quizzes, etc.)
e Other (please specify)
(a5 DA (e ST apant iCay) Ppaad pa il jha (B (5 YY) Glisl) dlafadiin) a2 bl La 22
sl QLS aladi) il @
Ay Y (oSl aladiad el Cayel Y @
(s ASIY) QLS aladi) ) dtud Lde (e o Gaw Al @
Jas dadi e Al cilS @
A Y S Gle it Y (S AE e
(s A QLS Be) iy (e Slea gl ol @
Ay e
(i) 2 ) 503l e
Pie chart

What are the reasons that may prevent you from using eBook in your college
course? (You can select more than one option)

e | prefer to use printed textbooks
e | am not familiar with eBooks.
e | have never been offered an eBook from an instructor.
e The cost was too high of my books.
e My books list does not have eBook version.
e | do not have a device that allows me to read an eBook.
e Health reasons.
e Other (please specify)
LA juaatll i Juadl) bl g & Jand) e Bada 03 ) gag (gAY GliSl) i 23
CE N Jish o
bl o
Il e
;\_\.ﬁ °

You find the eBook and its resources to be helpful when working on assignments
for the class or preparing for a test:

e All the time
e Sometimes
o Rarely
o Never
0l g ASIY) Sl aladialy G AY) Gl puali Ja 24
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Would you recommend using these e-textbooks to other students?

o Yes
e No
e RNk
é:;nda ‘f‘ g sy Sady
a re%y Agree Disagree Strongly
g disagree

A el g B 65 (g glana (20 a0
Please rate your level of agreement with
the following statements:

(S S A e iy 55 SIY) QUS) 5e) E 25
Reading of the eBook is as easy as a printed
textbook.

S Jsmmsl) S A paad )y ) Aslay il s 26
Alady daladinl g g i) sl
I believe I need training to learn how to access
and use an eBook effectively.
Aadial e Gl pall e CapSs Sy adl asief 27
RETBES R
| believe | can adopt my study habits to use
an eBook.
QUSH JBA (e Jlad (S el o aoaind sl ssiel 28
oaill 5 il Ay cliad ) ey A Jel3l) 3 S
sl 52 S JLa) LS S gl i Y
| believe I can learn as effectively with an
comprehensive eBook which including
assignments, quizzes and e-Text as with a
printed textbook.

LS YA (e dallad ST IS aladl ) Sy 4l i 30)
8 sl ol JLEAY) 5 a1 Cpanaty (3 Jall) 3 5 i1y
Sy ASIY) QUSH (o Juadl LS a5 S il
P Bc\)ﬂ\ & raa ‘_,,J:. LS):‘A:‘ Lﬁﬂ‘
| believe | can learn as effectively with an
comprehensive eBook which including
assignments, quizzes and e-Text better than
eBook with reading features only.
GUS )il S aatind 13) Juadll 8 Selis <1 o Sla 31
Jaadl) 8 U g yisl)
I would be more engaged in the class if my
instructor used an eBook in class.

Gl Cpaad A o dp Y Gl alaaial 32

_wa\.s“)!\
Using eBooks improve my academic
performance.
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A g Y IS ) s

e Y Ulae K1) 3 Iy QU alasind Juails 33

Al sl

If the eBook is free of charge, | will prefer to
use it rather than a printed textbook.

Ly SN Sl ahadiud A4S Jea eali W) Jdal s
SIPPLN) B A5 dss ey di

Ll

The guide materials about how to use the
eBooks was clear.

e-Textbook Features

al U8 (e g il GUS it oSl og) g A g yiSIY) il Adasi yall ol Jaall 3 s s cddind) (e 400 A gall

(s S AR oo il 8 Lgisaal s 5 sl A j0e 5 e JS B Sa Y

For the next round of questions, the features associated with eBooks will be listed.

Whether or not you have ever used an eBook, consider each feature listed below and

rank its importance in influencing you to select an eBook.

Reading Navigation Features

142 g pos
Very Not
) Important
important important

S g S
LY
Not at all

important

JRE) g 8o A <l uaa

1Y) Gaen Al o jlad) andS
Please rate the following
statements in order of
importance:
daly el GldSl e Gl 34
s A sl
Search for keywords within the
eBook
S st smaslly A e il 35
Ly iy Ly
and

Click on a word

immediately access an
electronic glossary

ral gl 5S1s ) eall 5 paill Jaal 36
Make text and image bigger or

smaller
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Study Features

1an aga
Very

important

p
Important

o i
Not

important

A g
LY
Not at all

important

e 3aseidll Lilugll yualic (e 37

b S Jals Gl sl 5 ) seall
View multimedia elements
such as galleries within the

chapter

A Al & Jaaa

1AaaY) G AN & ) il
Please rate the following
statements in order of
importance:
dawd ) Gl Gldle ddlal 38
el A Gl glaall Cainatl
Add tags or keywords to
categorize information in the
chapter
aex Ul sl Qe oLl 39
saa) 5 dilaie b Alllaal) Joadll alalia
Highlight words, and view all
of the chapter highlights in a
single area
dadall Jals cillaadle o ssi oLl 40
dihie & Juaill cllaade S Games
3aal
Make notes within the page,
and view all of the chapter notes
in a single area
@Yy Glaldl da Hlall 4]
8 Aamall eyl 5 4le il 5 jpnil)
aadl
Take interactive quizzes and

assignments/assessments
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Instructor Features

123 aga
Very

important

p
Important

pos
Not

important

S pgn
Dy
Not at all

important

embedded in the each chapter.

4 Bl 5 5 Y QUSY dy 56 .42
A0

Download eBook and keep it

forever.

o8l i &) jaea

tAaa Y Gaen AN ol jlad) andS
Please rate the following
statements in order of
importance:
a4 ol o Qa5 culaaSlall 56l 3 42
BN R
Read highlights and notes made
by the instructor
S el Ml cllaade Je ol 43
(s YN QSN 8 g suia 5o A28
Respond to an instructor's notes
or discussion topic in the eBook
[ didaade el Ml 2 44
(b I U Sl
Have the instructor reply to
your notes/discussions  the

eBook

9043 5 S (i) ciladd Cppeatl cilidet of cila 81 o) bt Ja 45
Do you have any suggestions or comments to improve the services of e-books?
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Appendix B
43 g sy sl aladind Joa Gu il b plae o g9 Lkl Cilass) il
Survey of Exploring the Faculty Members Attitudes and Awareness about the

Use of eBooks

(e yiaal) cdill A gliac salud)

coedmy s, Sy A Aea 5 aSole DL

= 55 kil GLESY Luia¥) lac) &5 Al Atlall g oS Aasiall cilaadl) yy ohad Ayl jall (i and Congy
A s SOy oSl aladial Jsa o pail) A eliac

iy oS5 e 3582 10 (e ST G ain (O 2 AS LAl 8 oS5 glad (20 e a5 i) zla
Al 3y s Lgman s S e slaall ma Jalall

https://www.surveymonkey.com/r/LCC85FV s ¥l 4allL (i) Ll
https://www.surveymonkey.com/r/LCD5H3K  :du yall 4l Luin¥) Lyl

sle Liae Jual i) oa b jludiudl]
44033863 s
n.alsowadi@qu.edu.ga s A<y u

Line oS0 gl e oS 0 SLS
Aaud ol Kl and

Dear Faculty members,

Textbooks Section is studying the Faculty Members attitudes and awareness about
the use of eBooks in order to improve the services provided to QU students and Faculty
Members. The success of the questionnaire depends on your cooperation in the
participation, which will not take more than 10 minutes of your time, and the
information collected will be kept strictly confidential.

Survey link in English language: https://www.surveymonkey.com/r/LCC85FV
Survey link in Arabic language: https://www.surveymonkey.com/r/LCD5H3K

For more information, kindly contact us at:
Tel: 44033863
Email: n.alsowadi@qu.edu.ga

Thank you for your cooperation.
Textbooks Section
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Demographics Data

. Age:

Less than 25 years
25 - 29 years

30 - 34 years

35 - 39 years

40 - 44 years

45 - 49 years

More than 50 years

. Gender:

o Male
e Female

. Nationality:
1. Qatari
2. Non-Qatari

. College:
e Select College

ad) 8 ganal) il

. Years of teaching experience:

e Lessthan5

25 e il e
20-25
34-30 e
39-35 e
4440 o
4945 o
50 (= SS1 e

o W

4K sl

Sl S e il o
9-6

14-10

14 (e I

:WJE‘QAEJ,\M\Q\JJM
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e 6-9years
e 10- 14 years
e More than 14 years

A5 sy sl alal) aladiny)
General Use of e-Textbooks

¢ kb daaly ) alaal¥) g 4 g sy cisl) aladiiad A dGilu 3 i f bl Ja
?*'.’ °
Y e
6. Have you had any previous experience in using of eBooks before you join to
Qatar University?
e Yes
e No
?tﬂg&.‘a&\ Q‘JJM\&@JJN?‘ sty @\Aﬁu\&cﬂ\ Cra
(il o ASIY) QUS)) laaly ol
daladinl Je (4 8 anall

(sl oa p3) A

7. Who suggested using eBooks in your courses?
e | chose the eBook by myself
e Your department chose the eBook to use
e Other (please specify)

2 pal Al i) jia (B ULl el 3 UISS jad daalay A B pa J oY (A9 ASIY) UK cuandind Ja

?’L.' °
Y

8. Did you use eBook(s) for first time at Qatar University for students as
textbook(s) in your course(s)?
e Yes
e No

§ b daaly b 4 g fSIY) it aladia) B el o cillS (s

3 lias
[KENrAYEN
S
Aina
YETPIN
9. How was your experience with using eBooks at Qatar University?
e Excellent
e Very Good
e Good
e Fair
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e Poor

(oL el A il gl 23 AUS A ) SO a8 A g ySIY) CUESH eladdlin < gl 338 aS

10. How many years do you use eBooks in teaching? (Please write number of

years in below box)

Slgrladdin Al 435 g S S £ gi L

«Redshelf «VitalSource Bookshelf ) iaic ye iy (53l 5 Jasd 5¢) jall 3 i) QIS
(.2 ... Epistemy Press

SV Al a5 il HLEAY) 5 sl 5 L) Jie) Lle s ) jae e (g 58y S yiSY) QLS

s MyLabPlus) Laic e 3 gidl (s2aial) Jailus 1) 5 0 AY) ae llaaall 4 HLin

(& ... « WileyPlus s WebAssign s McGraw-Hill Connect s MyMathLab
(22 (a ) e

11. What kind of eBook(s) did you use? (You can select more than one option)
e eBook for reading only which are available in one of these platforms
(VitalSource Bookshelf, Redshelf, Epistemy Press...etc.)

e eBook with interactive features (e.g. Create Assignments and Quizzes, Cases

Study, Share notes with others, Multimedia) which available in these

platforms (MyLabPlus, MyMathLab, McGraw-Hill Connect, WebAssign,

WileyPlus, ...etc.)
e Other (please specify)

(389 JLA (e ST Ll eliSay) €A g ) S e cdaa Gas

Blackboard e U«

AN ae Sl daal 530 (5 5d e

(S AT QLS S ABUay e A1ay (g ging (g3 A ) ) Qls)) 8 ~lia
Y] e Gl

(2ill s ) b e

12. How did you get your eBook(s)? (You can select more than one option)
e Auvailable via Blackboard.
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e Contact directly with Publisher.
e |t was bundled with my printed textbook.
e Search via Internet.
e Other (please specify)
9 Y aladiad 93 gl B g A gAY QUSH Jraald ApilSaly ale e el Ja

?*'.’.
Y e

13. Are you aware of the possibility of downloading the eBook and read it
without using internet?
e Yes
e No
94005 9 RSY) i) aladin) J8 cu y85 g e cilas o
axd @
Yy

14. Did you get any training before start using eBooks?
e Yes

e No
24 g iKY ikt 4RSS o aie

ol Sl e BB o
(Sl sl e ST e
ol Sl Al ag i o
15. I believe electronic textbooks cost:
e Less than traditional textbooks
e More than traditional textbooks
e About the same

()9 S (e ST LR SliSay) € g Y Sl Lgiaadiin Al < juall A La

(S (N ey cclallaaall Cay patdadl 5 e daral caad) 3lal i) JE 5 0] 3l O jae @

£l 5 ecllaa Dl 0 53 5 Ayl LS g DAl AlataV] 5 (ki) : (Jie) aleadl <l 3 @
(U3 ) Leg ¢ syl / 44 saall il )

(€13 ) Les e i Y Anglia 5 AS Hliial) 1 Jie) e laia¥) <l juall @

el <Bleae iy
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16. What features did you use of the eBook(s)? (You can select more than one

option)

e Reading navigation features (e.g. search, glossary, etc.)

e Instructor features (e.g. reading highlights, responding to students, keywords,
making notes, creating homework’s/quizzes, etc.)

e Social features (e.g. sharing and following others, etc.)

e None of the above.

¢ LAY gl el al gl Ja ol 518U g ) sl ) dldal) J gua g Ay graa s e

e .
Jaixa .

17. How difficult for your students to access eBook to read chapter or solve
Homework’s or quiz with the online content?

e FEasy
e Moderate
e Difficult

b Ao gubaall i Aig pSN) L jal) QS aladic) Juadi Ja Apig Syl Gasl ae iyl A e

¢ ekl

oA Qs .

g gihae QS o

18. Given your experience with eBooks, would you prefer to use electronic or

printed textbooks in the future?
e Electronic textbook
e printed textbook

A0l @ jlall alaAL) (5 glusa anili A
Please rate the Level of using for

following statements:

e Jallail) : Jia elaliaiy (39 IV QLS ) Saae padins
lasall e cildasSall ¢ o g dagall Cila glaall

You actively use the eBook features, such

as highlighting important information,

making notes on pages.

ifie il pe Addlady (g ASIY) QUSD G ae padiud

Sl Gldaadlall peaiy dagall Cilaglzall e ol

[

Never

Laagl) s
Seldom Almost

o) Laila
Loaa
Almost

Always
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il gl Al 5 (Ciladial)
You actively use with your students the
eBook features, such as highlighting
important information, making notes on

pages, and add assignments.

PPEN
A @l lall de cal Yes No

Answer the following statements.

19. | provided to students instructions on how to use the eBook
in class.
Juadll (b g Y Uil aladien) 4diS g cilagla Agllall e
20. | designed the content of eBook to use via Blackboard.
Blackboard s 4alaiiny g 5 QUSl s giaa el cudd
21. The requirement of using an eBook in course was clearly
stated in the course syllabus.
DA Fgia B T sds o Rall (B (g SN UKD aladia) cildlaie S5 a3
22. 1 would like to use more eBooks in my courses.
o Al ) Ll pal) i jRal) A A g Y QS (e Sl aladiad o5 &

P9 AN QUK aladicd g G pail) Ada g lakad)

Attitudes Towards Using eBook

O ST aaa GliSay) 8 o) QIS (e Wy 9 SN QUK SLad ) ehadas 31 Jal sad) aaf La
(315 s

A ol A jal) k) e AalKS

oS s Gk oo Al Gaa

S sl o8 L) s 5 3nl 5 Sl (e Al 5ol U1y dpael) (9 585 A8
Ldadiall ‘f Y-.\A;.LJJ > X P Llaiayi ‘_AG T:Jﬁ\

YL JhaiY) (50 5 e e (i YT QS ) g o A0S

2 U e o ) e s e (5 SIS e o

(s A QUS e Alstia debida e 3 )l

O e Jallatll et Hl el : (Jia) A8 5 5 sl G35 8 gl e Al ) ) jaaal)
(CJ\ ¢ yuadll Cl HLEAYT /7 Al jiall cabaad gl O ccldaa Sl

»
e
Not

Sure
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23. Which of the following factors would influence you to select an eBook rather

than a printed textbook? (You can select more than one option)

e Lower cost than print textbook

e Environmentally friendly by saving paper

e Ability to store many textbooks on one device and access it anywhere
e Ability to keep it as a reference book for future use

e Ability to access my eBooks on my device without being connected to Internet

e The eBook is integrated directly with an online course
e Ability to print pages from an eBook if required.

e The interactive features that are not available on print books such as (e.g.

keywords, highlight, making notes, taking homework’s/quizzes, etc.)
Other (please specify)
[ ]

(25 LA e ST ypaa liSay) Sl all il ) jia B A g i) QU dlaladin) ase il e
sl QS o) Juail e
A g W) ) aladid A Caye Y e
Jas dad o 4K S o
(s A QS Bl o e Dlea gl Gl o
Ay e

(unil) o) a1 o

What are the reasons that may prevent you from using eBook in your courses?

(You can select more than one option)

e | prefer print textbooks

e | am not familiar with eBooks

e The cost was too high My books do not come in eBook version
e | do not have a device that allows me to read an eBook

e Health reasons.

e Other (please specify)

¥
AU ) pea lBB) g5 g giana (e a1 . Y ‘
sy gl L @l
Please rate your level of agreement with dad (39 )
) Strongly ) Agree
the following statements: . Disagree
disagree

dady (il g
Strongl

y agree
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Bl QS A g padiy 35 STV ) 5o ) 8
Reading of the eBook is as easy as a
printed textbook.
Y Jsasl A4S 8 jeal oy Y dslay il e
Aallady aaladinl g g ) QLS
| believe | need more training to learn how
to use an eBook effectively.
QLS aladiia) e Al jall Jlale CapSs 1Sy 43l e
.@Jjﬁﬁ‘
| believe I can adopt my teach habits to use
an eBook.
55 ST LS A (e Jlad JS platy L) ) siic ]
oailly LY Clal et @l Jalal
el S e Jlall LS Sl Jgaadl 35 I
EBT
| believe my students can learn as
effectively with a comprehensive eBook
which including assignments, quizzes and
e-Text as with a printed textbook.
QLS DA (e Agllad ST S8 aledy ) f atic
CURY s Glal gl ety 3 Jaldll 35 50y
QLS (e Juzadl LS J ol 55 S il 93yl
A se) Al Gl hiaa Ao (g siag A A S
| believe my students can learn as
effectively with  comprehensive e-
Textbooks, which including assignments,
quizzes and e-Text better than eBook with
reading features only.
LGS Ceadind 13) Juaail) 3 Slelis i (58 5Shm OU
Ll
My students would be more engaged in the

class if 1 used an eBook in class.
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D AP RSSVWON. S PR VIR- W PN o] QRS N RE
LS|
Using eBooks improve my Students
academic performance.
o Y Ul 13 35 IV sl alasin Juailes
PPN
If the eBook is free of charge, | will prefer
to use it rather than a printed textbook.
pri s il sl L) Jgall (g0 OIS i 5 SIY) Sl ae
Y e Uil aladiuly culs Al
With eBooks, It was easy to create and
grade assignments using the online system.
A5 S S aladiad 39S Jsa ald Y ddal) s
el ell sl
The guide materials about how to use the
eBooks was clear for you and your
students.

gl )5 el A g ) LS pacin Jgb g it 08 13

If you had a choice, would you use eBooks for your courses?

e Yes
e No
94,05 9 ASIY) Qi) aladialy CpAY) G il Ais plas| ali Ja
ea.'\ °
Y e

Would you recommend using these eBooks to other colleagues?
o Yes
e No
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eBook Features
For the next round of questions, the features associated with eBooks will be listed.
Whether or not you have ever used an eBook, consider each feature listed below and

rank its importance in influencing you to select an eBook.

Reading Navigation Features
J&I g 3el AN ) Saaa

) s U Gl a2 o aga )
% jaa
Please rate the following — (@ e g s
. Not Very
statements in order of Notatall Important
_ _ important important
importance: important

LI JAly A ) LSl e Gaad)
FATE Y
Search for keywords within the
eBook
G ai ) T 58 Jgea gl s Al e il
L i) ey
Click on a word and
immediately access an
electronic glossary
ial 5815 pall 5 paill Jaal
Make text and image bigger or
smaller
sl Jie saseiall il gl jualic e
it JS Jal s gpadll
View multimedia elements
such as galleries within the

chapter
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Content Preparing Features
¢ siaall Alas) & jiaa
oY) Coa AU ) jlad) o o
Please rate the following
statements in order of
importance:
Caniatl dowt ) Gl Gladle ZiLl
Jeaill 8 e glaall
Add tags or keywords to
categorize information in the
chapter
bl mea (e 5 cnlalll Jallay oLl
sas) g dilaie L Al Joadl)
Highlight words, and view all
of the chapter highlights in a
single area
dadall Jaly s pa ALl
dahie 3 Jeadll cllaade S (ases
3aal 4
Make notes within the page,
and view all of the chapter notes
in a single area
B ppadll il HLEaY)y Claad sll oLl Gl
b Laad) eyl g o2 5 e i)
Jaadll
Create interactive quizzes,
assignments/assessments,
media videos and case study

embedded in the chapter

e B
Y
Not at all

important

pn
Not

important

p
Important

1an aga
Very

important

(e )

$40 5 YY) Sl oot Gpeadl Ciliglad of cila) ) gl ebal Ja @

Open Question:

Do you have any suggestions or comments to improve the services of e-books?
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Appendix C

Analysis of Demographics

Students Demoqgraphics

Age
Frequency Percent Valid Percent Cumulative Percent

Valid Less than 18 4 .8 .8 .8

19-24 394 78.8 78.8 79.6

25-30 60 12.0 12.0 91.6

31-34 27 54 54 97.0

35-40 13 2.6 2.6 99.6

41 - 44 1 2 2 99.8

45 -50 1 2 2 100.0

Total 500 100.0 100.0

Gender
Frequency Percent Valid Percent Cumulative Percent

Valid Female 399 79.8 79.8 79.8

Male 101 20.2 20.2 100.0

Total 500 100.0 100.0

Nationality
Frequency Percent Valid Percent Cumulative Percent

Valid Qatari 289 57.8 57.8 57.8

Non-Qatari 211 42.2 42.2 100.0

Total 500 100.0 100.0

College
Cumulative
Frequency Percent  Valid Percent Percent

Valid  Business and Economics 130 26.0 26.0 26.0

Medicine 12 2.4 2.4 28.4

Health Sciences 24 4.8 4.8 33.2

Arts and Sciences 122 24.4 24.4 57.6

Engineering 109 21.8 21.8 79.4

Law 32 6.4 6.4 85.8

Sharia and Islamic Studies 10 2.0 2.0 87.8

Education 42 8.4 8.4 96.2

Pharmacy 19 3.8 3.8 100.0
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Total 500 100.0 100.0

Educational Level

Frequency Percent Valid Percent Cumulative Percent
Valid Bachelor 469 93.8 93.8 93.8
Diploma 13 2.6 2.6 96.4
Master 17 3.4 3.4 99.8
PhD 1 2 2 100.0
Total 500 100.0 100.0

Student classification

Frequency Percent Valid Percent Cumulative Percent
Valid Foundation 10 2.0 2.1 2.1
Freshman 54 10.8 11.5 13.6
Sophomore 116 23.2 24.7 38.4
Junior 117 234 24.9 63.3
Senior 172 34.4 36.7 100.0
Total 469 93.8 100.0
Missing System 31 6.2
Total 500 100.0
GPA
Frequency Percent Valid Percent Cumulative Percent
Valid Less than 2 25 5.0 5.0 5.0
21-25 121 24.2 24.2 29.2
26-3 111 22.2 22.2 51.4
3.1-35 129 25.8 25.8 77.2
3.6-4 114 22.8 22.8 100.0
Total 500 100.0 100.0

Have you used eBook for any course?

Frequency Percent Valid Percent Cumulative Percent
Valid No 22 4.4 5.9 5.9
Yes 351 70.2 94.1 100.0
Total 373 74.6 100.0
Missing System 127 25.4
Total 500 100.0
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Types of e-Textbooks

Valid Cumulative

Frequency Percent Percent Percent
Valid Reading e-Textbooks 68 13.6 18.2 18.2
Comprehensive e-Textbooks 196 39.2 52.5 70.8
Reading and Comprehensive 102 20.4 27.3 98.1
e-Textbooks
Comprehensive and Other 1 .2 .3 98.4
Other Types of e-Textbooks 6 1.2 1.6 100.0
Total 373 74.6 100.0
Missing System 127 25.4
Total 500 100.0
Other Types of e-Textbooks
Frequency Percent Valid Percent Cumulative Percent
Valid 493 98.6 98.6 98.6
English 1 2 2 98.8
Overdrive + PDF books 1 2 2 99.0
for university courses
Pdf 1 .2 2 99.2
Jread (i€ (e i i) 1 2 2 99.4
LS Al pdf 1 2 2 99.6
i€ Al 3 Ay pdif 1 2 2 99.8
o i laslad 1 2 2 100.0
Total 500 100.0 100.0
Instructors Demographics
Age Groups
Frequency Percent Valid Percent ~ Cumulative Percent
Valid 30-34 3 5.7 5.7 5.7
35-39 6 11.3 11.3 17.0
40 - 44 13 24.5 24.5 41.5
45 — 49 8 15.1 15.1 56.6
More than 50 23 43.4 43.4 100.0
Total 53 100.0 100.0
Gender
Frequency Percent Valid Percent Cumulative Percent
Valid Male 43 81.1 81.1 81.1
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Female 10 18.9 18.9 100.0
Total 53 100.0 100.0
Nationality
Frequency Percent Valid Percent Cumulative Percent
Valid Qatari 7 13.2 13.2 13.2
Non-Qatari 46 86.8 86.8 100.0
Total 53 100.0 100.0
College
Cumulative
Frequency Percent  Valid Percent Percent
Valid  Arts and Sciences 21 39.6 39.6 39.6
Business and Economics 23 434 434 83.0
Engineering 2 3.8 3.8 86.8
Law 1 1.9 1.9 88.7
Medicine 2 3.8 3.8 92.5
General Studies 3 5.7 5.7 98.1
Core Curriculum Program 1 1.9 1.9 100.0
Total 53 100.0 100.0
Years of teaching experience
Frequency Percent Valid Percent ~ Cumulative Percent
Valid Less than 5 5 9.4 9.4 9.4
5-9 7 13.2 13.2 22.6
10-14 9 17.0 17.0 39.6
More than 14 32 60.4 60.4 100.0
Total 53 100.0 100.0
Types of e-Textbooks
Valid Cumulative
Frequency Percent Percent Percent
Valid Reading e-Textbooks 37 69.8 69.8 69.8
Comprehensive e-Textbooks 16 30.2 30.2 100.0
Total 53 100.0 100.0
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